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It is important to indicate thé reasons for thé Committee's adoption of
such a position, and to outline thé new responsibilities which this
change will imp1y for ail those involved in school affairs. Firstof
a11, ~however, thé basic convictions which hâve led thé Committee to adopt
its position must be made very clear.

1. A First Basic Conviction: thé exemption clause is not, in -itself,
iscnminatory, even in a ic se oo

As early as its Report for 1979-80 , thé Catholic Committee grappled with
thé problem posed by thé exemption clause. We remain conv-inced that it
is an exaggeration to daim that this clause is unjust, or discriminatory.
It may be'subject to a restrictive application. But it is intended to
provide a mechanism for thé honest respect of thé freedom of conscience
of those attending Catholic schools. It is true that it bn'ngs about
différences in pupils" school expériences: some are enrolled -in classes
in Religious Instruction, while others follow a course in Moral Instruction.
But, this is no new thing in éducation. As we hâve stated elsewhere,
«If one considers individualized teaching, subject promotion, thé options
at thé end of Secondary studies, spécial classes, thé principles and
practices lead to thé sélection of pupils, someti^mes in groups, in order
to take into account their. interests and rates of learmng. To apply them
is not, automatically, to discnminate. Discrimination occurs when a
persan or group is separated from others for ill-treatment, to their
détriment. » (p. 77). What is essential, and must be assured at any pnce,
1s that thé choice made by parents (or by pupils) be clearly respected
and that thé subject material be of high quality. There is no way of
preventing a small mi nonty group feeling set apart, différent. This is
true for any particular group for whom spécial services are provided.
It ïs often thé price paid for thé affinnation of its -identity. Th1s . 'is
why'such'groups must be treated with thé greatest respect, without, however,
any encroachment on thé lives of others.

«This being said, thé ru1e on exemption is not a dogma. It is a matter of
a practicaT housekeeping rule, whose relevance and usefulness thé
Ca'tholic Committee proposes to examine, since there is no denying that
its application présents problems..... Thé rule on exemption is not perfect.
But neither is ahy rule perfect. Every rule wi11 prove_inadéquate where
thé spin't of understanding and tolérance is lacking. If, some day, thé
rule on exemption has to bè changea, it will be for educational and
administrative reasons, and not in response to questionable ideological
objections. » (p. 79).

1. Conseil supérieur de Téducation, Thé State and Needs of Education,
Annual Report 1979-1980, pp. 65-11 .



We believe that change is justified for reasons of social évolution Th1s
belief is based on a second conviction, wh-ich it is useful to develop
bnefly.

2. A Second Basic Conviction: a général option between Catholic Rel-igious
nstruction an Mora Instruction is not incompati e wit in t e se ool

w ic ça s itse f at onc

A school which defines itself as Catholic must display those distinct
features which give it 1ts particular character, otherwise the. word
«Catholic» is a sham. Thèse distinctive characteristics may be expressed
in a vanety of ways, depending upon thé socio-political context. Ther-e
1s, effectively, a very dose liaison between thé school and thé community.
If, on thé one hand, thé school be an agent of commumty change, on thé
other, it is a reflection of this same milieu. Thé commumty influences
thé school and very largely détermines its organizat-ion.

Récent h-istory is a striking example of this fact. During thé fifties,
for example, thé French schools of Québec were Catholic, just as surely
and as massively as was thé social m-itieu, strongly influenced by thé
Catholic Church. In such schools thé religious atmosphère permeated
everything; that thé teaching of thé Shorter Catechism be not compulsory
for everyone, without exception, was inconceivable.

During thé sixties, thé social fabric changed. Religious unanimlty
weakened; thé consensus dissolved. There were more and more daims to thé
right of religious dissent, though a large majority retained their adhérence
to Catholicism. A vast educational reorganization was undertaken. It was
at this time that thé Catholic Committee laid down, by Régulation, another
way of carrying on religious instruction. It was always to be offered, but,
at thé same time thé schools were required to provide a course in moral
training for ail those seeking exemption from religious instruction.
Further, in conformity with thé new Course of Study, which introduced
a variety of options, pupils in thé last years of secondary school were
given thé possibility of electing to follow a course in moral training,
a course in Catholic religious instruction, or a course in religious
instruction of a cultural nature. Ail this was done in order to respond
more adequately to thé needs of a milieu which had become more heterogeneous

Me must not, however, imagine that expérience was everywhere thé same. In
certain milieux, where there remained a strong Catholic majonty, there
were very few requests for exemption. In some English communities, instead
of-seeking exemption, many pupils enrolled automatically in thé nearest
Protestant school. This contributed to thé development of a type of
Cathotic school quite différent from thé large French polyvalents, with
their markedly heretogeneous enrolments.



