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A particular characteristic of thé school System of Quebec is itë, _full
acceptanceof religion. However diverse may be thé viewpoints andoPtions
avaiîable in religious matters, this positive attitude provides an opportunity
toeducate man in his totality. This is an asset, but it is also a challenge.
Where'the notice is made to'include religion in a school programme, thé
reasons for such a décision should be clearly understood. Moreover, thé
roFe'that religion can and should play in thé school should be defined
realistically. Finally, in choosing orientations and methods, it is imperative
to transcend vague generalities and clichés.

This study is designed to answer those needs. It does not daim to offer
définitive'stands. "But on a subject where much hésitation, doubt, and
perplexity exist, it suggests an orientation that may produce thé unityof
pur'posethat is needed in a school. It aims at discerning right directions
and avoiding paths that lead only to dead ends.

In offering this report to thé public, thé Catholic Committee of thé Supenor
Councïl of Education seeks to stimulate reflection and to foster a better
understanding ofwhat Christian Education should be in our contemporary
school system.

André Naud, Chairman

Catholic Committee of thé Superior Council of Education





1. Only a short while ago, such a question would have_seemed
s. Tt is well known ïhat thé whole history of éducation m_Que-

becr'has~beenclosely-linked to thé présence and thé activity of thé Church.
Quebec's'schooF'System as it exists today took shape very gradually

private initiatives and local structures, particularly thescho^l ̂ om^
mi'ssi^nsr"which we7e established by législation in...1845,, and l846,
theparishes. the clergy, and thé religious communities ail had^mapr
in'setting'poicy'and p'roviding support for éducation. we need_onl};,;
t'he'fact'that~prior~to-1908, thé Provincial Government's annual, exPenditul;e
foî'each"chird enrolled in elementary classes was^less than 50 cents.^

rt hesameperiod, thé classica'l collèges, which were owned by dio-

cesesVndreîigioûs communities, were practicallythe onlyjnstit. utions P^0:
secondl'r'y'education. In this context then, it wasonlynatural  at

reÏi'ai^us'training had'a prédominant rôle - a rôle which w^ewoukj^now
conssrd er o^erpowenng. Yet this was nottheresult ofany encroachment

No't'onFy in'Québec, but in England and in other^countries of thé Western
world «éducation was a créature of religion. » (2)

2. In our day thé place of religion in schools is a keenly debated
tion'. 'in'the-early six'ties, this was, at times, a matter of external Pres-

sure'sor ideological conflicts. But that is less common today andtheques^
t'io'n'nowarïses'spontaneously from within, as a result of structural changes
in'bot'h'the'schoolsand thé Churches. Indeed, a whole séries^ of^bas^c

'is~now"bei~ng~raised. Shouldn't religious éducation be lefttë
the'family andto thé Church? Does religion still mean_anyth_in9. to,young

What happens to religious éducation in a society e
-pluraîism? Do we "hâve enough teachers to, maintamcon_fes-

sionaïlchoors /?lsn7t thé very concept of religious éducation an anachron^-
rsm^Àii'these'questions reveal what'a tremendous change has taken

during thé past few décades.

3. On thé one hand, thé status of thé schools has changed^ as_they
hâve increas'ingly acquired thé characteristics of autono^mous_and^^om^

instit'utions'with'their own internai cohérence and togic. Today's
^choo'ls'are'seen primarily as social instruments of Personal and. collect, ive
devero pment~Ônr'the~othe7hand, thé status of.,reli9ion_in, Quebec, has

ars o"cfîanged'considerably. Judgments about thé advisabil;ty a_nd ^the
~of reîigîous éducation" are inevitably affected bythefôctthat

t'h'ere'is'no TongeFunanimity of religious attitudes. We e"co"nter a f,u"
'of réactions to thé subject: to some, it seems essential or very

imD^rtant; toothers, it is of marginal or private interest; still others reject
it"as"obsolete"or"even utterly alien. Ail thèse contrasting opinions, while
rarely'a cause of violent debàte, nevertheless prove how controversial thé
subject has become.



4. We must begin by making it clear that this question of religious
éducation is not an abstract or theoretical matter in Québec. It beFongs
ta thé whole texture of everyday life, because religious éducation heo
is first and foremost an actual fact, an important concrète reality. Regula-
tions on religion in thé school curriculum are issued by thé Catholic Com-
mittee and thé Protestant Committee of thé Superior Council of Education.
In elementary schools, a large majority of thé 30, 000 teachers must dévote
some two or three periods a week to religious instruction. On thé second-
ary level, there are more than 3, 000 teachers assigned to religious educa-
tion, either exclusively or on a part-time basis. We must also àdd, for both
levels together, more than 1, 000 pastoral animators and counselors con-
cerned with Christian éducation and religious instruction. Naturally, this
whole System involves thé usual burden of problems common to ail e'duca-
tional structures - budget, timetables, recruitment, standards, directives,
programmes, and so on. Those who deal with ail thèse questions in their
daily work run thé risk of ultimately viewing religious éducation only from
their own angle of vision, from their own little corner. Thus they may fail
to see thé overall picture. Thé same holds true for those who cond'emn
thé entire System as obsolète.

5. Thé aim of thé présent study is to review in a général way thé
question of religious éducation, especially its foundation. We shall strive
to rise above attitudes of attack and defence that ail too often are one-
sided and vulnérable. We wish to détermine whether religious éducation
still bas a worthwhile purpose in today's schools and what contribution
it can make to thé schools' programme as a whole. To do this, we first
mustuntangle thé various concepts now held concerning religious educa-
tion. Expérience shows that on this subject everyone does not speak thé
same language. Ideological positions are sometimes worlds apart.



6. It is noteworthy that of thé two éléments, ';reli910n'_and_., 'educa;
tion" in the'expressionS^igious education^Jhef^is^u^n^^^
podominance'so^hat it is-^aken for S^nted^ti^ theja^e^f^^^
^dcuuca't'i'on°wÏirb edetermïned bythe fate'reserved for what eachjndividual
^lîsaloligK3n" Depending" upon whether_^positiv^o^ r^egat^ ^
ÏÏgmerÏt'^^vokedby^reiîgkîn';, its rôle i" the^ol^dec^ed^^e
elth'er'es'senti'ai'or'useless. We believe, however, that_the^word ̂ edu^n^
rsl e^'u^ri 'm'p>o^rw hen it "cornes to passing judgm_e^t on^the^ pla^^
rl^^'iJnthe"sch"ool. 'Th~edetermmingfactorhere;is^sge^era^^n^Pj
of"esducation" Those who view it in a narrowly pragmatic way, ^s_a nwo
process"of"acquiring knowledge for thé PurPO^, °ieami.^a,, liv m^m, a,y
^s^er7e^ousm"struction'asunimportant^Bu^hosew^o^^
^n7sl 'growTh"of the'total'person in o.^er that^eor^she^mayj^m ^
b^;:amarre"achu quiteadiffeïenVconclusio^concem^g eJeach^g^

31igionay6Jr°>pre'senï study'is" based on a firm cho'cejn^av^u^o^th^
slelcyo^'c^celPt°oÏ'ed"ucatîon'. To'support it, we cite thé définition given
in thé Faure report of UNESCO:

"Education from now on can no longer be definedjn olation^to^a
fi^e'd'cTontentwhic'h'has to'be assimilated, but must be conce^ed^of
as^process'inthehuman being, who therebyjeamstëexposs^
^elf" Ï'oTommunicate'and to question thé world^thr^g^h_ms^r^us
^periences. 'and'increasingly'- ail thé time - to fulfil himself. " (3)

7. In examining this question, we are faced with twobasi^ alterna
tives. Ontheone ha^d, theschools may retain religion in^r^deMpescape
^roversy'ancT to"avoid'displeasing parents jn^thi^ase^^i^^;;
^' tlr'ea'toe'dylik°e'a poo7 olative'in "a household._ltw^^ea su^bje^^ o^
mcarÏn°aTïnteost, 7mbar~rassingand^controve_rsia^. ^On^he^thjr^h^^, ^^e
sc^ols°ma7^ooseTo~r^gnTze religion as anjntëg^alpa^
tionarpr'ogrj amme:a'valid field of study; a meanmgful^form^ofjramj^.^
l^t^s ̂ t^tion^igioni^reated^a^as^^^d ^ ̂ ^hc^^^^
Ihelr'it'aVel uh°a'v'i'ng' Tts3 own'vaîuY in thé developme^n^ofjout^Sj)^n^o^
iaie'rctahe'tirstdi!?ect'ion"may"'leadto a deadend, while thé second is more
irk eiy'to'open'the way to f'uller human development.



