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Catholic moral and religious instruction and faith éducation:

thé rôle of thé teacher

Introduction

1- For nearly s décade, thé Comité catholique bas been gréally concerned

with thé situation of thé Cetholic morel and religious éducation teacher1 and
with thé quality of faith éducation. On severel occasions, thé Committee hes

teken a stand on thé concrète conditions affecting Catholic moral and rellgious

Instruction in thé schools. Thèse interventions hâve no doubt played a part in

improving thé situation. However, one must admit that msny problems remain

unsolved or inadequetely resolved; for exemple, thé working conditions of reli-

glous éducation teachers, their initial training or professlonôl upgrading, and

thé uneasiness a number of teachers feel ebout giving religious instruction.

Thèse difficultles ère not unreloted to thé questions thet ore increosingly

being raised about thé quality of thé fâith éducation of thé young.

2- Récent events hâve agoin focused attention on religious éducation

teechers. First, talks hâve been held on school reorganization. To porties

expressing concern over thé fête of confessionôlity, thé Minister of

1. In this report, thé pronouns he. Mm, his, himself used in référence to

"teacher", app1y equelly end wlthout préjudice to women teschers.
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Education/ hâs consistently stated, notâbly before thé parliementâry commit-

tec on Bill 40, that thé department would tôke every means necessary to

ensure quality religious Instruction, in accordânce with thé expressed wlshes

of thé people. 3 Recently, in its final report on thé status of teachers, thé
Conseil supérieur de l'éducetion deplored thé plight of high school teechers

allotted two periods a week per course4 - thls is thé case of teachers

speciâlizing in religious éducation. In Nây 1984, thé Assembly of thé Catholic

Bishops of Québec issued new pastoral orientations for religlous instruction in

elementory ond secondory schools, -" thèse guidelines ore thé source of new

progroms to whlch teachers rnust adhère. Flnally, passage of thé Act respect-

ing public elementery and secondary educetlon does ewsy with most confes-

sional school boards. Thus, thé Comité catholique remains thé soie publie body

which represents thé Câtholic commumty and is empowered, under thé law, to

2. See thé stotements made by Dr CQmille Lourin before thé Standing Com-
mittee on Education, January 24, 1984, pp. B12939, B12969, B12970 and

B 12997. See slso Dr. Laurin's address to members âttending thé convention
of thé Association québécoise des conseillers au service de l'éducation

chrétienne, October 31, 1962.

3. On this subject, see Conseil supérieur de l'éducatlon, Confessionalitu and
thé Schools of Québec. 1981, pp. 29-31(50-2053A).

4 Conseil supérieur de l'éducation, La condition enseignante. 1984, pp. 75-76.
(This particular référence is not glven in thé abridged English version. Thé
Conditions of Teachlng, 1984.)

5. Assembly of thé Catholic Bishops of Québec, L'enselgnernent religieux
Catholique dans .les écoles primaires et secondaires du Québec. Orienta-
tions pastorôles. May 1984.
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set essentiel standards guôrenteeing quality confessional services to thé

Câtholic population. Among its other duties, thls body shall issue régulations

concerning teacher quslificâtion for Catholic morôl and religious Instruction.

3- For ail thèse reasons, thé Comité catholique believes it is of vital

importance to sssess thé situation effecting Catholic moral snd religious edu-

cation teachers thoroughly. In particular, It wishes to stress thé necessity

- after seelng to thé Qppllcation of thé law thet gusrantees religlous instruc-

tion and thé révision of pedegogical methods - of establlshing concrète

measures thât enswer to thé trôining 8nd upgreding needs of teachers. Thèse

messures are necessery to ensure quelity religious instruction beôring thé

mark of unimpeachQble educationsl value and meking its own distlnctive con-

tribution to thé faith éducation of thé young.

4- Thé Comité catholique does not intend to cover in détail ail thôt it

wrote ten yesrs ago in thé third volume of Voies et Impasses on religious edu-

cation teachers. It must, however, reassess e situôtlon that hss evolved con-

slderebly. Thls will be thé concern of thé first part of thé présent text. Next,

thé Commlttee will specify thé proper rôle snd responsibility of thé religious

éducation teecherin a school environment. Finelly, thé Committee wi11 pro-

pose concrète measures 1t hopes are capable of improving thé situation of

religion teschers, as well as thé quality of moral and religious instruction, and

of supporting teachers in thé exercise of their task.
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l. Thé problems

5- In each of its hearings, thé Comité catholique has had no difficulty

gathering direct testimony from pupils praising thelr teachers for providing

excellent rellgious instruction despite thé trying circumstences in which thé

latter work. It WQS noted each time that thé human end Christiôn qualities of

thé teacher are an important fsctor, es are school etmosphere, thé attitude of

admlnistrators, thé coopération of thé pastoral team and, at thé primary level

especiolly, thé cooperotion of parents.

6- Nonetheless, serious problems remain. Thé members of thé Committee

hâve heard religious instruction teachers express their dissâtlsfection, their

disappointment, thelr discouragement. Later, they would sometimes hear

young people voice their criticisms and their disillusions. Then, In thé evening,

they would hear parents describe instances of fâlse hopes or empty promises;

or again, they would hear about thé powerlessness of admimstrators to solve

thé problems. On this score, thé Comité believes it importent that an attempt

be made to pinpoint what is wrong or what it is that prevents teschers from

giving religious instruction wholly copeble of âttainlng ils overall objective,

that is, of contributing to thé faith éducation of thé young. Thé Committee

also believes it important to offer solutions.

7- It is obvious that thé difficulties encountered are of différent kinds

and do not stem solely from thé attitude of religious éducation teachers. Nor,

for thot matter, do they stem solely from thé conditions in which religious

intruction is given. There are mony factors shsping thé présent situation,



- 5 -

notably thé socioculturel climate, initial teecher training and subséquent

upgreding, thé course load at thé high schoollevel, teacher attitude with

respect to thé Christian faith, etc. Hence thé importônce of grasping thé exact

nature of thé problems and of spelling them out as cleerly as possible, so as to

propose acceptable, realistic end effective ways to résolve them.

(a) Thé sociocultural context

8- In thé Québec that most adults remember, thé sociocultural context

supported thé foith educotion of thé young in vorious woys. In porticulQr,

certain values releting to life in society, family life, religious ond Christian

practice were accepted spontaneously. This consensus had ô number of conse-

quences: thé school strengthened and completed, through religious instruction,

thé faith éducation begun at Q very early ege; thls teechlng continued through-

out life by means of various religious practices - for example, participation

in thé célébration of thé sacrements end Sunday moss, attending closed

retreets - that kept adults in réguler contact with thé realities of their faith.

Even society, in its laws and standards, reflected en idea of thé human person

end of society put forward by thé Catholic Church. Woys of bei ng, of thinking,

of doing, ways of understandlng reelity were not olien to Christiamty. Thé

press, rsdio, thé arts, ail culturel life generally, equally respected this woy of

understonding thé meoning of life. This resulted in a kind of stobillty thot

fecilitated thé task of thé school and thé teacher. It is evidently not thé

intention of thé Comité to ideolize thé post, but only to recell o situotion thot

existed, and thet had both advântages ônd drewbecks.
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9- Nenyof thèse vslues inspired by Christiemty ère being seriously put

to thé test not only, according to thé Bishops of France, by contemporery

idéologies, but by everydsy living. 6 Thé mass média, openness to thé world

end to thé diversity of lifestyles, and to technology trensfer, progress In ell

areas, thé économie crisis, ail raise à number of questions. Where is pro-

gress to be found? Happiness? Truth?

10- In this context, choosing en opinion becomes more difficult. If life

has a meaning, adds thé French Conférence of Bishops, it does not appear to

be written in thé nature of things, but rether it is to be dlscovered ômong thé

many interprétations of reelity or as emerging out of thelr confrontetlon.7
And it is about thé mesning of life, about values, that Cetholic morel and

rellgious éducation teachers must speak to their pupils, of values thet in

addition are being châllenged in différent weys end to varying degrees.

11- First of e11, religion itself is being chollenged. In pQ rticular, secu-

larism bas invaded thé culture in which ail Quebecers live, young ând old

alike. Thé result is that, among children and parents es well as âmong tea-

chers, there ore différent levels of folth, of indifférence and unbelief, whlch

meke neither dialogue nor mutual understanding of one enother's expectetions

any easier. Thèse expectôtions are many; they are often vlewed differently

6. Conférence éplscopale rrançalse. La cal e èse s enfa ts, text de
référence. Lourdes 1979, Centurion, p. 16.

7. Ibid.. p. 17.
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by différent people and sometlmes misunderstood. It is in thé course of its

hearings thet thé Comité catholique is able to spot thèse misunderstandings.

Teachers do not understand thé quality of felth expected of them by parents

who, at least on thé surface, do not seem to thé teachers to be practising

Côtholics or even believers to any gréât extent. For parents, on thé other

hand, it is inconceivable that religious éducation teachers be non-prectising

or incapable of beâring witness to their fâith. Finally, some pupils do not

spare their criticism when it cornes to teâchers who "do not seem to bel levé

what they say, are ill-prepared or teach everything else but religion". Thèse

comments must of course be weighted egôinst thé prelses that are âlso heard

in thé course of thé heerings. Stlll, they must be taken seriously.

12- Thé breakup of familles end thé questioning of thé wsys of under-

standing end experiencing thé realities of femily life elso hâve a consider-

eble impact on religious éducation. Thé growing number of single parent

familles, increesing divorce rates, femlly instability, 811 greatly Qlter thé

atmosphère in which thé young are educated. To this must sometimes be

âdded other factors such es poverty or too much wealth. Many parents no

longer know whet to meke of religious values, yet they uphold thé importonce

of thèse values for thé children. Thus some children enter kindergerten

without hoving received eny Christian upbringlng ôt home.

13- Then there is thé blend of students thet make up eech dass. Thé

homogeneous closs no longer exists, says thé report of thé Association

québécoise des conseillers au service de l'éducation chrétienne on thé stâtus
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of teochers. 8 Schooling is avollable to ail: children from différent ethnie
end culturel backgrounds, whether rich or poor, loved or neglected, children

with serious learning problems, children from single parent homes. Ail of

thèse children in search of e meâning to life are confronted with a slew of

possible choices, of contredictory views; To give but one exemple, children

are faced with a multiplicity of sects, wMch relativizes thé ôppeal of thé

Catholic faith.

14- Religious instruction is given in a school - ususlly a confessionâl

school - thôt often finds it difficult to deflne clearly its educationôl pro-

ject; a school that is increaslngly influenced 8nd conditioned by technology;a

school where religious instruction is considered a "minor subject"; finelly, a

school where thé spedalized teechers spend little time with their pupils.

15- It is hardly necessary to ôdd that thé Church community itself has

been shoken by thèse changes. Quite obviously, thé spirituol dimension of thé

person 1s becomlng blurred. So mony sctivities, so many things to do compete

for our attention; thé normal constreints of dsily life are such that it is dif-

ficult to keepone's balonce. There is little tlme left to dévote to thé spiri-

tuai and religious dimensions. Not to mention that a formerly omniprésent

Church has todsy lost much of ils visibility, and is thus becoming increas-

ingly elien to thé young.

8. Association québécoise des conseillers ou service de l'éducotion chré-

tienne. Le condition des ensei nantes et des ensei nants chargés de
l'ensei nement rdi ieux et de l'ensei nement morol au rimeireetou
secondaire, March 1984, p. 18.
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(b) Teacher training, upgrading and retraining

16- A number of problems hâve to do with thé initial treimng, profes-

slonsl improvement end upgrading of teachers. In thé third volume of Voies et

impasses, on religtous éducation teachers, thé Comité catholique hss des-

cribed at length thé problems encountered in this général areô. That analysis

need not be repeated hère, slthough à number of observations end recommen-

dations remain valid today. However, certain facts hâve been brought to thé

attention of thé Commlttee in thé course of récent heerings or brought to thé

fore in several reports to thé Conseil supérieur de l'èducQtion on thé ststus

of teachers. In 1ight of thèse fects, thé Committee believes it important to

draw attention to certsln situations directly âffecting teacher efforts in thé

falth éducation of thé young.

17- Clearly, thé matter of teacher compétence is still thé meln issue.

18- We should first note thet some elementary school teachers are

assigned to glve religious instruction without having received thé proper

tralning during their university years. One report states thât most Québec

universities do not really offer thé concrète possibility of acquiring thé

préparation that would enable teachers to give Cathollc religious instruction

or moral instruction. 9 Thls lack of trsining is ail thé more serious slnce, for

9. lbid.. p. 11
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one thing, insufficiently prepered teachers are more snd more numerous as

thé yeors go by and, for another, pedQgogical support is increasingly mesgre

if not totally inexistent in many school boards, owing to personnellayoffs
snd trsnsfers. Lastly, thé sociocultural context described âbove does not

leave much hope that such shortcomings will be attenuâted, let alone

remedied, by persons in thé field or other parties.