It is possible at this point to go into greater détail and to note thé
various forms assumed by Catholic schools in thé différent countries where
they co-exist with schools of other types, whether their création is a
reaction to thé existence ofothers of a sçcularizing nature, or, again,
whether they receive grants from thé State^.

A School Which Must Préserve Certain Essential Characteristics

Despite thèse variations in form, certain essential characten'stics remain
unchanged. As we stated in a récent pamphlet, «Thé Cathol-ic school is
that which has at thé heart of its educational project and explicit
référence to thé Chnst. ian faith, which is basic t6 its educational and
cultural activities Returning to our earlier comments, we would add
that such an educational project should develop in three main directions.
Thèse are concern for thé éducation of thé whole persan, pn'ority for
human relations, and at thé same time explic-it and révèrent référence
to thé Christian faith. «To this end, thé Catholic school must offer courses
in Catholic religious teaching and furm'sh pastoral activities which pro-
vide young people with thé possibility of extending their rçli'gi'ous culture
and of putting into practice Christ's message in thé Gospel4».'

Must such religious instruction be compulsory for ail students, in order
to préserve thé schooTs Catholic nature? We do not believe so. Even when
offered as an option, Catholic religious instruction remains an essential
part of thé Catholiç school. Moreover, other éléments join together to
emphasize thé religious nature of thé institution. Suffice it''to mention
but a few: pastoral activities, support activities of an educational
and religious nature, staff attitudes, relationships within thé Catholic
community, student educational projects and thé général atmosphère of thé
school. To conceive of thé offering of Catholic religious instruction as
an option isnotto betray an idéal, to abandon an historic right. Is
it not, simply, to be responsive to thé real needs of an evolvïng
community which is becoming more and more pluralistic?

3.

4.

On this subject thé 15 December, 1981, copy of thé magazine
«Informations catholiques internationales» contains an interesting
artic e. e situation in wmcn at o ic schools find themsetves ïs
discussed in thé cases of countnes as différent as Gréât Britain,
Scotland, Portugal, Chile, Mexico, Venezuela, New Caledonia, Zaïre,
Japan, Hungary, thé United States, thé Netherlands, thé Fédéral German
Republic, Belgium, Québec, and particularly, France.

Catholic Committee, C'est-à-dire. Regards sur les mots qui servent à
dire Téducation chrétienne, 8 , p. 9.

Ibi'd., p. 19.



3. Our Evaluation of thé Situation: a System whereby Moral Instruction
is o ère as an option to Catho ic e igious Instruction appears
to us as esira e in toaay's context

It must be readily understood that thé reasons which bn'ng us to mod-ify
our Régulations are, above ail, of a social and educational nature. It"
1s a question of respond-ing more effectively to needs which are obvious
and of raising thé level of moral and religious training. Not only is
thé System of options compatible with thé basic concept of thé Catholic
school, but it is also emminently désirable in thé présent context. We
shall briefly explain why this is so.

Under thé new System, parents wi'll be obliged to indicate each year, at
thé time of registration, whether they wish their child to follbw a
course of Catholic Religious Instruction or of Moral Instruction (except
after Secondary III, where thé choice becomes thé pupiTs). One may
venture to hope that thé effect will be bénéficiai, in that 1t will
focus attention on thé tact that it is parents who are primarily
respons1b1e for thé moral and rel-igious éducation of their childr-en.
While they may rely on thé school to provide part of such traimng,
they may not completely abdicate their responsibillti'es. They wilÏ
be required to examine thé question each year, and to make a'choice.

In this way, those parents who wish their child to receive religious
traim'ng will see that theymust become personnally involved. They wm
not be able to rely automatically on thé school. They will hâve to take
up a stance. It will be easier, perhaps, for them to réalise that they
must provide that follow-up wh-ich will permit thé school catechism to
bear thé fruits expected of 1t. Many are thé teachers of religious
instruction who complain of thé uselessness of their efforts, because
of thé many parents who ignore what thé school 1s attempting to do.

For their part, those parents who prefer that their child follow a course
in_Mora1 Instruction, will hâve no spécial or extra steps to take. They
will be in thé same situation as everyone else. This should eliminate
a gréât deal of tension.

In thus permitting those involved to make thei'r choice as part of thé
normal prpcess of registration, thé new System wi'll enable thé school
authon'ties, as well as thé teaching staff, to identi. fy real needs more
clearly and to meet them more adequately. Both Catholics and non-Catholles
should find this to their liking.

We are, nevertheless, aware that in some areas ther-e may be problems of
organization. One thinks immediately of those commumties wh'ich hâve
remained more or less homogeneous, where it is probable that only a
relatively small proportion will opt for Moral Instruction. Our attention



has also been drawn to thé case of some English commumties where those
not wishing to receive Catholic Religious Instruction hâve traditionnally
been enrolled -in Protestant schools.