 





 



thé immédiate and explicit motivation^ that dictâtes decisiwscon^-
^'mi'ng 'oligious~'educationinthe schoo/, there i^always^a^ b^

' of7mpl'icit7deas"and convictions that are rarely ̂ P^sed-^rom^
Ihr^teliect'u'arh inleriand. 'like alluvial 

^ 

deposits, corne ^many arguments

o'r'fo'r'egon'e conclusions that either enrich or impede a fruitful discussion.

We consider it worthwhile to begin our study by exploring thèse hidden
motivations as thé area where dec/s/ons wgmate. Jtjsnecessaryto^xam^
'ine"the^nous"concepts of religious éducation. Without suchpreliminary
work'of'clarification, it will not be useful or even possible to reach agree-
ment on concrète plans.
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1. thé theological approach
8. Thé question of religious éducation in thé school can be ao-
proached primarily on thé basis of theological knowledge and thedeclara-
t?!1!^f_the. chu. l'ch ma9isterium- Traditionally this type of approachwas
used to explain thé nature and purpose of Christian éducation a'n'dCathoîic
schools. For this reason, its principles and convictions are stiiï
anchored in thé minds of many adults - parents, pastors. 'an'daclm'inïstî'a7
tors.

9L. . Accc)rding to this theological viewpoint, Christian éducation is
con.cei.yed first and foremost as based on révélation and as7equired, in

particular, as a conséquence of thé sacrament of baptism."
.

Since every Christian has become a new créature by rebirth from
water and  e Holy Spirlt, so that he may be called whathe'trulv'is.'
a child of God, he is entitled to a Christian education. "~(4)'~ "~'J '"'

Thus, in thé eyes of faith thé concept of éducation refers not only to thé
processofhuman maturation, but also includes man's supernatu'rai'des^

Vatican II Déclaration quoted above also states:

.

'A-. Jrue education aims at the formation of thé human persan with
respect to his ultimate goal and simultaneously with respect to thé
good of those societies of which, as a man, he is a membeVand'i'n
whose responsibilities, as an adult, he will share. " (5)

For those holding this concept, to educate anyone means not only to de-
velop a mature and fulfilled personality, but'also (as'part'of'the'same
?.r^cf!.s.. !vi. îhouianY. Pos. si.ble séparation of thé two objectives)' to make
*hLm agenu. ine.,christian' we are confronted hère with a'theoïo'gicard efj'nF

of éducation. By comparison, ail other concepts wiirmievi'tablv"be
inadéquate or incomplète.

!0'__ Here are the majo'' Principles that are derived from this
éducation and that hâve been constantly reiterated in'officiai'Chur'ch

14

. Thé influence of thé home is primary and fundamental.
parents hâve a serious duty to educate their children in a Christian way.'

!i. :^a-r-e_nts, ^lso haYe a fundamental and inaliénable right to provide their
children with an éducation that conforms with their religious convictions.

lAmi>J1?_-t^_val'iou. s means of éducation, thé school is still a major instru-
ment of training and apprenticeship, providing a kind of prolongation" of

home environment.



. Thé Church lays daim to a twofold présence in thé field of éducation
- on thé one ha'nd, by setting up Catholic schools; on thé other hand,
by thé witness of Christians serving in non-Catholic schools.

11. It can^e stated that in thé traditional thought of thé Church, thé
preferred way to provide Christian éducation for thé younger génération
is by means'of Catholic schools. But what is meant by thé expression
"Catholic schools"? Such schools seem to hâve four main characteristics:

1) Human éducation and Christian éducation are thought of as one
single process, so that thé whole of thé students' learning and
life"experience cornes gradually under thé influence of thé faith.

2) An environment and an atmosphère is created where thé Gospel
spirit of liberty and charity prevails.

3) Spécial attention is paid to catechetical, liturgical, and apostolic
training in order to help thé students to become believers, partici-
pants, and witnesses.

4) There is an educational community based on shared religious
convictions.

12. However, thé overwhelming majority of thé world's school popula-
tion is in thé second type of situation, where thé Church is présent in
non-Catholic schools through thé witness of Christian teachers and stu-
dents. Throughout thé world, less than one student in ten receives an
éducation in 'Catholic schools. (6) Thé Council Déclaration states, con-
cerning this:

"Thé Church is keenly aware of her very grave obligation to give zeal-
ous attention to thé moral and religious éducation of ail her children.
To those large numbers of them who are being trained in schools
which are notCatholic, she needs to be présent with her spécial affec-
tion and helpfulness. This she does through thé living witness of those
who teach and direct such students, through thé apostolic activity
of their school-mates, but most of ail through thé services of thé priests
and laymen who transmit to them thé doctrine of salvation. " (7)

Merlts and deflclencles

13. This doctrine of thé Church concerning schools has a universal
bearing and is intended for Christians of thé entire. worlc1. - Jt sets UPan
Fd'eal, présents guidelines and général principles to direct those who must
find acceptable applications suited to their own concrète political, cultural,
and social milieux^ It cannât, therefore, take account of^particular condi-
tions'prevailing in each continent and each country. While this 15



js enlightening and useful, by itself it is not sufficient to describe and regu-
late thé existential situation of éducation in Québec. Any attempt to deduce
a définitive plan for Christian schools in our country from thé officiai
déclarations and documents of thé Church is bound to end in failure. Thé
theologian, Raymond Laflamme, in an article where he makes thé distinc-
tion between what is permanent and what is wanting in Catholic doctrice
on schools, states: "Nothing is more annoying than to find people using
général principles as a blueprint for concrète institutional solutions. Cer-
tain thinkers try to settle practical problems as if they were theorems in
geometry: this^s completely foreign to thé study of ethics. We must recog-
nize that thé Church's doctrine on éducation has éléments of certainty
and permanence, but in other ways it is inadéquate. This means that when
thé problem of éducation arises in a particular society, it cannot be handled
or settled solely on thé basis of universal principles". (8)

14. We must note first of ail that thé concept of thé Catholic school
as defined in thé officiai documents of thé Magisterium does not coïncide
fullywiththeeducational System of Québec. Thé underlyingmodelof'Catho-
lie school" to which thèse documents refer is that particular type of educa-
tional institution that belongs to a Christian community or a diocèse -
like thé parochial schools in thé United States or thé "écoles libres" in
France. This pattern cannot, without altérations, fit thé situation in Québec,
at least not in thé public schools which are not owned by thé Churches but by
school commissions which are, in turn, public organizations set up t6
provide universal éducation. It is true that by law thèse school commissions
are established "for Catholics" or "for Protestants", but it is specified
in Article 49 of thé Public Education Act that they are required to accept
students other than Catholics or Protestants whose parents réside in thé
territory served. This first characteristic of thé Québec situation is of capital
importance. Because of this particular feature of Québec schools - thé
fact that they are both religious and open to all-there arises thé need for
a spécial définition of thé Catholic school in this milieu. Thé définition
must take into account local citizenship.