19- At thé high school 1eve1, thé comploint most often heord is thot teo-

chers without any prior trelning hâve hâd to agrée, whether QS a complément

to their workloed or as thelr main ôsslgnment, to glve religlous éducation

courses. Another complôint is thât sny teacher in another discipline mây

teech religion insteod and to thé détriment of those whose speciGlizetion is

religious éducation. Others speak of thé "glorification of senlority", addlng

that elthough seniority is not necessâhly opposed to compétence, 1t is wrong

to consider 1t thé major criterion of competency. Finslly, s new problem bas

emerged 1r> récent yeors: thot of teochers speclollzed in teoching ot thé high

school level, who ère then esslgned to teach at thé elementery school level,

without thé minimum prior trsining required. As early os 1978, thé Catholic

committee hâd sent a message to thé Mlnister of Education advising him es to

possible solutions to thé problem of teacher reassignment. 10 Certain

10. Comité catholique. Pour remédier à l'instabllité chez les professeurs
ÛlÊûSÊignement religieux et moral au niveau seçfipûaiCÊ, Ju!y 1978. In
1981, thé Commlttee again broached thé subject In Quatre sujets d'actu-
alité pour l'ècole catholique, June 1981, pp. 2-5.
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corrective measures hâve been tsken, but thé results hsve fallen short of a

sâttsfector^ solution.

20- Of course, beglnning in 1977, there WQS thé Plan de développement

relatif e l'èducstion chrétienne. This plen was to ôssist school boerds with

thé immédiate treining of teachers who hsd recelved no prior treining in

religlous éducation and moral éducation ând who were sbout to give courses

in thèse disciplines. 11 In 1979, a Po11tiQue d'QDpolnt was (jrawn up whose

objective wes to provide ImmediQte pedagogicâl assistance to high school

teachers who h8d not been trained to give moral and religtous instruction. 12

Thèse initiatives heve yielded some results. But it must be pointed out thât

thé assistance brought to school boards by thé PolltiQue d'apDoint ended in

June 1961 end that msny of them, especislly where thé school population is

on thé décline, are somewhet wary when it cornes to infuslng funds for thé

professionel improvement of teachers. From one year to thé next, school

officiais are never sure s teacher w111 be giving courses in hls or her field of

speciâlizatlon.

11.. Ministère de l'Education, Service de renseignement catholique, Plsn de

développement relstif à l'èducâtion chrétienne dans les écoles confes-

sionnelles du Québec, p. 69.

12. Ministère de l'Education, Service de renseignement catholique, Politi-

lue d'appolnt. Québec, 1979, p. 4.
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21- Ail Cathollc morsl and religlous instruction progrôms are being

revised. Some programs hâve ôlready been rewritten snd are now belng

implemented. It is unfortunate that chonges in thé programs Imposed by thé

ministère de l'Educotion are being brought about so fest. It is porticulerly

regrettable that thelr implementation is being cerried out before ail thé

necessery pedagogical too1s are mode avâllable. Thé Direction de l'enseigne-

ment catholique of thé ministère de l'Educetion is no doubt seriously trying

to devise on effective strotegy for thé implementotion. Vêt school boords ore

often overburdened and unable to cooperate properly with thé people respon-

sible for implementing thé programs. In some instances, thé person or

persans designsted by thé school board are compétent, accomplish their task

we11 and follow up on thé work done by thé teschers in thé field. But it is not

alweys so. For instance, one school board might not send anyone to working

sessions on thé implementation of thé progroms; snother mlght send some-

one who is not up to thé tesk; yet another will name someone who does not

hove thé time to follow up beyond thé working session or who simpîy

neglects to do so. It is not difficult to understand that 8 new program and

new teaching guides, however excellent they mey be, couldeventuâlly te

useless should teachers receive no trsining whatsoever in their proper use.

22- Nor must one neglect thé retrsinlng of teschers who not only must

adjust to new programs, but at thé same tlme must also teech at ânother

clôss level. Not to mention thé more général need of professlonal upgrading

expressed by thé teechers. If one odds to thls thé ever growlng end eesily

observable trend to eut pedagogical support personnel in religious éducation,
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one gets a cleerer picture of thé difficult task QWôlting teachers who, uslng

thé progrems and teaching guides, must both give quâlity religious intruction

end foster quality foith éducation. By thé semé token, we can understand thé

frustration and discouregement that lesd some to abandon thé teaching of

religion.

23- Some local communities provide teachers with very dynsmlc support.

In other régions there ère serious shortcomings, especislly conceming

refresher courses for teechers. Thé support given by pârishes appeers to be

minimal. Still, one must not rule out thé posslbility that pôrishes could be

ôsked - end might just be willing - to do more.

(e) Elementary school teachers

24- Theirs is à spécial situation. In principle, they ôll hâve thé respon-

sibility of giving their puplls confesslonol morel end religious instruction or

moral instruction. But on thé grounds of freedom of conscience, theij may

refuse to give confessional moral snd religlous instruction In order to

focllitote thé exercise of this freedom, thé Comité catholique decided, in

1974, to include section 25 in its régulations. Thls new section grented

teachers thé right to be exempted from giving religious instruction. Ten

yeors later, there is little doubt that teachers hâve not avôlled themselves of

tMs right. According to certain figures thé Comité catholique was âble to

obtain, there ère only 1.34Î8 of thé teachers who are formally exempt in ail

of Québec for thé 1984-1985 school year. Thé Committee has been told,

however, that in a number of school boerds there ère many teachers who, in
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fact, do not give religious instruction. They hâve chosen, for instsnce, to

exchange disciplines with other teachers. Since this prôctlce is not current

in oïl Québec régions, one must conclude thât thé régulations hâve not ylelded

ait thé anticipeted results.

25- Does this mean that thé number of teechers not wishing to be

exempted from teechlng religion is less than it was in thé 1970s, which wss

between 20% end 30%?13 As it has not recently inqulred into thé metter, thé
Committee con give no sure onswer. Bits ond pièces gothered from thé

hearings, however, would seem to indlcste that thé reasons that hed then

prompted teechers not to ssk for exemption still exist todey. Given thé

décline in student population and thé atmosphère crested by thé negotiating

process involved in collective agreements, thé exemption clause in thé

régulations has become more difflcult to apply. Some school officiais do not

moke it eôsy for teochers to avail themselves of thls right. Some even go so

far as to cause edminlnstratlve herassment on purpose. Teschers are often

hésitant to opply for thé exemption, since they are quite well awore of thé

concrète conséquences thaï may bétail them or their collesgues. It hos also

been soid thot some teachers ore urged to obstein from applying for thé

exemption; in return they may effectively drop religlous instruction from

13 Comité catholique. Voies et impasses no. 3, Les maîtres et l'èducâtion

religieuse. 1979, pp. 24-31.
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their tesching. Should this situation exist, however infrequently, It is bound

to creste a cllmate of untruth, even of hypocrisy, which can in no woy be con-

ducive to thé fôith éducation of thé young.

26- Nor do such attitudes create s fâvourable end unambiguous situation

at thé moment of hiring teachers. In 1974, thé Comité cetholique wrote:

"Employers hâve to inqmre into thé préparation ônd thé availQbility of cândi-

dates to tesch religion. Thèse questions are seldom touched upon when thé

dossier of a new teacher is exsmined. "14 A survey, commlssioned in 1977

for thé Association des commissions scolaires de la région de Montrèôl, con-

cluded: "Vislts to vârious school boerds lead thé Comité catholique to believe

thât there bas been little change in thé situation since thé Committee made

thet ststement. Thé question of thé candidates' préparation ând avâilability

in regard to religlous instruction remsins lergely ignored in thé hiring pro-

cess. "15 Apart from a few more or less successful efforts, it would appeôr

that this situation still prevails In hiring practices. Neither of thé parties

involved in thé hlring process is interested in clarifying this situation.

27- A récent décision of thé Québec bishops issued in June 1963 bas some-

whôt modifled thé requirements of religious éducation et thé elementary

14. Ibid.. p. 39.

15. Association dtîs commissions scolaires de le région de Montréal, Etude

our la revQlorisation de l'ècole, 1977, p. 43.
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level. Henceforth, religious instruction and faith éducation activltles

dlrectly leading to thé réception of thé sâcrâments is thé responslbillty of

local Christian communlties. Thé task of teechers conslsts in preparatorLi

cstecheticôl instruction on thé sacrements of Réconciliation, thé Eucharist

and Confirmation. Some teachers ssid they were happy with thé décision. It

was even seid et one of thé heôrings that some teechers were wllling to

return to givlng religious instruction, "since they no longer hed to prépare thé

chlldren for thé réception of thé socroments or to give witness". Such on

interprétation of thé bishops' décision is surely srgueble, especielly sfter thé

publication, in May 1984, of thé pastoral orientations thst Cetholic religious

instruction must follow. At any rate, not hôving to give religious Instruction

directly leâding to thé réception of thé sacrôments hss been welcomed by

some teachers.

28- Another importônt factor is bound to slter thé présent state of

equilibrium. It is thé spplicetion of thé régulation of thé Comité catholique

on thé choice between Catholic morel end religious instruction, on thé one

hand, and morel Instruction, on thé other. Thé implementetion of thls choice

may well hâve an impact on teechers' willingness to continue teeching reli-

gion. Slnce morsl instruction bas become 9 formai discipline, to be given at

set times, réguler clessroom teachers must releese some of their pupils to

thé care of other teschers and give religious instruction at a given time.

Teachers will no longer be able, if ever they were used to doing so, to dévote

part or ail of thé time âllotted to reltgious instruction to other disciplines.
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29- Finally, if to 811 of thls one ôdds that, according to some accounts,

senior teachers tend to maintain religious instruction, wMle younger ones -

who often hâve recelved no spécial training to teach religion -- tend to seek

exemption, thé question of specialized religion teâchers will inevitâbly corne

to thé fore. W111 thé regular clessroom teecher heve to choose between

givlng religious instruction snd moral instruction? Or w111 two specialized

teschers, one in rellglous instruction, thé other in morôl instruction, be

responsible for thèse courses? Thèse are questions that wlll be esked more

and more frequently. One may expect, then, thât sooner or later thé situation

wlll reoch a point where thé ministère de l'Educôtion end thé school bosrds

w111 hâve to find new ways of ensuring that quâlity religlous instruction is

glven by teechers who wholeheârtedly sgree to do so.

(d) Thé status of high school teachers of

Catholic moral and religious éducation

30- As regerds Catholic moral and rellglous éducation teachers at thé

high school 1eve1, thé Comité catholique hes recently pointed out thé problem

created by thé application of thé rules of seniority. Thé Committee wishes

now to focus on thé ststus of high school teachers who must meet à large

number of pupils each week end whose situetion hôs been described in thé

report released by thé Conseil supérieur de l'educatlon on thé ststus of

teechers. 16 As early as 1963, thé Committee noted thst thé high school

16. Conseil supérieur de l'èducotlon, La condition enseianonte. 1984, pp.
75-76. (See âbove. Note 4.)
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religion teacher's loed was too heavy end suggested possible solutions. 17

31- Thé Committee does not wish to belsbour thé point. But 1t is clear

thet, with such a loôd, thé faith éducation of thé young is hindered. Let us

briefly conslder thé situstlon. On a slx-day-week schedule a teacher must

meet from 10 to 13 groups, or between 300 and 400 puptls. He or she must

often make three or four seperate prepsrôtions for courses to be gtven to

puptls of two or three différent oge groups; teochers must fine tune their

methods and often use différent teaching techniques for esch group; they

must sustain thé young in their fâith development; they must bend to thé

vârious demands of pedagogy ônd orgânization. Ail of which is done within

thé socioculturel context described above and in often dlfflcult matériel con-

ditions, such as timetable end locale.

32- It seems obvlous to anyone giving thé least bit of thought to this

situation thst under such conditions it is hardly possible to achleve quallty

religious éducation, let alone faith éducation. Thé letter présupposes at

leost a minimum ômount of knowledge on thé part of thé pupil, a sufficlent

amount/ In sny event, for relevant interaction between pupil and teacher to

occur.

33- Whetever one might thlnk, teaching religion is not like teachlng

mathematics. It présupposes constant personal commitment snd demands

17. Comité catholique. Deux questions pressantes pour l'école catholique,
June1983.
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considérable involvement since it is 6 matter of ultimate questions, of ques-

tions on thé meaning of existence. If one adds to that some very difficult dây

to dey worklng conditions and thé prscticôlly non-existent possibilities of

professionel upgrsding end in-service refresher courses, it cornes es no sur-

prise to see weery, drôined and exhausted teachers bowing out of thé fleld of

rellglous instruction ss soon es they can, quitting a field in which they would

hsve been willing to remein under more favouroble conditions.