4. A Necessity: responsibllities to assume

Thé establishment of a new System, such as that presented hère, opens thé
door to thé infusion of a new dynami'c into Catholic schools. More
interested pupils, more motivated teachers, more involved parents are
ail éléments susceptible of giving Moral and Religious Instruction a new
image and of improving its quaiity. But this will not corne about
autômatically. Measures must be taken to enable ail those involved to
become aware of their responsibilities and to assume them. Without
being exhaustive, thèse include:

a) Thé School Authorities. Thé school authorities are, first of ail,
responsi e or seeing to it that courses in Catholiç Religious
Instruction and Moral Instruction are available to ait, within thé
prescribed delays, at ail levels of thé elementary and secondary
course.

A mechanism must also be established whereby parents (or pupils)
may exercise their choice as part of thé formaiities of registration.

Another essential task, upon which much of thé success of thé
opération dépends, is to ensure that both parents and pupils are
aijequately informed. They must be clearly and objectively informed
as tothecontent and détails of thé various courses. Too many
ambiguities hâve existed in thé past. Thèse must be eliminated, if
senôus and responsible choices are to be made.

Finally, hère as elsewhere, thé teachers responsible for an of
thé courses must be assured of sound pédagogie support. It is quite
possible that problems will arise in thé first years of application
6f this new System, because there is no way of predicting enrolment
in thé various options.

b) Parents. It will be up to parents to make a choice for their
e i ren between Catholic Religious Instruction and Moral Instruction,
until Secondary IV. It is vitally important that they make a reasoned
judgment, being fu11y aware of thé possible conséquences, in terms of
the'child's faith and participation in thé sacramental life of thé
Church. They must, then, pay attention to thé religious training
of thé child and become invotved therein. As thé child grows, they
must ensure its participation in thé decision-making and so prépare
it gradually to assume this responsibility from Secondary III onwards.



Parents must be particularly careful to ensure continuity through
their choice, in order that thé ch-ild's tra-ining be cohérent. Even
though thé choice between religious and moral instruction is to be
made annually, it is to be hoped that thé décision made at thé
beginning of each of thé primary or secondary cycles will be
repeated for subséquent years of thé same cycle. Were a child to
shift regularly from one course to thé other, there is no way of
ensuring adéquate training in either f-ield.

e) Teachers. Teachers must also corne to grips with this new System.
T e establishment of this option invites them to become part-icularty
aware of what it is they must teach; thé course in Moral Instruction
is not one -in Catholic Rel-igious Instruction, nor 1s thé latter,
even though it includes a significant moral dimension, a course in
natural morality. As far as this is concerned, teachers must, -in
ail conscience, assess their Personal interest and belief in thé
Catholic Faith. Article 25 of thé Régulation of thé Catholic
Committee provides for exemption, on grounds of conscience, froin
thé teaching of religion. Thé freedom of conscience of both parents
and pupils must also be respected. This can only be thé case where
teachers are free to follow their own conscience and to be honest
w1th themselves. In this area deep seated attitudes and personal
convictions are worth much more than words.

Finally, it is vitally important that those teachers involved in
either of thé courses receive adéquate in-serv-ice traimng.

d) Thé Christian Community. Before clos-ing, mention must be made of
teroeo teC nstian community. If éducation in thé Faith
be given sol-id support in thé school, it both begi'ns and f-inds
its expression within thé family and thé parish. Thé coming years
w-ill surely see, within thé Christian community, thé dève'Iopment
of new initiatives, aimed, for example, at supporting parents 1n
thé choices which they face, at supporting teachers in their rôle
as educators in thé Faith, at welcoming young peuple whose
religious training is inadéquate for admission to thé sacraments....
Thé listing of ail that will be required we leave to those 1n
positions of responsibility.

In short, it is a question of commumty involvement, in order to impr-ove
thé quaiity of teaching and of thé schools.

In Conclusion

Thé décision to amend our Régulations bas not been taken lightly. After
thorough discussion, we believe that what we propose responds to thé
needs of thé future and will enable those public schools recognized as
Catholic to become real educational communities, responsive to thé
diversified expectations of society.



Nota bene

Thé revised articles of thé Régulations of thé Catholic Committee do not
enter into effect in September, 1982. On thé other hand, some schools may
be ready to apply them in September, 1983. Thé Committee feels that thèse
new provisions might be applied in 1983, but on an optional basis.
Howeyer thé System of options concerning Catholic Religious Instruction
a. nd Moral Instruction w111 become obli. gatory in September, 1985, for ail
schools recogm'zed as Catholic.
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