15. In seeking this Québec définition of thé Catholic school, other
equally essential éléments must be considered, in particular: thé ethnie,
cultural, social, and religious diversity that is increasingly characteristic
of Québec; thé strong différences existing between thé public and private
sectors; thé différences among thé various levels of éducation - elementa-
ry, secondary, post-secondary. It immediately becomes apparent that thé
concept of thé Catholic school cannot be understood in a single rigid
way. There must be room for a variety of différent formulae with features
and characteristics differing greatly from one milieu to another, one level
to another. We must emphasize also that our définition of Christian educa-
tion should not be conceived exclusively in theological terms. Otherwise,
it will not be grasped by those whose concerns in thé schools is pedagogi-
cal and administrative.
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16. Our stress on thé need to define Christian éducation in terms
of thé Québec school situation does not mean that we utterly reject thé



idéal type of Catholic school as envisaged in thé documents of Vatican
II. It m'ay be that this type of school is feasible in our private institutions
or perhaps even in some public schools that are situated in places where
thé population is still homogeneous. While thé model is not applicable
to our whole school system, ifis not without value. Thé confessional school
model does not necèssarily imply a "closed" or "ghetto" school, as is
sometimes alleged by those who judge Catholic schools by sour memories
of thé schools of their own youth. We should beware of rejecting thé sys-
tem because of certain ways it has been abused - this would be to confuse
thé reality with thé use made of it. It is still possible to envisage a school
where all'conditions favour a Christian educational programme, but where
there is no yielding to bigotry, narrowmindedness or pedagogical mediocn-
ty. Despite such nsks, thé denominational type of school bringsforth yal-
u'es of'its own and any attempt to include it can provide an élément of
variety and a healthy alternative within thé school System as a whole.

17. During thé past few years, certain groups hâve expressed a désire
to return to a'rigid définition of Catholic éducation in thé publie sector.
Their demands, ~often rather clamorous, reveal their dissatisfaction with
thé schools as they are now and a kind of longing for thé Christianity
of times past. They remember thé days when schools were less complex
institutions, whenthey achieved more spontaneous harmony with thé
values of thé familles and thé environment. However, except for thé private
schools mentioned above, a less dogmatic and more flexible définition
of Catholic schools should be sought Thé hands of thé dock cannot be
turned back.

18. We note also an attitude now common among Catholics who ad-
vocate that thé Church's rôle in éducation should be primarily pastoral,
should adopt methods and practices spécifie to thé Church, and should
dépend upon thé spontaneous witness of individual Christians and their
organizeci'-groups. This current of thought reflects a new concept of thé
relationship between thé Church and thé world, a concept inspired by thé
pastoVal id'eas expressed in thé Council Decree Gaudlum et Spes Those
who adopt this trend of thought suggest that thé Church's rôle in éducation
should n'ot be limited to confessional schools, but should also be found
in non-confessional schools where an updated form of pastoral activity
ought to be provided by Christians working there. This suggestion of an
alternative type of Christian présence has awakened little response be-
cause thé p'referred institution, thé Catholic school, has monopolized at-
tention. We believe, however, that we should not overlook this new orienta-
tion, but should give thought to a trend that offers a variety of solutions
to problems thafare becoming increasingly complex. Where only one
model is available, it eventually proves inadéquate to deal with ail thé situa-
tiens that arise. Or else it may become so flexible that it will end by losing
its distinctive identity.

19. Another important point must be mentioned. Thé Church's doc-
trine makes a distinction between Christian éducation and Catholic
schools, a distinction that is often somewhat disregarded. This causes
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unfortunate confusion, so that discussions are likely to get bogged down
in paths that lead nowhere. Christian éducation is as vast a fietd of activity
as thé mission of thé Church itself which is duty-bound to educate in thé
faith people of every âge and every milieu. This pastoral objective extends
far beyond thé period of school attendance, as limited to one place and
one time of life - thé school and school-age. Thus it is improper to use
thé expression "Christian Education" to refer only to thé pastoral ministry
that is performed in schools. But an even more serious risk of confusion
exists - thé danger of identifying a basic function of thé Church, its educa-
tional mission, with one of thé institutions where this function is carried
out, namely, thé Catholic school. We must avoid confusing ends and
means. Thé essential principles of Christian éducation can be set up as
thé objectives of educational activity carried out in any type of school.
Thé Catholic school is one way, (a preferred way, it is true) of attaining
thé objectives of Christian éducation in schools. But if we cling too closely
to thé notion of Catholic schools as thé only vehicle of Christian éducation,
as thé one way to achieve thé objectives, then we eut off ail other choices
and we are left facing thé paralyzing alternatives of Catholic schools or
neutral schools.

20. Within thé context of thé theological approach to religious educa-
tion in thé schools, we cannât neglect to mention thé very récent move-
ment favouring a charismatic type of religious training. Certain persans
want religious instruction to become a prophétie proclamation of Jésus
Christ "in time and eut of time". They want thé school to become thé
setting for mystical expérience and radical conversion. It would be hasty
and presumptuous to pass judgment immediately on new trends in thé
world of religion such as thé charismatic movement among Catholics, Pen-
tecostal groups, etc. Indeed thèse hâve already persisted and grown
beyond thé point foreseen by thé casual prédictions that passed them
off as ephemeral spiritual phenomena. Thèse groups présent an unexpect-
ed trend, running counter to many current sociological conclusions about
thé décline of religion. But itwould be rash indeed to proceed immediately
to draw up programmes of religious éducation specifically patterned on
thèse new forms of religions enthusiasm. Someone once remarked that
"a man who marries thé spirit of thé âge soon finds himself a widow-
er". (10)
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2. thé secular approach
21. This second approach deals with thé question of religious educa-
tion mainly from a sociological point of view. It is based on thé two asser-
tions that'Quebec has now become a secular society and a plurallstlc
society. Secularism and pluralism! Thèse are thé two key concepts that
for thé past décade hâve been followed as thé pattern for ail investigation
and analysis. Thé two words hâve been repeated so often that people
tend to cbnsider them as self-evident facts that must be accepted. Thèse
two phenomena hâve brought about a complète change in thé background
of religious éducation and hâve thus imposed a complète re-evaluation
of ChrTstian instruction in thé schools. But it is a fact that thèse two words,
however bright may be thé halo bestowed on them, are still quite hazy
in many minds and their exact meaning should be made clear.

22. In its strict sensé thé word "secularization" refers to thé historical
process whereby society and culture free themselves from thé custody
of religions authority. Thùs we speak of thé secularlzatlon of social instltu-
lions and o» cultural expression. In this sensé we are right in saying that
during thé post-war period Québec has been secularized on every level:
coopératives, trade unions, hospitals, éducation, politics, etc. In itself, se-
cularization is not at ail a négative process, for it implies that civil society
takes on responsibility for thé temporal functions that belong to it by right.
We may even say that it has certain bénéficiai effects, because it empha-
sizes thé spécifie importance of each function by assigning a proper place
to each individual and to each activity. This applies tirst of ail to religion
itself: once it is relieved of energy-consuming, substitutive tasks, it can
focus attention on its primary duty to evangelize and sanctify.

23. However, thé word "secularism" has acquired another mean-
ing that is more extensive, but hazy. It often désignâtes thé personalexpe-
rience of those believers who nowadays feel a certain weakening of their
faith. an érosion of their sensé of thé supernatural, a lack of interest in
religions matters - in short, a feeling that God is silent or absent. Thé
worîd is void of magie and man is left alone to perform his secular tasks!
Hère we are speaking of thé secularization of conscience, an inner mental
process that supposedly foretells thé end of ail that is supernatural. Some
people consider this décline of thé religious conscience tobe a self-evident
fact, an inévitable feature of modem society. They boldly keep citing innu-
merable blatant instances of secularization, maintaining that religious atti-
tudes belong to times long past, that young people hâve lost ail interest
in religion, that metaphysical questions about thé meaning of life are no
longer" valid. In this way, reflections on secularization gradually lead to
secularlsm, a new ideology of a self-contained world watching thé fade-out
of religious reality.

24. Pluralism is a kind of "twin phenomenon of secularism. " (11) It
refers to a situation where various views of thé world coexist, where con-
cepts of man and of life are displayed in a kind of free market. It is thé
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opposite of thé monolithic situation where only one concept of thé universe
prevails. In a way, it is obvious that Québec society is pluralistic, for a
variety of interprétations of thé world can be found there - Christian, spiri-
tualist, materialist, hedonist, marxist, etc. Then too thé splitting of society
into various sub-societies or counter-cultures (thé youth culture, hippies,
ethnie groups, thé poor, etc. ) adds still more variety to thé range of view-
points. It is ail this ethnie, cultural, social, économie, and religious diversity
that is evoked by thé word "pluralism". We can add to thé list a new
form of diversity that is now assuming major importance in Christian educa-
tion: thé internai diversity found in Churches, notably within thé Catholic
Church. We need only point out how much greater is thé range of ways
of belonging to thé Church or professing thé Christian faith since thé
Vatican II Council. Thus an internat pluralism within thé Christian commu-
nity is added to thé external pluralism of society in général, ail of which
makes matters still more complex.