(e) Thé teocher as witness to thé faith

34- Thé régulations of thé Comité catholique stipulate that those who

give Cetholic religious instruction must adhère to thé Câtholic feith. But

what degree of faith sre we talking sbout? In thé course of thé hesrings, thé

Committee sew no sign whetever of an emerging consensus on this subject.

Parents and chlldren who spoke on thé question seemed to expect ô dynâmic

testimony of feith from teechers. Thé young say what metters 1s thôt thé

tescher"sound es though he believes in it". In other words, thé teachers

young people respect are those capable of witnessing to their falth. Other
speakers tMnk it is âbove ail e matter of transmitting an objective content

thot compléments especially thé knowledge and understandlng of whet is

learned and experienced in thé home and in thé Christian community. If giving

reltgious instruction were seen in this wsy, there would be less pressure on

teachers to bear witness to their faith. A distinction was also drawn

between giving religious instruction, whlch demands serious professionel
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work on thé part of thé teacher, and 1ts effects In thé pupil's Christien llfe of

faith, which wou1d be primôrily thé concern of pastoral animation and of

psstors.

35- For their part, teachers ore often exesperated by thé too numerous

and heavy burdens that sre placed on their shoulders. Besides, teochers mey

not alweys view or llve their own faith in exactly thé same wey. Every

bellever expériences periods of uncertainty in h1s or her life of feith -

periods of doubt or of more or less prolonged wsvering - without for that

matter becoming en agnostlc and, in certeln cases thot are of concern to us,

without loslng thé ability to give vslid religious instruction.

36- This concludes thé brief survey of questions and problems con-

cermng primârily religion teechers. Thèse metters sre difficult ones and

hâve become so important that they csn no longer be ignored end that solu-

tions hâve to be found.

II. Thé rôle and responsibiïity of teachers in charge

of Catholic moral and religious instruction

37- In order to solve some of thé problems raised in thé preceding

pages, thé Commlttee would like to propose a few concrète measures. But

before doing so, it seems essentiel to define thé chsracteristics of Catholic

moral ond religlous Instruction es it should be given in thé clôssroom. Thèse

will also bring to 1ight thé correspondlng charâcteristics of thé responsi-

bllity of thé rellgious éducation teecher. There is no need to repeot hère thé
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reesoning developed in Rell ion in Todoy^School snd to justify thé tesching

of religion in public schools. This seems to be en established and undisputed

tact whlch, besides, is confirmed in thé new Act respectlng publie elemen-

târy snd secondâry éducation. Thé matter before us is thât ùf estâblishing

thé proper rôle of moral and religlous educetion ônd of pointing out its

implications for teechlng.

38- For this, one must first refer to thé position taken by thé Cetholic

Church ond sltuote Cotholic morol ond religious instruction in thé schoolsin

relation to thé global effort of a11 those who are involved in thé faith educa-

tlon of young peuple. Second, sn attempt will be mede to détermine thé

chârecteristics of religlous éducation in thé schools. TMrd, thé différent

types of approeches to be used by religion teachers wi11 be exsmined. Flnally,

some spécial demands laid upon teechers of religious éducation in thé schools

will be potnted out. 18

18. By religion, religlous éducation or religious instruction "in thé schools",

thé Comité catholique often meens in this pâper thé Cetholic moral ând

religious instruction induded in thé school curriculum.
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(a) Moral and religious éducation in thé schools:

thé ecclesiaï framework

Catechetics: responsibility of thé church

39- Thé Church conslders felth éducation one of Its fundamental respon-

sibilities. Pope John Paul II reminds us of this when, at thé very beginning of

hls apostolic exhortation Côtechesi Tredendae, he seys thât catechetics hQS

âlwsys been consldered by thé Church one of its most importent tasks. 19 He

then states two perticular objectives: to help inltiôl fatth develop and to

educete thé true disciple of Christ by mesns of à deeper and more systematic

knowledge of thé person 6nd message of Jésus Christ.
20

40- It is within this global tesk that thé faith éducation of thé young

takes place. To understand clearly thé proper ro1e of moral and religlous

éducation, 1t is importent to look closely at how thé Church ttself percelves

thé rôle of other parties thât contribute to its global catecheticel endeavour

Thé ro1e of bishops and Christian communities

41- In its document on thé pastoral orientations in Catholic religious

instruction, and following thé 1ead of John Paul II, thé Assembly of Blshops21

19. Jean PQUI II, Cstechesi Tredendae, no. 1

20. Ibid., no. 9

21 Assembly of thé Cethollc Bishops of Québec, op. cit.. No. 1
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states that it 1s thé duty of thé Church to assist thé baptized in thé develop-

ment of their feith. It is a duty that is Incumbent notably upon ail who are

called to pastoral ministry, namely, bishops in their diocèses and priests in

thé midst of thé Christian communities they are eppointed to serve. Bishops

ère therefore responsible for what touches upon thé essentials of faith

éducation. In pârttcular, they must cleerly define whet they want and expect

of religion teachers. This they must do by giving précise guidelines that

make desr thé objectives of Christian éducation that rellgious instruction

programs in thé school must pursue.22 It 1s their responsibllity to assist ônd
support thé schools which, by means of thé Catholic religious instruction

they offer, cooperate with thé Church commumty in thé Christian éducation

of thé young.

42- Thé Christian community also has an importent responsibillty toward

young believers. It must support thé work of teachers by offering thé young à

life environment that is conducive to Christian expérience and to thé ce1e-

brstion of thé Christian mystery in and wlth thé Church. Thé bishops state

22. This responsibility has, in effect, been recogmzed in a letter from thé
Minister of Education, Jacques-Yvan Morin, to thé Président of thé

Assembly or thé Cetholic Bishops of Québec on October 22, 1980. Thé
Minister states: "It is appropriate to recognize, in particular, that thé
Assembly of thé Catholic Bishops of Québec, by vlrtue of thé spécifie
responsibility of bishops with respect to content, objectives ond thé
process of Teith development thaï are essential to thèse programs, has
thé right to intervene in thé élaboration of programs ând pedagogical
guidelines relating to Catholic religious éducation."
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that thé perish - thé local Christian commumty - is 8 privlleged environ-

ment for catechizstlon. But they equally recognize that in thé Church todây

other forms of groups end essoclotions can offer an environment that 1s

conducive to cetechetical instruction. Thé Comité catholique wholeheartedly

endorses thèse ststements. It WQS in agreement with this idea that in Reli-

ion in Toda 's School No. 2 it described thé rôle of Christisn communities. 23

However, it appesrs that whât is urgent todey is thé implementation of

effective means to support teechers and to ellow communities to assume

more systemotically thé responsibility for thé imtiotion of young people to

Christian célébration and commitment.

Thé rôle of thé family

43- It is not up to thé Comité catholique to dictate to families thelr pro-

per responsibilities with respect to thé religious éducation of their children.

But it must recognlze that thé efforts demanded of thé school and of reli-

glous educotion yield but meegre results without thé exemple of parents or

friends celebrating their faith and endeavouring to live their deily lives

occording to thé exigencles of thé Gospel. Eorly childhood in this respect

oppears crucial. Thé religious ewQkemng of young children cornes about

through deeds and shared religious ettltudes. But it is sbove ell in thé truth

of thé fundamentol option of parents, in thé climate thst is thus creeted, that

23. ReH ion inToda 's School No. 2 - Reli ious Instruction: Retlonale,

Objectives. Poli ci es. Nos. 46-47.
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thé deeds become deeds of thé heart, ettitudes that deeply affect thé child.

Thé school may well ettempt to fill thé void of initial religious educetlon, if

need be. But its distinctive rôle consists in extending, through a more cog-

mtlve end structured epproach, thé initial éducation in thé foith of thé

Church received in baptism and âwakened In thé home. 11 should corne as no

surprise then, where initial religlous éducation has been neglected, that thé

school proves powerless to fill thé void, especially with respect to thé

demends of Christian behaviour in everyday life.

44- Thé responsibility of parents continues when their children enter

school. It is expressed first through thé choice they make regarding thé

religious éducation of thelr children, who ore also mode aware of this choice

ond to whom it must be explôined as clearly os possible. Then, children must

be supported so that they may remoin fôithful to their chotce and leern to

live wlth other chtldren who do not pursue thé same goals in life. As thé

chlldren grow, thé parents must toke en interest in thé development of their

feith as proposed from year to yeor in thé school. They must also shere snd

encourage their involvement in religious celebrotion ond in thé foith commit-

ments they wlll eventually make.

45- Finelly, porents must honestly cooperete with thé school in thé elôbo-

ration of o school project thot is in tune wlth their expectotions regording

thé faith éducation of their chlldren; they must encourage end support ail

within thé school who hsve quolity fâith éducation at heort, especielly reli-

gious éducation teechers. To thé best of thelr obility and careful not to cross
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into other peuples" fields of responsibility, parents must, whenever neces-

sary, lend a helping hand to those experienclng difficulty in thé accomplish-

ment of their tesk.

Thé rôle of thé school

46- Thé school conthbutes in meny ways to thé feith éducation of thé

young. It does so most definitely by offering religlous éducation courses. It

does so in en importent way by providing pastoral animQtion. And one should

not forget either thé présence andwitness of Christian men and women who,

in their various capscities, contribute to thé school's excellence; this is

without a doubt a slgmficant contribution to thé falth éducation of young

people.

47- This contribution could result in some oreas - should thé parents

request it - in an educatlonal project integrating thé beliefs 6nd values of

thé Cothoilc foith. Thé school Council may âlso apply to thé Comité cotholi-

que for thé school to be officiôlly recognized ss Catholic. Should this corne

obout, it would allow ail portles to better identify thé speciol chorocter of

their school end to respect Its distinctive orientations. Thé cohérence that

should result from such 8 school project would certainly help spécifie faith

éducation ectivities produce genuine results
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(b) Moral and religious éducation in thé schools:

its spécifie rôle

48- Ail Côtholic moral and religious éducation, whether or not it is school

relsted, 1s therefore part and parcel of thé overell teaching functlon of thé

Church with regard to a11 its members. Thst is why thé primâry objective of

rellglous éducation in thé schools 1s 1nt1m8te1y bound to thé tesching func-

tlon of thé Church: to assist initial faith in reeching msturity end to educate

thé true disciple of Christ through deeper snd more systematic knowledge of

thé person end message of Jésus Christ. Thls 1s what thé blshops stress, ond

qulte nghtly, in their pastoral orientations for rellgious éducation. Thé

objective of religious éducation in thé schools is, therefore, to help nourish

and develop thé Côtholic felth sown in thé young at thé moment of baptism

and nurtured in thé famlly snd thé Christian community. Seen from thé engle

of its primary objective, religious educstlon In thé schools is most certelnly

a genutne participation In thé général CQtechetlcal effort of thé Church.

49- It is no 1ess true thst Catholic moral endïeligious educetion in thé

schools, precisely because It is given there, ocquires a number of dlstinctive

charoctehstics of its own. Thé Committee has expended on this subject in

prevlous publications. 24 It mey be useful, however, to recall some of thé

24. See Religion in Today's School, Nos. 39-86 and Religion in Tode 's School

No. 2 - Relijcius Instruction: Retionâle/^bjectives, Policies, Nos. 11-

29.
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points dealt wlth. They shed light on thé teacher's précise responsibility

concerning thé retigious éducation to be provided for Câtholic pupils.

50- First of ail, it is religlous éducation given in thé school. As such, it

must give priority to thé aims of that school, that is, contribute to thé edu-

cation of thé person or, in other words, to thé process by which thé school

intends to ensure thé total development of thé person. Otherwise, religlous

éducation would not hâve its place in thé school. Thé Committee has already

shown in thé previously mentioned documents thât religious éducation fulfils

that requlrement. To young persons in search of meaning in their life, it

offers signiflcont insight 1nto questions thât neither thé study of lenguage,

nor science and technology, can answer. For rellgious éducation in thé

schools, therefore, thé tescher has to adopt an approôch to religion and to thé

teeching of religion thôt is thé ssme as that of ail other disciplines, thôt is,

on educetional spproach.

51- One of thé basic and distlnctive ôims of thé educational âpproach Is

to place thé pupils at thé centre of pedagogical activity. That is why, when

thé school and, consequently, thé teacher offer to provlde religious éducation,

they do it first es a service to thé Catholic pupils end not as ô service to thé

institution to which they belong, namely, thé Church. And if thé school does

eccept thé orientations of thé Church outhorities, it Is out of respect for thé

young peuple belonging to that Church. By thé very fect of âttending school,

pupils hâve thé right, in view of their integrel personel development, to thé

religious éducation of their choice. They also hâve thé right to seek thé

development of their religious dimension, just as much as that of thé other
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dimensions of their being, within thé educational process or through thé

éducation provided in thé schools. 25 It is out of respect for thé young that
thé teacher must offer genuine Cstholic instruction in conformity with thé

officiel religious educotion progroms opproved by thé Com'ité catholique.

Catholic religion 1s taught in schools because 11 is thé religion of thé pupil.