25. Based on thèse two concepts - secularism and pluralism -
many différent interprétations of thé situation in Québec can be made.
We may conclude that there should be différent types of schools and dif-
ferent types of religious éducation - non-denominational schools admit-
ting anyone and eliminating ail religious intent; schools non-sectarian in
structure, but providing religious instruction, either on a uniform basis or
with choice of alternatives; establishment of a twofold System of confes-
sional and non-confessional schools, etc. At this point we are not con-
cerned with détails of thé proposed types of schools because we are less
interested hère in thé schools themselves than in thé matrix from which
thé models émerge. We must examine and test thé foundations, thé .a
priori positions that support thé plans proposed and thé practical solu-
tiens. At this juncture it is important to test thé évidence for thé two phe-
nomena called "secularism and pluralism" and to see whether they are
really as solidly implanted as people tend to think.

Merlts and deficlencies
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26. There is no denying that secularism and pluralism are charac-
teristic phenomena of Québec society and that they hâve a prédominant
influence on thé teaching of religion in schools. We may even state that
many of thé difficulties now confronting Christian éducation are thé result
of a belated realization of thé impact thèse two trends were having on
ail milieux, including those considered shielded from change or "not that
far-out yet". We must note, however, that secularism and pluralism are
processes, that is, forms of development that occur by degrees, so that
they are more or less prominent in différent milieux and at différent levels
of society. They do not suddenly occur in a country, as if a bad storm
hit every région simultaneously with thé same intensity. That is how some
people seem to view thé matter when they state baldly that Québec is
now secularized, implying that thé situation found on thé campuses of
Berkeley or Harvard is exactly thé same as that at thé University of Québec
in Montréal, thé Lévis-Lauzon collège, thé secondary school in Mistassini
or thé elementary school in St. Isidore. Secularism and pluralism affect



ail milieux, but with varying degrees of intensity and this must be taken
mto account. Even thé c'ustomaîy distinction between urban and rural mi-
lieux is only partially valid in this case. there is a tendency ta dsclare
thé latter "unaffected" by secularism and thé former "hard hit", but this
may well be inexact in bo'th instances. There may be as much divergence
in religious attitudes between St. Henri, Outremont, and Rosemount as
there Fs between St. Jérôme, Québec city and Matane.

27. It would be more realistic and true to actual socio-religious condi-
tions to take a less dogmatic and uniform view of thé spécifie situation
in many places. Otherwise, we risk falling into a curious return to one-
sided'ness. If we too hastily accept secularism and pluralism as self-evi-
dent conditions, we may be unable to see and grasp thé real diversify
of différent milieux. Concerning thé internai pluralism in thé Catholic
Church, for instance, patient analysis and reflection will be needed if we
hope to understand thé gréât différences in parents' expectations. It would
be'only too easy to disregard thé whole matter by simply condemning
thé parents as insincere or inconsistant.

28. Thé same is true concerning thé secularization of conscience.
We must be on our guard against sociological analyses where so-called
"progressive" groups set thé norm to measure thé entire population^
Serious sociologists are beginning to cast doubts on certain stereotyped
statements that'are not supported by définitive évidence. Among thèse
we can mention Andrew Greeley and Péter Berger. Thé latter has noted
that "it would be extraordinarily naïve to expect thé démise of thé supernat-
urai to be equally visible from ail vantage points of our culture or të be
experienced in thé same way by allwho hâve taken cognizance oMt- There
continue to be religious and theological milieux in which thé crisis is, at
t~he most, dimly sensed as an external threat in thé distance. In other mi-
lieux thé crisis'is beginning to be felt, but is "still on its way". In yet other
m'ilieux thé crisis is in full éruption as a threat inside thé fabric of religious
practice, faith, and thought. And in some places it is as if thé believer
or theologian were standing in a landscape of smouldering ruins". (12)

Andrew Greeley writes in thé same vein, stating that, as a sociologist, he
hasalways tho'ught that a gréât many theological studies of secularism
left much to be desired. He maintains that many theologians too hastily
déclare that man is non-religious by nature, though there is little sociologi-
cal data to confirm such an idea. (13) Until our ideas of secularism and
pluralism become less simplified and until we are sufficiently in touch with
reality to examine thé religious map of Québec in its full relief, we feel
a need for parameters of'analysis better adapted to its complexities. It
would be a mistake to take secularism as thé only basis for our thinking
about religious éducation.

29. Thé secular approach rightly emphasizes that éducation in our
day dérives its motivations and goals frclmsc)urces, othel'than/elig'on., and
that thé tasks of civilization and'culture differ from thé tasks of evangeliza-
tion. This distinction is not yet universally accepted. There are instances

21



where confusion still exists between thé function of thé school and thé
function of thé Church or of thé parish. Whatever form may be given ta
thé teaching of religion in thé school, it cannât survive without prior
agreement to recognize and respect thé complète autonomy of thé educa-
tional institution concerning its own aims.

30. But while it is useful to distinguish functions, it may be harmful
to subdivide them too much. Thé secular mentality tends to do this, follow-
ing thé example of industry. It is often suggested that religious activity
in schools should corne under a spécial pastoral department on a par
with other spécial departments like hygiène, vocational guidance, sports,
etc. Under this System thé idéal would be to hâve a "department" for
each type of activity, with many separate offices where thé particular needs
of each student could be attended to. This wide array of departments might
seem idéal and when thé System even includes a section for religion, it
would seem to indicate praiseworthy liberty and generosity. But in practice,
it is far from certain that separate departments operating side by side really
foster an integrated educational process. Something more than a juxtapo-
sition of departments is needed to create an educational milieu. A poem
is more than an alignment of words; man is more than thé sum of his
activities. When a school sets up a department of pastoral ministry and
religious instruction, this can seem like a reserved area granted to thé
Churches, an annex where individual consciences can find satisfaction.
This secular attitude, however, falls short of thé view that religion should
be an intégral part of éducation.
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3. thé pragmatic approach
31. Unlike thé first two approaches, which are based on theoretical
principles, this third approach is characterized by a pragmatic attitude
towards thé question of religious éducation in thé schools. Supporters
of this approach start off by rejecting ail général théories, proposing in-
stead to'make full use of available potential and to wait until particular
problems arise before seeking thé solutions best adapted to local condi-
tions. They maintain that a définition of confessional schools can never
be formulated in words or paragraphs, that thé value of Christian activity
in schools can never be fully measured by poils and surveys. For them
thé purpose of religious éducation in thé school must be carried out in
thé midst of day-to-day activity that requires constant and alert leadership.

32. For those taking this approach, thé success or failure of any situa-
tion dépends first and foremost on thé quality of thé people involved and
on thé relevance of their activity. Of course, there are ail kinds of limitations
- timetables, office machines, transport, curricula, sheer inertia, ratios,
budgets. But many possibilities remain open within présent school struc-
tures as guaranteed by school law and thé régulations of thé Department
of Education:

- in thé area of organization and pedagogy as defined in thé regula-
tions of thé Catholic Committee of thé Superior Council of Edu-
cation and as provided in thé programmes concerned with
instruction and with students' activities;

especially with regard to personnel, since whenever worthwhile
projects are planned, people can still be found who are ready and
eag'er to carry them out. Thé main objective is to make full use
of "thèse many potentialities. This requires thé présence in thé
school of active, lucid, critical leaders ready to pay careful attention
to ail aspects of school life, particularly any décisions that are likely
to affect thé overall orientation of thé institution.

33. According to this approach, pluralism and secularism are not
words that should provoke lengthy spéculation, but are simple facts of
life. which should be dealt with at thé local level and in thé way most
appropriate to each milieu. For instance, in one par^ticular place it may
b'e'decided that because of spécial circumstances, Catholic children will
be sent to Protestant schools where they will receive adéquate training
in thé Catholic religion. And in this way, without any fussor speeches,
there cornes into biing what we may call a "multi-confessional" school,
as a practical arrangement for that place. Elsewhere, in a pluralist suburb,
parents may take thé initiative of requesting a clear policy on religious
éducation and insisting on thé introduction of programmes specifically
suited to thé milieu's diversity. In a big inner-^ityschool a penitential cele-
bration thatis well organized and directed may attract almost ail thé staff
and students. Thus we see that thé viewpoint of this approach is to try 23



Ito analyse particular basic situations and to be willing to handle problems
one by one, not on a basis of général théories or dogmatic positions,
but my using a combination of common sensé, démocratie spirit and pasto-
rai acumen.

34. Thé pragmatic approach generally does not underestimate either
theological principles, or current trends in a population where unanimity
is vanishing, or thé advantages and disadvantages of confessional struc-
tures. It strives to take ail thèse factors into account in thé search for
workable solutions. This attitude is found among many administrators,
parents, teachers, animators, who realize that they must accept today's
pluralism, even though they continue to express their own convictions.
Thé Dumont Commission adopted this viewpoint in stating:

"Everyone should understand that thé activity of Christians in schools
takes place in a context of pluralism. It should, therefore, be accepted
from thé beginning that différent groups are not necessarily in agree-
ment as to goals and values. As thèse groups live together in thé
same city or thé same village, there must be tireless efforts to find
practical solutions that will enable ail concerned to live together while
accepting and respecting their différences. This policy is not so much
a matter of général theory as a concrète adjustment to Quebec's diver-
sity of milieux. " (14)

Merits and deficiencies

35. There are definite advantages in this approach which is very flexi-
blé and allows for thé expression of various régional and local différences.
It provides acceptable solutions and adaptations that permit coexistence
alongwith respect of individual différences. It also stresses thé importance
of taking a vigilant rôle in thé decision-making process whenever thé future
of schools is at stake. From thé short-term viewpoint, it seems thé most
reasonable and practical attitude.

36. But there are weak points in this approach which can be criticized
under at least two headings. In thé tirst place it fails to reveal its guidelines,
or to explain on what educational or pastoral ideals it is based. Let no
one be misled by thé so-called "practical" solutions. Inevitably they are
backed by théories thqt keep intruding even though thèse are not identi-
fied. Thé pragmatic approach risks becoming an unwieldy conglomerate
that includes every tendency - ultra-conservative, traditional, progressive,
secular, and so on. This is a source of ambiguity, since each individual
can promote his own unavowed options. But sooner or later thé options
that détermine décisions must be expressed and explained. Like it or not,
a more or less général theoretical background exists hère too and it exerts
its influence on thé concrète arrangements.
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37. Our second objection is that this approach lacks foresight. Direct-
ed towards short-term objectives, it may be effective for a whlle, but on



a long-term basis, it may prove disastrous. Provisional and stopgap policies
are at best fragile and'self-limiting. What is to become of thé schools^n
five o'rlen'yeaTs? What place wilFthere be for religious éducation then?
Will confessional schools continue to exist in thé future? What types of
religious instruction should be recommended? Thèse are ail questions to
which parents, teachers, and pastors would like to find answers. Thé prag-
matic approach disregards thèse matters and refuses to define its funda-
mental principles and orientations. Those who prefer schools of a strictly
confessional type condemn this poliey which they see as a laissez-faire
tendency producing a constant érosion of Christian éducation. Others see
it as an opportunistic stand on thé part of Church représentatives, a strate-
gy devised to prevent sudden reversais and to maintain thé status quo.

38. We conclude, then, that thé pragmatic approach is also inade-
quate. It needs to be rounded out by thé addition of guidelines concerning
thé future rôle and place of religion in éducation. Even now, of course,
many interesting possibilities and accomplishments exist. But we also note
fluctuations, hésitations, and dilemmas that can be dealt with only by
means of a newer and more cohérent viewpoint.
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Thé whole question of religious éducation in schools must be approached
from a new'viewpoint. When closely scrutinized, thé three approaches al-
ready described reveal deficiencies. Each of them underlines, 'mPC"'tan^
éléments of theology, sociology, and practical expérience -ail of which
are indeed important, but none of which can be rightly considered as firs^
andfore'most'. Moreover, none of thèse three approaches can rally overall
consensus.

Thé new angle of approach proposed hère fits squarely into thé educa-
tional project that Québec schools are now striving to define. Thé focus
of our th'inking is thé student, with his or her concrète needs to learn
about life and^about religion. We believe that religious éducation should
be conceived and organized to serve this educational goal.
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1. an intégral élément of thé
educational programme
39. To perceive thé originality of this education-centred approach,
we must give up thé idea that religion is a separate school subject, a
reserved sector, an area controlled by many différent authorities, alî seek-
ing to assert their rights. Instead, we must look at thé school programme
as a whole and try to grasp its scope and its requirements. If weisolate
religious éducation because it pertains to individual consciences, because
it concerns also thé parents and thé Churches, or because it is a supremely
important matter then we are following thé tendency to consign each
aspect of éducation to a separate compartment. Thé main conséquence
of this policy would be that religion could never be anything but'a side
issue or an extra item in thé life of thé school. If thé teaching of religion
is not an intégral élément of thé school curriculum, then ifshould~not
be in thé school at ail.
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40. This approach is based on three principles. Thé tirst can be ex-
pressed as follows: Religious Instruction offered in thé schools should
be fully justified from an educational vlewpoint. Thé spécifie purpose'of
schooling is éducation, understood as a process aimed at total develop-
ment of thé human personality. For this reason, schools provide pro-
R-ran1mTS to . help students attain full self-development, to become fully
themselves. As a result, everything that happens in schoolshould be reïe-
vant to this goal and should contribute to its attainment. Thé school, like
any other organism, tends ta reject any function or burden that does not
suit its nature or purpose. Religious éducation is expected to prove its
compatibility with thé objectives of thé school, as well as to state what
contribution it can make to thèse objectives.

41. Thé second principle is this: éducation today has to be continu-
ous andpermanent. This principle, which is becomtng a truism among
educators has enormous signiticance and is only beginning to be translat-
ed into actual expérience. School attendance is now but one intensive
period of thé educational process, which also includes both pre-school
and post-school years. Also, thé school is only one among many places
where éducation takes place - a major one, it is true. Ail this is supremely
true of religious éducation, which now must be viewed against thé back-
ground of lifelong expérience, not restricted to thé school s'ituation. It takes
place in thé midst of events and activities, and is nurtured by différent
groups and communities It is a lifelong apprenticeship in the'quest for
meaning - a hunting of half-perceived or barely-glimpsed meanings, a
peering through thé constantly recurring shadows where meaning is in
jeopardy, elusive, or perhaps non-existent.

42. Our third principle recalls a fundamental fact of éducation: thé
centre of ail educational activity is thé learning persan. Thé main author
and actor in éducation is thé student. Thé entire educational process takes



place in him: in fact, he educates himself. To express this primary truth,
experts in éducation use their own jargon, referring to "thé learning sub-
ject" or "thé self-educator". But thé whole idea is expressed much better
by thé poet Khalil Gibran:

"No man can reveal to you aught but that which already lies half asleep
in thé dawning of your knowledge. Thé teacher who walks in thé shad-
owof thé temple, among his followers, gives, not of his wisdom, but
rather of his faith and his lovingness.

If he is indeed wise, he does not bid you enter thé house of his wisdom,
but rather leads you to thé threshold of your own mind.

Thé astronomer may speak to you of his understanding of space, but
he cannot give you his understanding.

Thé musician may sing to you of thé rhythm which is in ail space,
but he cannât give you'the ear which arrests thé rhythm, nor thé voice
that echoes it. " (15)

Therefore, if ail educational activity is concentrated on thé "self-educator",
then ail aspects of éducation - teaching, administration, structures, peda-
go'gical methods - should normally be focused on him- This, ideais^the
cornerstone of thé whole school System, a point emphasized in a 1970
study of thé Superior Council of Education which urged ail workers in
thé tield of éducation to reflect about what constituted thé core of ail edu-
cational endeavour. (16) Religious éducation, insofar as it aims to be a
vital learning process, cannât fail to recognize this principle.