Thé teacher must guide children in thé knowledge and expérience of their

religtous world becsuse it is thelr religlous world ând beceuse it contalns an

educetional dimension thet corresponds to human needs end to a fundamentsl

dimension of human beings. Clearly, religious éducation is not in thé school

cumculum to setisfy thé demonds of thé Church. It is there for thé pupils, to

foster their integrel éducation.

52- After hâving described thé educationâl approach thât chôrecterizes

religious educôtion in thé schools and insisted on thé respect due thé pupil as

a person - respect thât must ever guide thé teaching of religion - it is

necessary to specify thé conditions that confer genuine educotionol worth to

this educationol âpproôch. Progrems and teaching guides provide content and

essentiâl mâterials offered thé pupils. But 1t môy not be amiss to indicate

briefly two fundomentâl objectives that sre to guide teschers in thé faith

éducation of thé young.

25. See Ministère de L'Education, L'école auébécmse, énoncé de poli-

tique et Ion d'oction. No. 2. 2. 16.
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53- In thé first place, their teaching must ensure a systemâtlc presenta-

tion of thé person and message of Jésus Christ as a beecon in thé seerch for

meaning in thé life of thé young person. One must not be content to offer

purely objective information ôbout thé Christian message. Thé teacher must

présent this message with continued référence to thé young persons' llfe

expériences, to thelr persisting questions, to their search for meening In llfe,

to reality, to thé world. Thé teacher must show thet thé message end person

of Jésus Christ constitute e cohérent answer to their quest for meaning. It Is

by meons of this spécial woy of leorning thot rellgious educGtion in thé

schools brings thé young to an ever more edequete understonding of thé

Christian mystery.

54- Secondly, thé teacher must alweys présent thé subject metter in such

8 way os to encourage thé pupils to celebrete their feith with those who

share their beliefs and to witness to their faith in everyday life through con-

crête commitments. Should religlous Instruction neglect thèse two requlre-

ments, it would no longer be genuine, because it would ignore thé needs of thé

young. Not on1y do young people need to grow In thé knowledge of their faith,

they must olso tronslote U into concrète deeds enobling them to celebrote

their dlscovery of feith In community snd to make it operative through a

commitment to service in thé world or in thé Church. Thé âge of thé youths

ond 8 grasp of thé leorning process w111 détermine whether thèse expériences

or ectivtties should be induded in a cïâssroom situation or whether thé

teachers should only eltcit e response in pupils thet wi11 be celebrated or

comed out elsewhere.
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55- To ensure that thèse fundementâl objectives sre reached, sny under-

taklng in religious éducation in thé schools should comprise three essential

components: knowledge of thé Word of God, normslly presented in systematic

form; thé célébration of faith, pQrticulsrly through thé sacrements; snd wit-

ness to one's faith In everyday llfe. In eddition to a systematic présentation,

religious éducation in thé schools should a1so indude, to a greeter or lesser

extent, éléments of eech of thé lest two components; in any event, It sould be

open to them.

(e) Approaches to moral and religious éducation in thé schools

56- Havlng explored thé distlnctive éléments of moral ond religious edu-

cation 1n thé schools, thé Committee should like to make a few suggestions

ôbout appropriate epprosches to religious educôtion. On this subject, thé

previously mentloned pastoral orientations issued by thé bishops sllow one to

take e criticsl look et thé educetlonel snd pedagogicâl schievements of thé

post two décades

57- One thlng 1s certain: if teschers in charge of givlng moral and re1i-

gious éducation in thé schools wish to stimulôte in thé young openness to 8

meaningful understanding of thé Christian mystery, they must be mindful of

thé process underlying every educôtionsl approach, thst is, they must make

constant référence to thé students' 1ife, thelr expérience and their daily

living. Thé Committee fully agrées wtth thé bishops, who stress this
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necessity in their pastoral orientations. 26 When thé blshops say thât reli-
gious instruction must relate to thé dsy-to-dôy living of young peuple ând to

human expérience, they mesn to fundâmental humen expérience QS also 1ived

by thé young in everyday life. Often, thé shift from thé perticular day-to-

dey expériences to thé more genersl expérience does not teke place. Whât

hâppens in such cases is that young people are so caught up in their own

individuel expériences thât they f8i1 to recognize fundâmentôl human feelings

and events wlthin their own experiencing. One might sey thé message does

not get through. There exists, then, thé danger of spending too much time

exploring humsn expérience end day-to-day living of young people snd of

neglecting thé structured présentation of thé message proper, of omitting ils

interiorizôtion and of Qvoiding concrète commitments. In so doing, thé

primary objective sought is sidetracked in à confusing maze of pedôgogicôl

meens. Thôt is why it is important never to forget thât helping young people

to understend their fâith end to reôch an ever brosder understsnding of thé

mystery of Christ, âppears to be thé primary and indisputable requirement

one is entitled to expect of ail Catholic religious éducation provlded in thé

schools 27

58- TMs statement does not mean to reduce religious Instruction in thé

schools to merely informâtionsl activity. In no way should it preclude en

understanding of thé Christien mystery thet involves a faith commitment.

26. Assembly of thé Cotholic Bishops of Québec, op. cit.. Nos. 21, 33, 37, 45.

27. Assembly of thé Cathollc Bishops of Québec, op. cit.. No. 8.
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Thé statement's tntent is to ensure that thé method employed will truly

etteln thé objective sought: knowledge of thé mystery of Jésus transmitted

in 8 wsy that places young people face-to-fece with their fundQmental

options. In thls wsy, religlous Instruction Is focused anew on one of thé

essentiel objectives of éducation: to know -- to know how to think and to do,

to know how to speak, to live, to be. tt is to be hoped on thls score that pro-

grems, pedagogicel methods and other âids will help teachers develop à peda-

gogy that allows young people progressively to form à bssic synthesis of

their faith; à synthesis which wou1d Influence their cereer options, their

cholces, their commltments; a synthesls whlch would enable them to pursue,

93 psrt of 8 long-term continulng educstion project, thé development and thé

mature expression of their feith.

59- On thls bssis, thé pedagogy of Côtholic rellgious éducation should be

approached in two privileged directions. Thé first is inspired by thé csteche-

Uc8l approâch; thé other, whlle maintaining thts dimension, is more didâctic.

Thé first seems better suited to elementâry school pupils and, on thé whole,

to those of thé first cycle of thé secondary 1eve1; thé dldâctic approach is

more ôppropriate for thé second cycle of thé secondsry 1eve1. Such are thé

suggestions thé bishops" orientations offer on how to reach thé objectives of

Cetholic religlous instruction in thé schools.

60- How 1s one to interpret or understend thèse two âpproaches? How do

they differ? Whôt do they require of teachers?
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61- To elucidate thèse questions, one must refer to thé educational

approach previously mentioned. To begln wtth, one mây say thet whetever thé

approach or thé grade level, rellgious Instruction In thé schools must always

include thé flrst component, that is, tt must alwôys ensure e systemôtic pre-

sentation of thé person and message of Jésus Christ, a présentation cspable

of providing possible answers to young people's sesrch for meanlng. As for

thé other components, whether célébration or commitment, they s-hould be

considered valid classroom âctlvities to thé estent they are required by thé

educationsl task at hand.

62- Thls is why development of thé religious dimension in elementary

school children or in hlgh school puplls of thé ftrst cycle is hârdly conceiv-

âble wlthout thé integretion of rellgious célébration 8nd commltment in thé

educôtional process proper. Otherwise, thé éducation provided wou1d not be

adepted to thé pupils' âge level and would be of little value. In addition, it 1s

thé very goal of rellgious instruction thst requires thé teacher to provide

expériences of this kind for younger children. Certain ectlvities that natu-

rally express one's feith are essentiel to thé learning process. They foster

intégration, self-oppropriâtion, Internôlization, in 8 word, learning. But does

this mean that such religious instruction satisfies thé requirements thé

Church hes set for thé whole of catechetical instruction? Thé Commlttee

does not believe so, since it ts commonly admltted, for Instance, thet thé

immédiate préparation for thé célébration of thé sacrsments ând for rell-

gious celebrstlon generelly, is thé responsibility of parishes or Christian

communlties.
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63- In other words, with respect to younger children, religious instruc-

tion in thé schools must be complemented by other ectivities. Thus thé

Christian commumty, thé family, and especially pastoral animation shere thé

responsibility of initioting chlldren to thé vorious weys end ôctivities of

Christian living. A collective effort appeôrs even more necessery if one con-

siders thé sociocultural context outlined et thé beginning of this document.

It would be unrealistic to require of thé teachers more then is implied in

their professional teeching activity itself. Is not this thé very reeson why

we hâve alweys demanded that pastoral animation be recognized in thé

schools? It is because postorol ommotion ploys 8 speciol rôle in foith

development, a rôle thst religious instruction is not asked to fulfil

64- TMs view of things ollows one better to delineate thé rôle of each

party in thé général catechetical function of thé Church. In this way, thé

proper rôle of teachers is better understood. Obviously, thé shortcomings of

one or thé other perty will at times hâve to be compensated for. But it 1s

important for teachers, first, to grasp very clearly what only they are âble to

occomplish ond, second, to see whot they con do to compensote for e non-

existent or inedequete imtiâl religious owakening in thé family or for aluke-

worm commitment on thé part of Christian communities.

65- As for as thé second epprosch is concerned, it has to be more didoctic

out of respect for thé needs of thé young st thé second cycle of high school,

although it will continue to challenge thé young in their day-to-day

expériences. This approech explores thé Intellectual, emotional, Personal end

communal aspects of faith, so as to help young people in their search for
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meaning end to allow them to make enlightened faith décisions end free

choices, and to form an adéquate synthesis of their faith. Thé âpproach must

remain open to thé célébration of thé Christien mystery end to beôring wit-

ness to thé faith. However, 1t is not in thé classroom thât children generelly

bear witness of their faith end celebrate it, but during pastoral activities in

thé school and in thé Christien community.

66- It 1s no doubt et this level thst teachers must remedy thé more

Important shortcomings of thé anthropologlcal process, ail thé while âvolding

thé other extrême. Although it consists of a more doctrinal content ond a

more didactic epproach, religious instruction given in thé schools must be

attentive to thé réactions of students end allow them to express themselves.

TMs obviously créâtes some difficulties, especlolly when teachers hâve to

deol with thé young et thé secondery level, who ère not alweys sponteneously

open to thé message of Jésus Christ. Hère too, thé teacher should be gulded

by theneeds of thé puplls and by thé pedQgogicôl requirements eppropriate

for that âge group. It is a matter, on thé one hand, of responding to thé

pupils' need to know, to understend, to attQin 8 more expliclt understândlng

of their feith, ail of which allows them to make ethlcâl choices and guides

them in thé seorch of a life project. On thé other hond, it is important to

adopt pedagogical methods that allow students to give 6 more systematic

answer to basic questions. Teoching guides are involuoble to thé teecher

aiming to strike a necessery balônce between thé need of young peuple to

know thé message of Christien révélation end their need to seek thé meening
thot message hos for them in their own lives.
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(d) Thé teacher as believer and witness

67- In thé context of our reflection, to pass over thé teacher's foith and

witness would slmost amount to defimng thé tssk of 8 French-longuage tea-

cher without considering his or her ablllty or désire to speek thé language. It

is therefore 8 task thet thé Comité catholique must not shirk. True, it is a

délicate motter in more ways thon one. For it has to do with teachers exer-

cising their profession in s publie common school and centres on questions of

conscience. Nonetheless, few ond far between are those who wou1d not, upon

reftection, admit thé need to study thé problem. It is to thé benefit of both

teechers end young people to define os cleorly as possible reesonâble norms

on thls subject. Otherwise, an existing situation could well become perms-

nent ând feed thé tires of thé sometimes unjustified criticisms of pupils or

foster a climete of hypocrisy emong teachers. Both of thèse possibilities

would hâve a deleterious effect on religious instruction proper

Thé teacher as believer

66- As regards thé heort of thé motter, nomely, thé necessity of foith for

thé teocher who intends to provide Catholic religious instruction, there is no

room for doubt. Thé Church and thé théologiens who hâve studied this ques-

tion are cleer: genuine Cotholic religlous instruction requires Câtholic foith

of thé teacher who would give it. It is a bssic requirement that is volid for

thé teaching of religion at ony level. That is why thé Committee maintains

this requirement os 8 necessory condition to teoch Cetholic morol end reli-

gious éducation courses.



- 38 -

69- One mlght esk, in thé présent context of religious évolution in Québec

generolly and in thé teoching profession in portlculor, whether it is reolistic

to mâintein such 8 requirement. And whether, from thé strictly educâtional

perspective that thé Committee favours, It is Justifiable. Thèse two ques-

tions should be enswered in as clear and nuanced a wey as possible, end thé

reasons for this requirement and its educâtional relevence should be spelled

out.