Seeking a new outlook

43. As soon as we look at thèse three principles, we can glimpse
a new orientation, even a complète reversai of attitude towards questions
concerning religious éducation in thé schools. We see problems as being
primarily educational in nature, rather than theological, sociological, or
pragmatic. Thé new viewpoint gives priority to educational principles and
iearning requirements. Focusing on éducation as a lifelong process, we
sïe how indispensable it is to ta"ke into account thé influence and educa-
tional value of expériences outside thé school. Finally, thé education-
centred approach to religious éducation is aimed directly at thé "learner",
inciting us to review ail aspects of thé matter from thé learner's standpoint
- curnculum, content, pedagogy, organization and structures. Ail this is
but our first observation from thé new viewpoint. Little by little, thé new
outlook will bring a new perspective on religious éducation, which will
then seem like a'familiar landscape discovered from a new vantage point.
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Our main proposition

44. To clarify thé meaning of thé approach we propose, we must im-
mediately state our main thesis. Should religion hâve a place in schools?
We answer that it should, because religious éducation is an intégral part
of an open educational programme. In support of this answer, wé reason
f ro m a two fold basis: thé concept of thé learning subject and thé concept
of religion.

1. Thé learner: A Being in Search ol Meaning

45. Every educational programme rests on thé foundation of a particu-
lar concept of thé child or thé adolescent, a particular judgment of thé
learner's capacities and his or her potential for development. Tt is generally
agreed that éducation should provide training in four areas:

a) Training of thé body, through physical éducation, health care, etc.

b) Training in language and art: through reading, writing, self-expres-
sion in speech, thé graphie arts, music, etc.

e) Training in science: through arithmetic, higher mathematics, and
thé sciences.
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d) Training in human and social values.

There is sometimes a tendency to consider thé last-mentioned category
as comprising only thé development of personal, civic, économie, and so-
cial skills But such an attitude disregards one important level of being;
it constitutes, therefore, an arbitrary hait on thé pathway of developmenT

46. It is a fact that man is "a meaning-seeking animal". (17) Children
hâve an innate sensé of wonder and admiration. At a very early âge, they
ask questions of tremendously deep significance: "Why does eviFexist?'''
'Why do people die?" "Why are we alive?" Moreover, they are aware of

thé rôle religion plays in their home or their milieu. They participate, in
one way or another, in thé religious attitudes and practices of their relatives
and friends. Adolescents, on thé other hand, feel a need to discover for
themselves thé meaning of beings and situations, as if they were travelling
through an unexplored land. They are fascinated by thé expérience of
jnterpreting things for themselves, of giving meaning to their lives. Why,
then, should theschools devise a conspiracy of silence by overlooking
thèse questions in thé process of éducation? Whyshould they confine
themselves to so-called "concrète" matters, concerning thé what and thé
how of things, while deliberately neglecting thé no less real questions
about thé why of things? A refusai to deal with this sphère of enquiry
and research puts unreasonable restrictions on students' possibilities o'f



development. Any modem school that daims to provide an open and inte-
gral programme has a duty to offer opportunities for thé pursuit of mean-
mg. it should give guidance in this sphère of life a province of man's
true homeland"lt seems normal, therefore, that schools should include,
in their définition of an educational programme, thé objectives of making
young people aware of moral and religious matters and of helping them
in their quest for life-sustaining meaning.

2. Religion: A Meanlng System

47. By its very nature, religion constitutes a meaning System Semanti-
caily, thé word religion remains perplexing, but a hint about therole of
religion is found in'its etymology, thé word being derived either ^"}_te^
légère (to re-read thé world and'to discover its meaning) or from reu9ere
(to> bind thé world together, to give it meaning by setting^up networks
of significance). Essentially, thé religious attitude consists of a re-reading
or "re'-ïnterpretation of the'world, of man, and of transcendent reality It
wouîd be surprising (to say thé least), if schools were to prohibit entry
intothis sphère ofmeanin'g at thé very period in young peopte's lives
when they'are striving to map out their paths through thé world; Thejnes^
sage of religion cannot provide them with ready-made meanings but it
wilT challenge them to discover meanings for themselves or to imProve
on those proposed. Religion can give students guidance and strength
based on a consistent vision of thé world. It can also offer them thé fruits
of thé spiritual quest that has been carried on by innumerable générations
of mankind. It can throw meaningful light on questions that neither science
nor technology can fully elucidàte because neither of thèse approaches
can express man in his fullness.

48. Until quite recently, it seemed that science alone possessed thé
key to knowledge. But no'w, because of such problems as P011utic)n of
t'he environmenfand other defects in thé "gilded prison" ofour affluent
society, there is an increasing awareness ofthe limits of technical change.
This. along with expressions'of thé counter-cultures, has led to a redisco;
very'of "certain oth'er paths which, from time immémorial, havejed_men
to knowledge - thé ways of expérience, art, ideology, religion. For some
time it was"believed that only one language was needed to express thé
total realTtyof thé world - thé languàge of science Some people still
ad'vocatethis kind of unilingualism. Butthere is now a clear understanding
that, in addition to thé language of numbers and machines, other lan-
guages also exist. Expérience, art, philosophy, ren9icln - e.achis alan~
guage by itself. It often happens that young people are the tirst to reco9~
mze'the'value and to défend thé rights of thèse "other languages". Any
school seeking to provide an open educational programme should include
opportunities "for iearning ail thèse ways of mankind's self expression
N'o'ne of thèse languages should be labelled "second" or "secondary",
because ail men should become fluent in thèse languages, if they are
to express themselves fully.
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49. There may be some objection to this reasoning on thé grounds
that thé language of religion has now become obsolète and irrelevant.
However, as we hâve already noted, we must be on our guard against
thé overly facile conclusions of pop sociology. Thé American sociologist,
Andrew Greeley, maintains that religion is as important and as relevant
today as it was at any time in thé past. (18) He lists five functions of religion,
using terminology that refers to basic needs that are keenly felt by citizens
of contemporary society:

1) A functlon of meanlng: "Religion provides man with a "faith" or,
to use thé sociological terminology, a meanlng system, which en-
ables him to cope with thé question of thé Ultimate".

2) A functlon of belonglng: "Religion provides man with some feellng
of belonglng with thé communal group whose members share ulti-
mate commitments and through that sharing provide strong basic
support for one another".

3) A functlon of intégration: "Religion strives to integrate with thé
rest of human life thé profound and disturbing forces of human
sexuality".

4) A functlon of contact wlth thé sacred: "Religion offers man a chan-
nel for coming into intimate contact with thé Powers that are real,
a contact which is frequently mystical and ecstatic".

5) A functlon of leadership: "Religion provides man with certain lead-
ers whose rôle is to provide both comfort and challenge when man
attempts to wrestle with thé Ultimate".

In thé light of thèse five functions, we can see that religious éducation
can provide a unique contribution to thé school programme viewed in
its entirety.
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50. Thus, thé conclusion is clear: for those viewing religious educa-
tion from an education-centred perspective, there can'be no doubt that
it should be an intégral élément of any open and libéral school. Concrète
applications will be dealt with in thé next chapter. But as a question of
principle, setting aside thé cumbersome legacies of thé past and various
a priori views of politics, history and religion, it cannot be denied that
religion has a legitimate place in thé school milieu. We can assert that
thé religious dimension is included in thé concept of thé complète man,
which thé UNESCO report proposes as thé ultimate objective of éducation:

"Respect for thé many-sidedness of personality is essential in educa-
tion, especially in schools, if thé individual is to develop as he should,
both for himself and his associâtes. Complex attitudes, indispensable
for balanced development of ail personality components, must be sti-
mulated and given form in thé course of thé individual's éducation.
Thé physical, intellectual, emotional and ethical intégration of thé indi-
vidual into a complète man is a broad définition of thé fundamental
aim of éducation". (19)



2. four conditions of
implementation

51. What are thé conséquences of our proposed change of viewpoint?
While acc'eptan'ce"of"the~principles stated above may be^comparatively

/~ whenr it~comes to their concrète implementation difficulties anse_
Ft7sJ important, Ther'efore, to examine how religious éducation^ acco^rd^g
toïhis'^pproach'takes place in thé school. Weshall set upfouj^tanda^
to be"fo"irowed~based"onthe inhérent requirements of religious éducation.

These'co'nditïons concern: thé pedagogy of religious^ éducation, its_con^-
tent7he*împact of theschoolethos, andïhe type of collaboration expected
from parents and other educational agents.

1. Concernlng thé Method: A Pedagogy of Contlnuous Progress

52. To accomplish anything in éducation, there must be continu^us
attention'to thestudent's motivation, interest, and rhythm of learning. Thé
i'eport'on'educational activity (Québec, 1970) stressesthat_tme. develoP;
ment can neve'r'beforced or i'mposed from without, because students learn
and'retain only what they discover for themselves andwhich accluiresPe^
sonaFmeaning in'their'own daily lives. This means that in every_tield, °î
re arning^there must be a pedagogyof natural srowth, a pedagogy

acco'm^anies thé student on his ow'n journey of exploration and^discove^
Thïs'ïdeal'is'opposed to thé pedagogy of indoctrination or conditionmg
which'aims'atarmostautomatic transmission of knowledgeand of beha-

^ou'r"Da'tterns. -But'what a tremendous change of mentality must_take
3, ïfthis concept of a pedagogy of growth is to be implementea'jt

rm plies'a'complete'reversai of former pedagogical convictions and atti-

tudes.

53. A forthright recommendation of this growth-centred pedagogym
éducation is based on a belief in students' dynamic resources

and''t'heir-enthusiasm in thé quest for meaning, a quest that ̂ timately
theSpirit's dynamic présence. Even in thé sphère of Christian

éducation" peopFe'trulyknow only what they discover ^r themselves^
undei:the"influence of thé Spirit. They retain only what acquires relevance
m'ïheir own îives. However true may be thé words uttered,^ be it even
the'Word'of God, they remain empty words which cannot be
and grasped unless thé listeners can assimilate thé message and make
it their very own.

54. Thèse statements may seem astonishing or even contrary to tradi-
tional Christian Vhoughtthat h'as always held that God's Word comes^from
on"high"and~that-man can never discover it by his own_effort-A^d ^
if'w'e'^xam'ine"more~carefully thé attitude we are proposing, weshallsee
tha't" far'fro'm contradicting'traditional Christian^beliefs, ̂ it actually^helps
us"t'o'abetter understanding of their meaning. Indeed, thé Word cornes 35



from God, but from a God who knows how to speak to men, who spoke
î?-th-. e.TL_t, herefor?'.. "'n many ways" (Heb. 1:1) through history, through
tih-T. e-x^rie^ce of, th.® chose11 Peo.Ple. through many prophets, through
Jésus and through thé primitive Christian communit'y. 'Re'velationw'as'a
Peda909yof graduai disclosure and discovery. While it is trueïhat p'eople
do not discover faith or attain it by their own efforts, yefreflectk)n'lo'n
thé process of éducation helps us to understand howpeople corne to
believe. Educational theory does not view thé learner as a miraculous foun^
tain already filled with knowledge. We must never forget that guides'and
companions are indispensable to thé learner, because they can point thé
waytowards distant realms that thé learner might never reàch by his own
efforts^alone. Thé same is true of Christian éducation. When thé believer
isguided on his way by others whohave already glimpsed the'go'al^'he
reallycan "discover" for himself and enter thé lo'nged-'for land thaï"'eye
has not seen nor ear ever heard". In one sensé, t'he Word goes'ahead
?!-T?^a. l?^dr?ws. him onward. but it is also true that thé Spirît'is'arr eady
Present at thé beginning of thé quest This idea is no novelty. Thé prophet
Jeremiah boldly placed thé believer, in whom dwells thé Spirit, at thé
centre of thé new covenant:

.

l will place my law within them, and Write it upon their hearts: l witl
be their God and they shall be my people. No longer will they hâve
need to teach their friends and kinsmen how to know thé Lord. AIL
from least to greatest, shall know me, says thé Lord". (21)

55. When we accept this pedagogy of growth and quest, we must
openly renounce ail explicit or implicit purpose of regimentation. We must
accept thé gropings and thé lapses of thé journey'with its détours and
unforeseen stopping points. We_must drop plans for général mobili zation

^.p?i'?le-s-°. f_asmclle.. Ttl'ategy-. The Srowth concept has particula'rysign'i^
icant conséquences wjth regard to pedagogical methods, 'curncuTum~p1an-
ning;. and def.inition of the '"ole o^ educators. Thé teaching method us~ed
jn religious éducation will hâve to become much more flexibie than'form'er^
ly, if it is to answerthe needs and thé différent aspirations of'bothc'hildren
and adolescents. Similarly, religious instruction'and pastoral'ammation
cannot merely follow ready-made, highly structured patterns based on thé
intrjnsic requirements oftheology, catechetics, or pastoral principles. Nat^
^r?^. y-'_CJO ?ea.tt?nti.?n mustbe S'ven to such requirements, but thé primaVy
élément must be thé students' own search for answers and their own
m^eaningful expériences. Such a view brings about a change in thé rôle
of thé educator, who no longer is seen simpîy as a supplier and transmrtter
ofknowledge, but rather as a guide who offers thé travellers companion-
ship and stimulation. We could adopt one of thé most signiticant woi-ds
of thé vocabulary of religion by saying that thé educator wilï b'ecome'the
"initiator" of thé néophyte.
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2. Concernlng Content: Prlorlty for thé Christian Religion

56. Religious éducation in our schools should give priority, in both
content and présentation, to thé Christian religious tradition. This second
principle does not stem from any motive of proselytism, butfrom th8 actual
oquirements of an introduction to religion. A certain secular idéal
proposes that young people be introduced to ail religions, assigning equal
Fmport'ance to'each'and letting each student make his own personal
choice. Hère again we glimpse thé concept of thé school as a market
place where every type of religious merchandise is available. This notion
isrefuted by thé most elementàry data of pedagogy and expérience. Such
amethod would never be suggested for language learning. It is normal
practice throughout thé world'for young people to learnfirst thejan9ua9e
of'their own home, région, or country - their mother longue. Thé same
is true for religious initiation. Religion is not an abstract theory floating
about'in thé air'or locked up in books. Since Christianity is thé prédominant
religion in NorthAmerica and hère in Québec, it is normal thatit should
hâve priority in our schools and that religious éducation should be Chris-
tian éducation, either Catholic or Protestant.

57. Still using thé analogy of language learning, we can add two other
points. We readiiy understand that thé teaching of language cannot be
confinedto abstract explanations of phonèmes and syntagms, but should
give each child thé ability to speak and express himself with ease. However^
certain persans would like to reduce religious éducation to an objective
study of religious facts, as if it would be enough to inform the childl'en
about rites of"tribal initiation, shamanism, etc. But in thé context of a school
programme, religions éducation should first of ail aim to make thé chjldren
acquainted with"their "mother" religion, then to learn gradually of différent
religious options, and little by little'to makejheir own Personal resPonse
in lïïcid'freedom and with fu'll awareness. Similar reasoning leads us to
say that an adult asked to undertake thé religious instruction ofchNdren
should'have something more than religious knowledge or érudition: he
should feel at home in'that sphère, hâve personal expérience, be_a be-
liever. We require no less of thé language teacher: he must know French
or'English grammar, but he must also be fluent in thé language, feel com-
fortable speaking French or English.

58. What we hâve just stated about giving priority to Christianity in
teaching religion in Québec schools does not in any way djmmish thé
importance of following thé rhythm of students' personal quest. Teachers
ofoligïon, while concentrating on Christianity, should also introduce their
students to other religions and such non-religious attitudes as humanism,
atheism, agnosticisme Thé aim is not indoctrination, but thé émergence
of personaî liberty with regard to thé world of religion. In thé elementary
schools, this is accomplished by exploring and reviewing family religious
traditions. On thé secondary level, it is important to offer a variety of ap-
proaches to religion, so tha't adolescents may becclmecriticany, aware, of
[he "options before them. But on both levels knowledge of Christianity
and a responsible attitude towards it âhould always be stressed because 37



of thé prédominance of Christianity in thé tradition of Québec and of thé
whole Western world.