70- Thé heorings he1d by thé Comité catholique in thé vorious régions of

Québec in thé post years hâve revealed a number of tMngs. For one, parents

who choose to hsve Côthollc moral snd rellgious instruction for their children

expect it to be quality éducation. For another, thé students themselves

expect a we11 constructed course given by teachers, as they put 1t, "who

sound as if they belleve in it". Thèse hesrings hâve also revesled that more

teachers, especially et thé elementary level, admit that they feel uneasy

âbout glving religious Instruction. Discussions wlth elementary school tea-

chers showed thôt meny of thèse men and women, nevertheless, prêter, for

various personal or pedâgoglcsl reasons, to continue givlng religlous instruc-

tion to their closs. Thé Committee elso believes thât, w1th à bit of flexi-

bility, and provlded appropriste solutions are sought in eech milieu, teachers

eble to meet thé baslc requirement of f et th cân be found. It is thé opinion of

thé Committee that thé demends of parents and students can realistically be

met, without impinglng on thé conscience of teachers who do not feel capable

of offering adéquate Catholic moral and religlous instruction courses.

Concrète suggestions in this matter will be mode 1n thé final section of this

document.
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71- Again, can thé requirement of fôith be founded on or justified by an

educôtional approach? In thé preceding pages, 1t wes esteblished thât, for

religious instruction to be educetional, it must not remaln content to provide

objective information âbout religion or thé Christian message. It must âlso

présent this message es à possible and cohérent response to thé young

person's quest, a response in turn capable of generating a free, personal,

enlightened ônd conscious commltment within thé Christian perspective.

"Similor reasomng leeds us to say thôt en adult esked to undertake thé reli-

gious instruction of children should hove something more thon religious

knowledge or érudition: he should feel et home in that sphère, hâve personel

expérience, be 8 believer. "28

72- One has but to think of elementary school pupils, of their a11-

encompassing sponteneous réactions, their sensé of wonder, their way of

seelng things - which is that of thé heart - to understand thet thé teachers

who would provide quality religious instruction must often expect to flnd

themselves in s sltuôtion where they are celled upon to bear witness to their

fsith. For young people hâve a spontaneous need of expressing through

actions and attitudes thé rellgious instruction they receive. It is difficult to

see how e teacher could respond to this need without a personol conviction.

Finally, does thé very essence of teachlng require conviction on thé port of

thé teacher?

28. Comité catholique. Religion in Todây's School, Québec, 1974, No. 57
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73- At thé hlgh school 1eve1, thé needs of pupils ère différent, but no less

imperetive. As they grow older, adolescents feel thé need of a more struc-

tured understandtng of their fslth. In their moral and religious Instruction

courses, they seek to understend, to compare, to scrutinlze thé sources of

their fâlth, thé documents upon which it is besed. They expect to find help

for Interpretlng thé knowledge snd expérience they hâve of themselves, of thé

world end its manifold reelities in relation to thé message of Jésus Christ;

they expect help for making choices and serious commitments and for

ôttôinlng cohérence in their 1ife. It is difficult to imagine that those who are

expected to offer guldsnce to thé young In thé thlck of this quest, wou1d not

themselves hâve gone a good part of thé distance in order to est8b11sh their

own cohérence.

74- There eppears to be no other conclusion from ail thls but thet tes-

chers, whether at thé elementary or high school 1eve1, must be reletively

cornforteble with their own Catholic faith. In other words, teechers mey

sincerely egree to give Catholic reltgious instruction if "in their soûl end

conscience" they hâve a positive attitude toward thé Gospel and thé essen-

tiels of thé Catholic falth as professed by thé Church. A certein realism and

common sensé leed one to belleve thôt any person provtding Catholic religious

instruction must be able, as regards thé essentiôl tenets of thé fâith - for

instance, thé deeth and résurrection of Jésus -- to speak about them in per-

s-oriôl terms. It seems to thé Committee that this is a minimum below which

8 teacher should. In ail due respect, refuse to give religious instruction;

whlch, of course, does not preclude some hesitotion, questions, doubts obout

one or thé other Church teaching. What matters sbove ail is that teechers
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feel capable of honestly presentlng, not what they do or do not believe, but

whât thé Church believes and professes.

Thé teacher as witness

75- Teschers must be bellevers; but cen they be expected to be witnesses

to thé feith?

76- Whot moy be expected of them is thé testimony typicol of those who

believe In their subject mstter, who deliver it withenthusiôsm end who can

transmit thé motivation it générâtes in them to their pupils. This 1s bosi-

câlly what 1s expected of âny tescher: wormth, conviction, enthusiasm for

teaching, whâtever thé subject metter. One must not ask of teachers more

thsn is expected of them es professionsls or more than thé daily, normal

testimony expected of ony believer. Ail thé better, obviously, should thé

teachers" fâith commitment move them to do more. It is important to point

out deorly thet this testimony must flow from their professionol teoching

ectivity. There 1s no place hère for that type of intensely Personal witness

which conslsts in thé displey of speclol spiritual expériences. There ore

other places more sultoble then thé clâssroom for this sort of faith expres-

si on.

77- Thé sort of testimony thst is relevant is thet of compétent teachers

who ère dedlcated to thé discipline they teach ond who seek to esteblish an

authentic educationel rapport with their students. Georges Gusdorf soys thot

teeching is first and foremost establishing à human relation whose meaning
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varies with thé âge end personality of those who corne together. This relat-

ing, seys he, has its proper worth; it is educotionol independently of thé

speciallzed ôctivltles thet serve es a pretext or are thé reason for its

existence.29

78- In reltgious éducation, thé quolity of thls humon relotion, of thls edu-

catlonal rapport finds Us privlleged expression in thé teacher's ôblllty to

présent o Christion message thot is relevont to thé young person, not out of

thé intention to indoctrinete, but out of thé hope of elidting from thé student

8 personsl ond freely chosen response. Among some educotors, one moy

readily sensé deeply felt convictions thst are 9 source of freedom end foster

deliberote ond conscious loyolties.

79- It is by respecting their own professionol requirements or, one might

say, thé requirements of professional ethics, that genuine teachers, regard-

less of thé subject matter, become more thon tronsmitters of knowledge;

they become inspiring wltnessesand guides. According to Gusdorf, one

expects teechers not only to heve knowledge, but a1so to wltness to thé truth

and to assert values. 30 Thé Comité catholique does not believe, therefore,

thet it is golng beyond thé bounds of professionel requirements in âsklng thet

29. Georges Gusdorf, Pourquoi des professeurs?. Pans, Petite bibliothèque

Psyot, 1977, N0. 305, p. 54.

30. lb1d.. DP. 70-71.



- 43 -

Catholic moral and religlous éducation ieâchers bear wltness to thé truth of

thé Gospel and thé faith of thé Church, snd endorse humân ônd Christian

values.

80- To conclude, thé Committee would hope that every young persan corne

into contact with teachers capable of beâring such witness In their rellgious

intructlon courses. Without tâking anything awây from thé important and

essentiel testimony of parents, thé Christian communlty and thé pastoral

animator, 8 teacher's testlmony, stemming from deeply felt and well struc-

tured religious instruction, is 1rrep1ace8b1e. One hâs but to hear thé wey

young peuple speak of such teachers, to dispel eny doubt on this score.

Accordlnq to Jossua, wltness conslsts, ebove 811, in extended toyalty to belng

and 1n brief opportunities of expressing thé secret of one's life.
31

III. Planning and development

81- Af ter having described thé problems affecting re11g1ous éducation

teechers and defined thé lâtters" ro1e and responslbility, thé Comité cstho-

lique would now wish more speciflcally to propose some adjustments and

improvements conceming thé school environment. Psrticulôr considération is

gtven to thé instituttonâl framework. This is not to deny thât other persans,

notebly parents or other Institutions, like Christian commumties, must make

31. J.P JOSSUQ, La condition du témoin, Paris, Cerf, 1964, p. 63.
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their contribution to help teachers with their task. Thèse suggestions

reflect thé many observations mode by teechers to thé Committee in récent

yesrs.

82- Wlth thèse various suggestions, thé Comité catholique hopes to con-

tribute in thé most concrète wey possible to thé solution of a vâhety of pro-

btems fôcing teschers. In so doing, it does not intend to replace those who

are directly responsible for determining thé overell conditions concerning

religious instruction end religion teachers. Thé Committee simply wishes to

assume Its own responsibllity with respect to religious éducation and re11-

gion teachers in Québec public schools.

(a) Thé training of eïementary school teachers

83- Ever since thé closing of teachers collèges, initial treinlng for
Cathollc religious éducation teachers has been In seârch of Q valld solution.

Efforts hâve been made hère and there, with rether limlted success. In 1974.

thé Comité catholique proposed Q number of recommendôtions. 32 Thé results

hâve not been entlrely sâtisfactory. There is no need to undertâke yet

another in-depth analysis of thé situation. It is enough to point out thé fol-

lowing Tacts. In général, universlties offer only à vâriety of optionôl courses

concerning doctrinal content, thé pedagogy of religious instruction, or psy-
chology. It should also be noted that thèse optionel courses form psrt of a

32. Comité catholique. Voies et impasses No. 3, Les maîtres et l'éducetion

religieuse. 1979, Nos. 44-73.
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very large pool, which thus reduces thé probabillty thet they wi11 be chosen

or thât they wlll be given, owlng to an insufficient number of students regis-

tering for thé courses. As a result, very few prospective teachers heve tôken

one or enother of thé optionsl courses; but even those who did, did not neces-

sarily receive adéquate training. This situation cânnot continue in an educe-

tional content where thé 19W makes it mândatory to glve Câtholic religious

instruction in Québec schools, end makes it possible for institutions to be

officiâlly recognized es Côthollc. Thls law, môy it be pointed out, conteins

provisions whose intent is to respect thé expressed wili of thé "lâjonty of

parents.

64- To this day there 1s a prevâlling custom in Québec to thé effect that

regular classroom teachers at thé elementery level provide Côtholic moral

and rellgious Instruction to their pupils. Thls practice has pedagogical

advsnteges that are frequently mentioned by teschers themselves in thé

course of thé régional hesrings held by thé Committee. It is true that thé

Committee has encouraged thé exemption of teâchers from givlng religious

Intruction courses where thé teachers do not provide instruction in eccor-

dance with thé Committee's régulations or where thelr freedom of con-

science requlres it. But such exemptions hsve never invslidôted thé général

rulè.

65- Will thé new Act respectlng publie elementary and secondsry educa-

tion change this custom? Thé Comité catholique does not believe so. Thé lew

recognizes that, on thé one hend, thé pupll hôs à right to choose between

Câtholic moral snd religlous instruction, Protestant morel ând religious
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instruction or moral instruction end, on thé other, that teachers may exercise

their right to refuse to give moral ond religious instruction eccordlng to thé

tenets of Q particular religious dénomination. Given thèse provisions, thé

Committee sees it as part of thé normel duties of on elementory school teo-

cher to give Côthollc moral end religlous instruction. Protestant moral and

religious instruction, or moral instruction.

86- As à result, thé person studylng to become an elementary school teo-

cher must necessorily acquire thé abllity to teach one of thèse three sub-

jects. This meens thst university progrâms must provide trâimng in thèse

disciplines and that each future teacher's program must necessarily include

thé required crédits for et leost one of thé disciplines. In en âree such as

this, it appears ebsolutely essentiel that teechers be glven adéquate prepare-

tion. There must then be effected 8 fundâmentel readjustment of perspec-

tives in thé policy document entHled La formation des maîtres de l'èducation

préscolaire et de renseignement primoire, 33 which continues to serve es a

guideline for umversities. It is also importsnt that this pollcy regarding thé

trolmng end proficiency of teechers, which is presently being eleborâted,

teke into eccount this new objective of teacher training.

33. Ministère de l'Educetion, Le formation des maîtres de l'èducation pré-

scolaire et de l'ensei nement primQire, Québec, October 1977, code

37-2548.
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67- In order to reach this objective, thé Comité catholique believes it is

first necessary that future teachers be well informed on ô11 confessionel

aspects of our school System. In addition, they must âcquire thé necessary

compétence to teach at least one of thé three previously nomed disciplines

Quthorized by thé law.

88- Furthermore, by virtue of thé powers conferred upon It by section 22

of thé Act respecting thé Conseil supérieur de l'éducatlon, thé Comité catho-

11que will estâblish qualification requirements for teachers giving Csthollc

moral and reltgious instruction. Universities will hâve to certify thet gra-

duôting students hâve successfully received a unlversity level formôtion thât

includes e synthesis of thé essentiel contents of thé Câtholic fâith. In âddl-

tion, theoretlcal end precticôl trâlning will be required of teachers in thé

Catholic moral and religious instruction progrâm at thé elementery level.

Thls trôining is, of course, minimal but nonetheless sufflcient to enable them

to understand and teâch thé proqrôm.

89- In order to meet thé minimal requirements of thé Comité catholique,

umversltles must provlde this training. Now thât thé debate hôs reveoled

that thé rnâjority of Quebecers want religious instruction ând that a récent

survey has confirmed thé fôct,34 It should be more pressing for individual
universlties to respond to thé populetion's wlshes by setting up 8 program of

teâcher tralning for that purpose. Finally, it is a secret to no one that thé

vest majority of future teachers hâve received no religious treining since thé

34 See Le Devoir, September 8, 1984, Section 5.
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end of their high school yeors ond hove grown in o culturol climote thot does

not support Christian convictions es much es it once did. Thèse facts merely

add to thé reasons thé Committee alreedy has to set spécifie qualification

requirements for future Catholic moral end rellglous éducation teachers. In

any case, 1t would hsrdly be normal for teechers to give courses in a discl-

pline thât is part of thé général éducation of puplls, without hâving recelved

thé proper traimng during thelr teacher-training years.

Recommendotions

1. That thé Minister of Education see that thé new teecher trainlng and

professlonâl improvement policy render mandatory adéquate prepârâ-

tlon of future elementery school teechers to give elther Cathollc morsl

and religious instruction or morsl instruction.

2. Th8t, in order to comply with thé regulstory requirements of thé

Comité catholique, future elementsry school teschers hâve thé genuine

possibillty of âcquiring, during their teâcher-treinlng yesrs, a syn-

thesls of thé essentisl tenets of thé Catholic faith, as well as e theo-

reticâl end precticsl introduction to thé Côtholic morôl and religious

instruction program.

3 That thé course on thé Québec school System required to obtaln a

teachlng permit include as compulsory:

eppropriete information on thé confessloriâl aspects of our

school System;
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those éléments of information thet meke it cleer to thé future elemen-

tory school teochers thst they will heve to give elther Catholic moral

ond religlous instruction or Protestant moral ând religlous instruction

or moral instruction.

(b) Thé hiring of teachers

90- As stâted in thé flrst part of this document, school boôrd officiels

hâve seldom in thé post taken into considération thé regulatory requirements

of thé Comité catholique when hiring teechers. By virtue of thé new Act

respecting public elementery ond secondary éducation, thé Committee will

emend Us régulations. It is certain thôt at thé very least it will reqmre of

those who will hâve to give Câtholic morel snd religlous instruction, to

acquire thé previously mentioned treining snd to belong to thé Cetholic faith.

Obviously, 1t will be left to thé school principal when teecher essignments

ère made, to see that teachers meet thé quQlificâtion requirements demanded

by thé Comité cetholique, as stipuleted in thé second poregrsph of section 97
of thé Act35

35. Thé second paregraph of section 97 of thé Act respecting public elemen-
tary and secondary éducation stipulâtes thé following: "Thé principal
sha11 a1so satisfy himself that every teecher he assigns to Catholic or
Protestant moral and religious values instruction and every professional
he assigns to pastorsl care and guldsnce or religlous care and guidance
has thé qualifîcations required by thé Catholic or thé Protestant
committee, as thé case may be"
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91- Still, thts provision is insufficient. It is equally during thé hiring

process thot school boords must poy heed to thé régulations of thé Comité

catholique, if they wish to respond adequately to thé needs of thelr Cathollc

pupils, they must Mre teochers who hsve ecqmred thé necessary troining.

Otherwise, they would be shirking part of thelr responsibility. It is indeed

important to ensure that Catholic morel end religious instruction be given

under thé best possible pedogogical conditions. It hes also been ascerteined

thot, in thé opinion of teochers themselves, it is préférable thot ot thé ele-

mentary school level Catholic moral end religious instruction be given by thé

réguler dossroom teacher. Thé Committee hopes, therefore, thet school

boards wlll seriously consider teacher competency during thé hiring process.

92- In thé opinion of thé Committee, this requirement at thé time of

hiring does not in eny wey violote thé Québec Charter of Humsn Rlghts end

Freedoms. According to thé terms of section 20 of thé Charter, it is 8 matter

of employment qualificstion requirements. It is, indeed, difflcult to imagine

that a teacher could setisfactorily give quolity Cathollc morel and religious

instruction without thé mlmmel treining required. Thé Comité cotholique

has thé right to set thé requirements of this minimsl trainlng, slnce thé law

empowers it to drow up régulations respecting thé qualification of thé

teeching personnel giving Catholic moral snd religious instruction. 36 Con-
sequently, school boards must require thet thé persons they hire to Qive,

36. Act respecting thé Conseil supérieur de l'èducotion, section 22.



- 51 -

among other things, Catholic moral and religious instruction, comply with thé

qualification requirements set by thé régulations of thé Comité catholique.

93- Finelly, it eppears that thé task of thé person responsible for thé sup-

port mentloned in section 302 of thé new Act must include a spécifie respon-

sibility with respect to thé hiring process of teechers having to give Catholic

moral and religlous instruction. 37

Recommendations

4. That thé job description snd thé hiring conditions of thé support person

mentioned in section 302 of thé Act respecting public elementâry end

secondary éducation indicste à spécifie responsibility in thé hlring of

teachers havlng to give Catholic morQl end religious instruction.

5. That thé school boerds see at thé tlme of hiring thst thé candidates

having to give Câtholic moral end religlous instruction fulfll thé regu-

lotory reqmrements of thé Comité cetholique.

37. Thé flrst paragraph of section 302 of thé Act respecting public elemen-
tory and secondary éducation stipulâtes thé followlng: "Thé school
board shall appoint a person responsible for administrative support to

Catholic schools end for services of moral and religious values instruc-
tion and pastoral care and guidance to thé Cathollc pupils of thé schools

in Us territory; that person must be a member of thé executive staff and
be âuthorized by thé blshop of thé diocèse in which thé corporate seat of
thé school board Is situated"
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(e) Thé right to refuse to give religious instruction

94- In Québec, elementary school teechers must generally give a11 thé

subjects pertôlning to what is celled général éducation. Both moral and reli-

gious instruction and moral instruction are among thèse subjects. However,

in 1974, thé Comité catholique provtded in section 25 of its regulôtions that

teschers be exempt from glving reîigious instruction 1f they so requested for

ressens of freedom of conscience or if they persisted in g1v1ng religious

Instruction thet wos not in conforrnity wtth thé reqinrernents stipulâted in

thé régulations. Henceforth, tt is thé 1aw that grants teachers thé right to

refuse to give morel and religious instruction of a given re11gious denomina-

tion on thé grounds of freedom of conscience.

95- Thé Commlttee conslders H perttcularly important that sections 35

ond 36 of thé new Act be diligently applied. 38 Thé quolity of religious

38. Sections 35 end 36 of thé Act respecting publie elementary end
secondary éducation stipulôte thé fo11owing:

'35. Every teacher has s right to refuse to give Instruction in rell-
pous snd moral values of a rèligious dénomination on thé grounds of
freedom of conscience.

No teacher rnay be dismlssed, suspended or disciplined for exercis-
ing hls right undér this section.

36 A teocher wishlng tp exercise his nght to refuse to give instruc-
tiqn In religious and moTâl values of a rellglous denominatfon sha11 so
inform thé principal, in writlng.

Thé right is exercisôble before 1 April for thé next school yeor.

A staff member's refusai togive instruction in rellgious ând morel
values of a rellgious denomlnât'ion stands unt11 thé pri'hcipal receives
notice In writing to thé contrary."
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instruction is a1so ôt steke hère. Thé teôcher's freedom of conscience has to

be recognized not only because of en inaliensble right of thé teocher, but âlso

becsuse of thé student's right to quslity religlous instruction.

96- Expérience has tsught thé Committee thst thé exercise of this right is

fraught with difficulties. On thé one hand, teechers often wish. to continue

glvlng religious instruction even though they sre not comfortable doing so.

Thé reosons ore rnonifold: personol or pedogogicol, reol or perceived. On thé

other hand, school ôdministrôtors do not alwâys facilltâte thé exercise of

thts right, since they sometimes complicôte school orgQnizetion consider-

Qbly. If school administretors can hinder thé exercise of thé right to refuse,

it ô1so hôppens thât teechers hinder thé right to manâge of Qdmlmstrotors

who, seeing e teacher's uneesiness with religious Instruction, would like to

hâve him or her relinquish it. Thé attitudes of both sides are most often

damaging to thé quality of religious instruction ônd to thé climate of good

relations that must exist in 8 school. Neans must, therefore, be tâken to

ensure that C9tho11c morel ônd religious instruction be given by teachers who

qulte willingly snd in conscience accept to provlde it. School officiels must

give serious thought to tescher requests for exemption from Câtholic reli-

glous Instruction.

97- At times, thls request will be made by teachers who object not so

much for personol reesons but because they feel insufficiently prepared,

poorly supportée ond, consequently, insecure in teoching o progrom they do

not mester
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98- In this case, 1t is possible that with a minimum of support or QSSIS-

tence a tescher would prefer to continue provtding religlous instruction to

thé puplls of his or her cless. This assistance or support is glven by thé

persan specifically asslgned to thé task, 8 pedegogicôl counselor, snother

teacher at thé same class level who is better qualified, or by thé person in

charge of pestorsl animation.

99- When 1t is à question of freedom of conscience, school officiais must

do their utmost both to find weys of respecting à teacher's right and et thé

ssme time to sôfeguard, QS much ss possible, thé excellent pedsgogicel prac-

tice of having thé réguler clôssroom teacher give a11 général subjects. Hère

ère some suggestions as to how this could be done:

Where there 1s a sufficient number of pupils, there could be homo-

geneous classes, that is, classes containing pupils who heve mode thé

same choice. A teacher egreeing to glve Catholic moral and rellgious

Instruction would be assigned to thé group that bas chosen to receive

1t; enother teacher prefemng to give moral instruction would be

asslgned to thé group that hss chosen to take this course.

Where thé number of teachers Qveiling themselves Df section 35 is

higher thon thé number of teôchers required to respond to thé needs of

thé puplls who hâve opted for morsl Instruction, various situations

moy orise. First of oïl, moro1 instruction should be given by thèse teo-

chers, rsther then by teechers speciâlized in other disciplines who

would do so to complète their teôching load.
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Another wey which exists in a number of schools snd often works

quite smoothly, is thot of heving regulôr classroom teâchers, whether

at à semé or at a différent cless level, exchônge subject motters.

Thèse exchanges may be multiplied at will, depending on teacher crea-

tiveness snd thé spirit of collaboration among thé teechlng staff. For,

if it is In thé Interest of thé pupils, it Is certainly worth thé while to

make thé effort of considering such exchenges. Thé Commlttee hôs

hesrd of thé following instance. In a school comprising nine classes,

four out of nlne teechers prêter not to give religious instruction; two

réguler clessroom teschers hâve sccepted an exchange of subjects so

8s to give religious instruction in thé classes of th exempted teochers.

Thls is but an exemple; one may readily imagine thât msny klnds of

arrangements could be errived et if thé problem were approached in à

flexible way.

Flnally, where thèse Initlally sttempted solutions prove insufflcient,

there is thé possibility of hiring a speciollzed teecher to give Cotholic

morol and religious instruction. In this case, school boerd officiais

must see that this teacher heve sufflcient troimng, in accordance with

thé régulations of thé Comité catholique.

Where teachers who are i11 at ease or incompétent in their teeching do

not wish to exercise thelr right to refuse, thé principel, in order to

protect thé right of thé pupils, should exercise thé right of menoge-

ment end assign religious instruction to other teachers. But he or she

should not do so before hoving exomined with thé teochers concemed
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thé true reasons for their refusel snd hôving msde reasonable efforts

to hôve thé teschers exercise their riqht to refuse.

100- To conclude, thé Commlttee should llke to point out thet thé exercise

of thé right to refuse mey equally be invoked at thé Mgh school 1eve1. This

would be thé case, particularly, where high school teechers are esked to

accept Catholic moral snd religlous instruction to complète thelr tesching

lood. School officiais must see thot thé exercise of thé right to refuse on thé

grounds of freedom of conscience be respected. Spécial attention must

equelly be given to teochers speclalized in religious Instruction et thé high

schoollevel but who, for reesons of conscience, feel they are no longer eble

to glve Catholic moral end rellglous instruction os they should. Hère too,

solutions that respect thé rights of both teacher and puplls must be pre-

ferred.

Recommendations

6. Thât school officiais tâke thé necessary meQns:

. to respect fu11y thé teochers' right to refuse to give Côtholic morQl

and religious instruction on thé grounds of freedom of conscience;

to guerentee thé right of pupils to recelve quolity câtholic morol end

reliqious instruction.



- 57 -

7. Thet school officiais, in order to replace teechers exercising their

right to refuse to give Catholic morel snd religious instruction at thé

elementary level on thé grounds of freedom of conscience, choose

solutions allowing, as much as possible, other regular clsssroom tee-

chers to gtve Cstholic morel end religious instruction.

(d) Thé concrète task of thé Catholic moral and religious

éducation teocher at thé high schoollevel

101- In thé first port of this document, thé Comité cetholique made 8

brief survey of problems described In 8 prior study and confirmed by thé

report of thé Conseil supérieur de l'éducâtion. It now wlshes to put forwerd

one or more concrète solutions eimed essentially 8t reducing thé number of

groups essigned religlous éducation teachers. It is important to note thôt thé

Committee's préférence for e given solution does not detract from thé worth

of other possibilities. Moreover, thé Committee believes that thé solution it

prefers msy be modified in 8 number of ways thet could render its application

quite flexible.

102- Essentiâlly, thé solution that thé Comité catholique proposes wou1d

hove thé teecher who gives Catholic moral ônd religious instruction or thé

one who gives moral instruction elso offer thé puplls one or two other sub-

jects, prefersbly in thé semé général field. In thisinstance, it would be per-

sonol snd social development, and perhôps câreer orientation.
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103- One must not think thât thé Committee wishes to clsim thé e?<c1u-

slve right to thèse progrems for religlous educetion or morol éducation tea-

chers. It is obvious thet other teechers cen also give thèse courses, Just as s

religious éducation teacher may well be capable of teâching a subject other

thsn thé ones prevlously mentloned. But 1t seems obvious to thé Committee

that thèse subjects are more closely relsted to thé type of trsining or

expérience ocquired by 8 moral end religlous éducation tescher. Expériences

of this kind are golng on in various school boards end, it would seem, with

good results. Concrète epplicstions of this solution may vôry from nne school

board to another. Thé Committee hâs notlced, for instance, thât in some

ereas each course is tsught every week accordlng to thé number of péri ods

allotted each subject. In another, each subject is taught in umts so QS to

hâve, for example, 8 unit in religious instruction at thé beglnning of thé

school year, followed by a unit in personal and social development, then by

enother in career éducation ônd, to end thé school year, ô final unit in reli-

gious Instruction.

104- This solution, in thé opinion of thé Committee, of f ers meny âdvan-

tsges. !t 1s, first of ait, possible within thé frsmework of collective sgree-
^

ments or other work agreements. 11 does not require any changes in progrems

which, for thé most psrt, hâve just corne into effect or ère ôbout to. Nor does

H dlsplQce program objectives or do awsy with thé spécifie charecter of eâch

program. It allows students to hâve 8 contlnuing reletionship with thé sâme

teocher in courses thât pursue related objectives with respect to personal

development. It also reduces notably thé number of groups end thus sllows

for à better educationa! relationship with pupils. It seems to plesse many
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teechers concerned. It can avold repetitious teachlng that could occur where

différent teechers occasionally give courses with complementôry objectives.

One msy recsll, for example, thé section on seî<ua1ity in thé personal and

soci8l developrnent progrsm, end éléments of Chhstien ethics on thé sârne

topic. Finelly, it offers thé posslbility of trying new arrangements, new

ways of teaching thèse subjects, whi1e holding to thé objectives proper to

each one

105- Doubtless this solution slso hâs its conditions. Thé main one 1s to

oblige thé teacher giving moral and religious instruction to undertake thé

required training to provlde thèse courses with compétence. This develop-

ment may be resented by some teachers. But, Qccording to thé report of thé

Conseil supérieur de l'èducstlon on thé stâtus of teechers, itwould seem that

rnenifold compétence at thé high school level wi11 be préférable in thé future

even though some subjects at thé Secondery III, IV ând V levels demand

greater compétence and more specialized studies. It could a1so be bene-

ficiQl for teachers not to be limited to on1y one subject, and for pupils to see

th8t their tescher gives courses in other disciplines.

106- Other solutions are also possible. Thé creativitii of thé vahous

locôlities can f1nd weys to try them and to make them work. Thé Commlttee

is not opposed in principle to any other solution which would comply with thé

requirements of its régulations snd with thé essentiel objectives of thé

vôrious rellgious instruction programs
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Recommendation

6. Thât, at thé hlgh school level, school boards see that teachers giving

Catholic moral end religious instruction or those giving morel instruc-

tlon also be allowed to glve their puplls one or two other courses, pre-

ferebly in thé semé subject aree.

(e) Thé professional improvement of thé Catholic

moral and religious éducation teacher

107- Thé following observations will broech but e few of thé concrète

problems relâting to thé professlonal improvement of rellglous éducation

teechers. Thé Comité catholique believes thât, if progress could be made on

thé points it has singled out, thé quality of religious instruction would be

much improved end teechers would feel more comfortable In providlng reli-

glous éducation.

108- During thé course of thé heôrings, thé members of thé Committee

often heard teechers say that professionel upgrôding in religlous éducation

was becoming Increasingly rare. For a variety of reesons thât are often qmte

understandôble, resources for teocher improvement heve been used to thé

benefit of other disciplines. This Is explained in large part by thé appearance

of new progroms in most disciplines. Thé proven weokness of pupils in

subjects as importent as English end môthematics hâve creâted an emergency

situation cslling for thé need of in-servlce courses for teochers. While it



- 61 -

understsnds this situQtion, thé Comité catholique expresses thé hope that,

withln thé next five years, 9 budget will be determlned for teachers giving

re11g1ous instruction, end a number of hours for in-servtce courses will be

provlded in proportion to thé amount of time allowed for religious instruction

in thé oversll distribution of teQching-time. Thé Commlttee hopes that this

rule wi11 ôpply to thé elementary as well as to thé high school level.

109- Once thls objective 1s âttalned, efforts to upgrsde religious educa-

tion should centre eround thé situetions mentioned in thé following pârs-

grephs.

110- In thé next two or three yesrs, ail Catholic moral ônd religlous edu-

cation programs wi11 heve been totelly renewed. Teachers wlll therefore

hâve to adapt to offer better defined progrôms contsining essential and

compulsory objectives. Thé Direction de renseignement catholique bas

devised a System of implementation for each program. Thé Comité catholi-

que hopes school boerds will ensure that, when à new progrâm is being intro-

duced, teechers concerned hâve been allowed, or will be loter, to upgrâde

thelr skills or tske appropriate in-service courses. Otherwise, thé gréât

efforts made to ensure better programs w111 be pertially neutrslized forIsck

of teacher tralning. It would undoubtedly be préférable to deley theintroduc-

tlon of e new program rether then to improvise its sppllcstion. On this score,

thé Comité catholique believes it is very important that thé persons chosen

by school bosrds to attend sessions organized by thé Direction de 1'ensetgne-

ment catholique on program Implementation, be compétent ând tru1y

QVôHable. Thèse persons must in turn organlze similer sessions for school
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teachers. There should be no need to insist on thé necessity for thé teachers

concerned to be grented thé time needed In order to ôttend thèse sessions.

111- Beceuse of thé high rate of teacher trensfers in récent years, it

often heppens thât teachers must offer a moral and religious instruction

progrom they hsve never teught before. In order thôt thèse chsnges not be

mode to thé pupils' disâdvantôge, thé Committee would hope teâchers receive

8 retrâining necessary to âssimilete properly thé requirements of thé pro-

grem. Thé Committee proposes, in its régulations on thé requlrements of

teacher qualification, to render compulsory some upgrsding for 911 non-

specislized teachers who must offer à new rellgious instruction progrâm.

112- In récent years, decreasing pup11 enrolment hes particularly effected

hlgh schools. Some régions hsve been spered, but many others hâve felt thé

shock of shrinking numbers, to thé point that some teschers hâve been trans-

ferred from high school to elementary school. Thèse teachers ère offered Q

rspid, elght-dsy retralmng covering ail subject matters generslly. Thé Com-

mlttee thlnks thls upgreding is insufficient In thé case of rellglous instruc-

tion. For, more often than not, thèse teechers hâve not received adéquate

trsining in religious éducation, end some of them hâve not hâd any at ail.

Moreover, most hsve never given religlous instruction. For ail thèse reasons,

thé Committee believes 1t essentiel to require, if thèse teâchers are to give

religious instruction, thôt they receive 8 retraining of et least 15 hours.

Thèse teachers would be in thé semé situôtion as those who must provlde

rellglous instruction for thé first time. As recommended by thé Conseil
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supérieur de l'èducation, thé time teachers dévote to upgrading should be

considered part of theiroverell workload. 39

113- In 1978, thé Comité catholique made certain recommendations to thé

ninister of Educôtion snd to thé Fédération des commissions scolaires catho-

ligues du Québec, In vtew of rinding a solution to thé hlgh turnover smong
hlgh school moral and religious éducation teachers. 40 Thèse recommenda-

lions were made to Improve collective agreements on this point. Since then,

thé Comité has moved beyond job seniorlty as thé soie basis of guaranteed

employment. Thus in thé présent collective agreement, under 5-3. 19, there 1s

now à competency criterion. This section or thé agreement stipulâtes that

"thé teacher who holds 8 diploma whlch does not mention a specialty shall be

considered compétent to teach pupils other than those wlth learnlng and emo-

tlonsl problems either at thé elementary level as a horneroom teacher or at

thé secondary level in thé général instruction disciplines other ttian physical

éducation/ music, plastic arts and computer science".

39. Conseil supérieur de l'éducation, Vers des amena ements de la formatinn

çt du perrççtionnçmçnt de? çnççlgnants du primaire et du secondaire,

commentaires sur un &Tojet mimstériel, Sept. 1984, p. 28 (50-336).

40. Comité catholique. Pour rem'dler ' r'nstô ilité che les rofe seurs

jIlfiûSÊignement religieux et moral au niveau seçfiûflâiCÊ, July 1976,

reprographie 767912.
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A teacher having taught pert-time for at 1east one year in 8 given discipline

end within thé last ten years is elso presumed to comply with thé require-

ments of thé discipline.

114- Thé Comité catholique considers thèse criterie based on competency

clearly insufflcient. Thé speclâlized teacher givlng religlous instruction at

thé high school 1eve1 must normslly heve tsken. In addition to bâsic psycho-

pedagogicsl training, unlverslty courses equivelent to 60 crédits in theology

or câtechetics.

115- Thé Committee understands thât H is perhaps not possible for tea-

chers coming from other disciplines snd now ssslgned to religious Instruc-

tlon to comply perfectly with thèse requlrements. Teachers should however

receive a retrsinlng of et least 15 hours for eech of thé programs they must

give. Noreover, it would be désirable that they receive réguler guidônce,

either from e counselor or from ônother teecher specialized in religious

éducation.

116- Finelly, thé Committee notes thet, for thé past few yeers, it has

become increaslngly difflcult to use pedagogical deys for retrolning purposes

or for refresher courses. Thèse deys are filled with vôrious other useful end

necessery âctivltles. School officiels must therefore think of offering, even

during normal working hours, refresher courses end updating sessions which

hâve become necessâry either beceuse of progrem changes or because of new

teochtng essignments.
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117- It is thé duty of thé person responsible for confessionol support

services to see pertlcularly to thé vorious development needs of rellgious

éducation teechers. He or she must see that thé quallty of religious instruc-

tion 1s maintâined in thé schools. Within thé linguistic school board, it is he

or she who rnust see thet thé régulations of thé Comité catholique are

respected, especiôlly those concernlng thé qualificotlon of rellgious educe-

tlon teachers.

Recommendations

9. That, withln five years, a budget and a number of hours for profes-

sional improvement be granted to teachers giving Cetholic moral end

religlous éducation, in proportion to thé amount of time âllotted for

religious Instruction wlth respect to thé overell distribution of

teachlng tlme.

10 That school boârds take thé necessary meens to see thet teechers who

must offer a progrem of rellgious instruction now being Implemented

upgrsde their skills or teke sppropriate proficiency courses, and thât

pârticlpstion in thèse acttvlties be compulsory.

11. Thât school bosrds orgsmze, for ail non-speciôllzed religious educa-

tion teachers who must offer for thé first tlme a progrom of Catholic

moral and religious instruction, proficiency courses of et least 15

hours, end that sttendânce et thèse courses be compulsory.
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12. That school bosrds orgsmze, for teschers who hâve been transferred

from thé high school to thé elementery school 1eve1 Qnd who must

give Cathoilc moral snd reltgious Instruction, proficiency courses of

at leest 15 hours, and thât ottendance at thèse courses be compul-

sory.

13 Thât a specialist teacher in another discipline, who is assigned to

provide Cstholic moral and religious instruction at thé hlgh school

level, be given proficiency courses of at least 15 hours for each pro-

gram he or she wlll glve

(f) Teacher support

118- Glving Câthollc moral and religtous instruction hes alweys been à

délicate tssk, end often e difftcult one. Without demonding spécial treetment

for thèse teachers, 1t appears to thé Committee thet a spécial kind of support

must be given them. There are various ressons why tMs is so. One must

remember thst at thé elementery school level younger teachers hâve not hâd

adéquate and eppropriate préparation for religious instruction during their

traimng. One should also be realistic and note that thé social ând cultural

environment in which both teecher snd pup111ive is less supportive of thé

pedegogicât Qction of teachers than it once wes.

119- For a11 of thèse reasons, thé Comité catholique believes it necessary

t. o make some concrète suggestions in view of asslsting teochers. Thé
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proposols ore oddressed to vorious catégories of people who hove some

responsibility, be it grest or smsll, in this srea.

120- In principle, at thé school board level, thé new law ensures teecher

support: it is to be found In thé persan responsible for administrative support

to Câtholic schools snd for services of moral end religlous values Instruction

and pastoral csre and guidânce. This persan wlll henceforth plôy a key rôle in

e11 confessions! aspects of thé school System. Thé Committee will, in due

time, expllcate thé essentlal rôle of this person. As of now, one must insist

thât this person hâve thé possibility, by means of budget allocstions and a

compétent staff, of ensuring réel snd effective teacher support.

121- Each school principal cen also give needed support end encoursge-

ment by inslsting, for instônce, that 8 reâsonable shere of thé sums allotted

for professional proficlency be set ôside for upgrading in religious éducation.

122- In thelr pastoral ohentations, thé bishops hâve expressed thé wi11 to

âssist and support schools. 41 Depending on thé diocèse, verious initiatives
hâve been tsken to assist either thé persans responsible for Christian educa-

tlon et thé school boôrd level, pastoral animâtors, or even thé teechers them-

selves. Thé persans thôt, in thé future, will be responsible for thé ôsslstônce

and support previously mentioned, will pay particulâr attention to thèse

Initiatives. They wi11 doubtless attend personelly, or through their imme-

diète stdes, thé diocesen meetings to whlch they will surely be invited. Such

41. Assembly of thé Cathollc Bishops of Québec, op. cit.. No. 12.
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meetings foster thé sharing of concerns among persans responsible for this

support. Thèse meetings also offer thé opportunity to become better

acquainted with thé pastoral orientations of both thé diocèse and thé bishop

from whom thé support persans hâve recelved their mandate. Sometimes o

diocèse will offer spiritual renewal sessions for pastoral animâtors end

moral end religlous éducation teachers. Thé person responsible for teacher

support must encourage thé personnel working for thé verious confessionâl

services to take advantage of thèse opportunities. He or she shall also see to

smootMng thé wsy, so that they may be allowed to attend. Thé person

responsible for teecher support shall â1so teke note of dioceson resources for

teacher Improvement. Resource persans are not âlweys eesy to find to orga-

nize teacher proficiency sessions. It would be to thé edvontoge of thé person

responsible for teacher support to organize such proficiency sessions in

coopération wlth diocesan officiais.

123- Teachers elso need parental support if their work In thé schools is

to bear ail its fruit. This support 1s indispensable end cennot exist unless

thé school, through its principal, its teochers and its pastoral ânimator, sees

that parents receive thé necessary information relating to religious educa-

tion progrems end to thé choice they must mâke - in association with thelr

child - between Catholic morel ând religious instruction, and moral instruc-

tlon. Otherwise, parents mey lose interest, ând thé assistance they could

provide would be very meagre, not to say non-exlstent. Thé teacher would

then be unable to count on thé support parents could hâve glven had they been

sufflciently informed about how thelr chi1d wes dolng In religious Instruc-

tlon.
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Recommendations

14. That, in order to epply thé IQW, school boards gront thé person respon-

sible for support of confessiond services suitable meens (time, budget,

stôff) to ensure real and effective pedagogicel support to Catholic morol

end religious éducation teachers.

15. Thât thé school principal, in cooperôtion with teschers and thé pastoral

animator, see thet parents recelve Qppropriate information regarding

Catholic moral snd religious instruction snd pôstoral enimôtion.

16. Thet school boards recognize thé following as normal tasks of thé per-

son responsible for âdministrôtive support to Côtholic schools end for

services of moral and religious values instruction end pastoral care and

guidance:

to attend, slong with Ms or her immédiate collaborators, meetings

orgenized by thé diocèse for persans responsible for various confes-

sional services of school boards;

. to foster thé présence of Catholic morsl and religious éducation tea-

chers and pastoral snimators et spirituôl renewal sessions organized

by thé diocèse;

to organize occasionally, in coopération with thé diocèse, profes-

sional improvement sessions for teechers.
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(g) Practical suggestions

124- In view of improving thé quality of Cetholic moral ând religlous

instruction, thé Comité catholique wishes to add a few other suggestions.

Thèse hâve to do especially with pedagoglcôl matériel, thé quôlity of thé

environment and certain other practical measures that could render thé task

of teôchers much easier.

125- Thé first has to do wlth thé implementetion of thé new programs. On

this subject thé Committee agrées with thé recommendQtlons of thé Conseil

supérieur de l'éducation on thé status of teechers. Thé Council recommends:

"Thet, with concern for pedagogicâl cohérence and effectiveness, a cumcu-

lum should become mendotory only when ail thé conditions required for Its

successful application hâve been assembled, pârticularly with respect to thé

training of teachers, avoilability of thé pedagoglcal guide, textbooks, teach-

ing material and évaluation instruments". 42 However, given thé existence of
teecMng guides that are often quite elôborate and of good quelity, and thé

need felt by many teachers to apply thé new progrsms immediôtely, thé

application of thé programs may be âuthorized without thé textbooks being

availâble. It wou1d nevertheless be highly désirable thst pupils hâve one.

42. Conseil supérieur de l'éducation, Thé Conditions ofTeaching. 1984,

p. 17, No. 18.
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126- Thé importance of thé classroom for elementery school children is

well known. Thls is pôrtlculârly true when it cornes to religious or moral

instruction. Thls is why spécial care must be tâken to ensure thât e group

which, because of its size, bas to leave thé réguler clQssroom to go for

religious or moral instruction, heve thé beneflt of à room reserved for that

purpose.

127- Moreover, Câtholic morsl end religious éducation teachers at thé

high school 1eve1 should hâve their own classroom. Thus, teachers who use

more elaborate teaching matériel wi11 be spared thé coming and going from

one dftssroom to another end thé lugging of ail their mâteriâl ell day long.

128- With thé Introduction of thé chotce between Catholic morel ând

religlous instruction, end morôl instruction, some elementery school tea-

chers hâve drawn thé attention of thé Committee to ô trend thst exists in

some erees: under thé pretext of ôvoidlng continuai movlng to ond fro ail day

long, religlous Instruction end moral instruction are glven during thé last

period of thé day. Once âgain, It Is not a matter of claiming spécial treet-

ment. However, both thé importance of thèse subjects, whlch deôl with

values and thé meanlng of life, and thé relative difficulty of teeching them,

should persuade thé people responsible to insert them at thé most sultable

tlme in thé pupils' timetoble.
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CONCLUSIO

129- In thé wake of thé reforms affecting thé world of éducation in

général and of religious éducation in particular, thé Comité catholique bas

âttempted, through thls report, to underscore thé irreplecesble rôle of thé

Cathollc moral end religious éducation teachers end to help them accomplisn

their task with enthusiasm and under thé best possible conditions.

130- Thé Committee knows how d1ff1cu1t 3 task that is. Thé vestly

increosed number of religious groups and thé multipliclty of values make it

difficutt to identify thé fundsmental demands of thé Cstholic faith. They

further make people hesitate to belong openly to e Church percelved, rightly

or wrongly, as not understending sufficiently thé reelities of thé times.

Because of this, many teachers are tempted to abandon such en exacting task,

where they are not âlways supported as they ought to be.

131- In thls context, thé Comité catholique thought 1t necessary first to

analyse thé problems teachers must face every day. It then appeared neces-

sery to thé Committee to delineate accurately thé distinct responslbllity of

teachers in thé faith éducation of thé young: nelther total nor marginal, but

complementing et once that of parents end of thé Church community. Thls

responslbilHy bas its proper requirements with respect both to thé young to

be educated end to teôchers. Thé teacher must présent thé message end per-

son of Jésus Christ in a way thet will ellow thé young to perceive them as an

enswer to their quest for mesning, an answer that will lesd them to cele-

brate wlth their brothers ond slsters ond to beor witness to their feith
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through concrète commitments. It is directly from this tosk thât are derived

thé requirements that may be formulated concerning thé compétence end

faith of thé teacher.

132- Finolly, thé Comité catholique feels it 1s its duty to indicôte à num-

ber of messures required to comply with government décisions to guarantee

quallty religious éducation. Such e commitment by thé govemment would be

illusory if its recommendations were to be ignored, especielly those concem-

ing thé initial trâining of future teechers snd thé improvement of presently
active ones.

RECOMME DATIONS

1 Thst thé Minister of Education see thât thé new teacher trâinlng and

professiond improvement policy render mandetory adequete prepara-

tion of future elementary school teechers to give either Cetholic moral

end religious Instruction or moral instruction.

2. That, in order to comply with thé regulâtory requirements of thé

Comité catholique, future elementsry school teachers hâve thé genuine

posslbility of ocquiring, during their teacher-treinlng years, a syn-

thesis of thé essentiel tenets of thé Câtholic faith, es well as 9 theo-

retlcol ond procticol introduction to thé Cotholic morol ond religious

Instruction program.

3. That thé course on thé Québec school System requlred to obtâin ô

teaching permit include as compulsory:



- 74 -

. eppropriate informôtion on thé confessionsl ôspects of our school

System;

. those éléments of information thst make it cleer to thé future ele-

mentery school teachers that they wlll hâve to glve elther Câtholic

moral ond religious instruction or F'rotestent moral and religious

instruction or moral instruction.

4 That thé job description and thé hlnng conditions of thé support person

mentioned in section 302 of thé Act respectlng publie elementsry and

secondery éducation indlcate s spécifie responsibillty in thé hlring of

teschers having to glve Catholic moral and religious instruction.

5. That thé school boôrds see at thé time of hiring that thé côndldetes

havlng to gtve Côthollc moral snd religious instruction fulfll thé regu-

latory requirements of thé Comité cstholique.

6. That school officiais tske thé necessary means:

to respect fully thé teachers" right to refuse to give Catholk: morôl

and religious instruction on thé grounds of freedom of conscience;

to guerantee thé right of puplls to receive quôlity Cathollc moral

snd rellgious instruction.
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7 That school officiais, in order to replace teachers exercising their

right to refuse to glve Câtholic morsl and religious instruction at thé

elementsry level on thé grounds of freedom of conscience, choose solu-

tions âllowing, es much as possible, other regular classroom teachers

to glve Câtholic morel end religious instruction.

8. That, ôt thé high school level, school boords see that teachers giving

Catholic moral end religious instruction or those giving moral instruc-

tion ôlso be ollowed to glve their pup'ls one or two other courses, pre-

ferebly in thé same subject ares.

9 Thât, within flve years, a budget and a number of hours for profes-

sionel Improvement be grented to teachers givtng Côthollc moral and

religious éducation, in proportion to thé emount of time â11otted for

reliqious instruction with respect to thé overall distribution of teach-

ing tlme.

10 Thât school boerds take thé necessary means to see that teachers who

must offer a program of rellgious instruction now being implemented

upgrade their skills or tâke eppropriôte proflclency courses, ând that

participation in thèse activities be compulsory.

11 That thé school boards orgânize, for ail non-speciâlized religious edu-

cation teâchers who must of fer for thé first time à program of Catho-

11c moral and rellgious instruction, proficiency courses of at 1east 15

hours, end that attendânce at thèse courses be compulsory.
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12. That school boards organlze, for teechers who heve been transferred

from thé hlgh school to thé elementary schoot level and who must glve

Cetholic moral and religious instruction, proficiency courses of at

least 15 hours, and that attendsnce at thèse courses be compulsory.

13. That a speciallzed teacher in enother discipline, who is assigned to

provide Catholic moral and re11g1ous instruction at thé high school

level, be given proficlency courses of at leest 15 hours for each pro-

gram he or she will give.

14. Thst, In order to app1y thé Isw, school boards grent thé person respon-

sib1e for support of confessionâl services suitable means (time, budget,

staff) to ensure réel end effective pedagogicôl support to Catholic moral

and religious éducation teôchers.

15. Thât thé school principal, in cooperôtion with thé teachers and thé pas-

toral anlmator, see thet parents receive eppropriate information regard-

ing Catholic moral end religious Instruction, and pastoral animation.

16 That school boards recognize thé following as normal tasks of thé per-

son responsible for Qdmlnistratlve support to Câtholic schools and for

services of moral ând rellglous values Instruction and pastoral care and

guidence:
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to attend, âlong with hls or her immédiate collaborators, meetings
orgomzed by thé diocèse for persons responsible for vsrious confes-

sionel services of school boârds;

to foster thé présence of Catholic moral snd religious éducation tes-

chers end pestoral enlmators at spiritual renewol sessions organized
by thé diocèse;

to orgenize occâsionally, in coopération with thé diocèse, profes-

sional Improvement sessions for teechers
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