3. Concernlng thé School Milieu as a Threshold of Cohérence

59. Thé process of éducation requires constant effort on thé part of
thé learner if he is to achieve real and personal knowledge and be nurtured
by it. Such effort cannot take place in a setting that Ts cluttered, either
externally or intellectually. Thé student needs a'place where he can give
some cohérence to his varied types of knowledge. Of course, thé tirst
élément of cohésion is thé learning subject himself, in whom knowledge
and expérience gradually become coordinated. But his milieu should heip
him in thé search for pôles of intégration and value. If thé messages re-
ceived are constantly discordant, fragmentary, heterogeneous, they'do not
contribute to his éducation, but only stupefy and confuse him. W'here no
threshold of cohérence exists, thé student and thé school community be-
corne disorganized and disintegrated.

60. To attain this threshold of cohérence, it is indispensable that thé
curricula and activities should harmonize with thé général aims of thé
school. But even more is required. There should be a général atmosphère
thatfavoursthe intégration of knowiedge, values, attitudes, and beha'viour.
There is no denying that a school créâtes a particular atmosphère or char-
acter by its régulations and disciplinary measures, by thé ideals and values
it promûtes, by thé type of relationship that exists among administrators,
teachers and students, by its decision-making process, by thé way it evalu-
ates students' progress, by thé very pace of thé schedule of activities.
Ail thèse various aspects of school organization enter into thé formation
of "school spirit" which can be stronger and more effective than any
speeches. Thé whole environment in which teaching takes place has as
much influence on students as does thé subject matter. In thé field of
éducation, as in thé world of communications "thé médium is thé mes-
sage". This need for cohérence applies not only to matters of instruction,
but also to thé whofe ethos of thé school.
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61. This brings up thé important question of whether an educational
milieu must be homogeneous. This is thé basic question that can be raised
about confessional schools. In dealing with it, thé tirst point we must stress
is thé undeniable fact that no éducation can take place apart from a defi-
nite concept of man. This idea is expressed in thé Superior Council's study
of educational activity:

.

In éducation, thé most important matter is values. It could be summed
up in this way: what kind of man do we want to form? Ail educational
activities, school programmes, pedagogical methods dépend upon
one's concept of man, whether he be today's man (who is really thé
initial state of to-morrow's man, now growing and taking place in thé
child and thé adolescent) or thé aduît, who'has been "penalized by
weaknesses of his early éducation and has returned to his studies
or is pursuing them in a changing world". (22)



Thé ultimate aim of éducation is a matter of prime importance. If confusion
exists on this level, then thé whole process of éducation will be confused
and ineffective. If pedagogical effort is to be meaningful, then at least a
partial answer to this question must be found. In any given school, for
instance, thé teachers as a group need to feel that there is basic agreement
on thé fondamental values pursued. Otherwise, both teachers and students
will expérience constant strain and strife.

62. Thé question of how much agreement should exist reminds us
of two extrême positions, both of which should be excluded as anti-educa-
tional. First, there is thé concept of thé school as a shopping centre, struc-
tured according to standard patterns of thé consumer society. Thé school
is thought of as a place where thé products of learning are freely bought
and soîd. Ideally, it should offer unlimited options, display ail available
opinions, allow free circulation of ail values. At first sight this model seems
attractive, but it is doubtful if thé school as an "intellectual supermarket"
can be a valid educational idéal. In such a school, students are less con-
cerned with "learning to be", than with consuming knowledge. It is main-
tained that this system trains young people to make personal choices,
but it is more likely to train them to be servile and listless consumers than
to become responsible autonomous adults. Thé distaste students show
for such schools corresponds to an increasing surfeit with our society
of abundance which offers multiple choices of paltry abjects, but shows
little concern with thé ultimate goals of life. It is surprising to note how
often this image of a shopping centre is uncritically accepted as thé basis
of people's ideas about schools.

63. At thé opposite extrême, we find thé second concept, which seeks
to impose absolute cohérence. Hère thé school resembles a building
equipped with unlform llghtlng. Everything taught takes on thé same co-
lour'because of this central lighting System; practically ail shades of dif-
ference tend to vanish in thé glare. In such schools, thé frame of référence
is clearly defined: religion displays everything in a completely clear light;
thé students enjoy complète security! This is ail very well, but any milieu
where thé young are overprotected eventually loses its educational poten-
tial. "By trying too hard to protect, we risk life itself. Either security is
an illusion and therefore fails to prépare young people to face thé risk
of life's adventure or else it becomes too important and thus suppresses
ail initiative... If everything appears in thé same bright light, then harmony
pervades, but how boring it becomes!" (23) This utterly cohérent type of
maximum-security school often produces sarcastic, quarrelsome minds,
strongly antagonistic to thé truths that their teachers hâve tried to incul-
cate.

64. Somewhere between thèse two extrêmes will be found thé indis-
pensable threshold of cohérence. At times it may be possible for an entire
school community to tind a common basis and define for itself a nucleus
of values as a focus of ail effort. In other instances, cohérence may be
found only within more limited cells or groups. But whatever degree of
cohérence may be achieved, religious éducation calls for an open milieu 39



where students are constantly required to show discernment, an indepen-
dent attitude as well as self-criticism. Thé central tighting type of school
and thé shopping centre school are both inadéquate. What is needed is
a school that is like a laboratory of meaning, a place where thé student
seeks meaning in life and tests thé meanings that are discovered and of-
fered to him.

65. Given this context, thé Christian understanding of man and of
life can be a valuable contribution to thé school's educational programme.
It can offer a rallying point for educators who agrée about the~ heights
and thé depths and thé full scope of human existence. In this way, Chris-
tian faith can help to define thé aims of educational institutions. This would
not necessarily mean that ail members of thé staff must fully accept that
vision of thé world, but thé group as a whole would use it as a f rame
of référence and an axis of cohérence in their work as educators. From
this angle we can see thé confessional character of a school as a useful
parameter in thé implementation of an educational programme.

4. Concernlng Support Needed from thé Whole Educatlonal Milieu

66. Thé school is not an island separated from society. It has no
monopoly on thé process of éducation. If its efforts are to be effective,
they must be reinforced, developed, enriched, supplemented, transcended
by other educational agents: thé family, thé neighbourhood, interest
groups, etc. Thé Faure report emphasizes thé concept of society as a
teacher and pointed out that éducation should be seen as a function of
thé whole milieu. This report maintains that while thé rôle of thé schools
is important and will become more so, yet they cannot assume thé whole
task of éducation, but must rely on such outstanding educational institu-
tiens as industry, administration, thé communications média, Systems of
transport, local groups and thé national community. Many centures ago,
Plutarch said that "thé City is thé best teacher". (24)

67. What is true of éducation in général applies equally to religious
éducation. In our day, thé latter cannot be conceived except in a sètting
comprising thé entire range of educational milieux. It postulâtes a favorable
environment, "an educating Church". Today's emphasis on thé concept
pf éducation as a quest is also stressed in contemporary pastoral thought.
Moreover, thé link between thé school and thé family and between ~the
school and thé parish has always been considered of prime importance.
h today's situation, however, there seems to be a particularly urgent need
for "witnessing communities". "Today we must return to thé sources of
thé catechesis, thé sources of faith itself - witnessing communities in
which dwell thé Spirit and thé Word". (25) We are reminded, rightfully,
that thé Church, as a spiritual entity, is thé natural setting for thé develop-
ment of faith.
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68. Such références to witnessing communities usually provoke thé
cruel comment that such communities do not exist. Many persans involved
in Christian éducation in thé schools hâve thé impression that their efforts
simply vanish into thé quicksands of apathy and général indifférence, or
even at times are openly opposed or contradicted by families and parishes.
Specious questions keep cropping up: Why do adults want religious edu-
cation for their children? Is this simply a traditional reflex, a remnant of
bygone Christian habits that they are afraid to shake off? How can we
explain thé fact that so many people who themselves are indiffèrent to
religion, disbelievers, half-believers, or non-practising Christians still boldly
insiit on thé school's providing Christian éducation? Is this not a lack
of logic, a kind of hypocrisy that should be courageously condemned?
Thé time has corne, say some people, to give up thé illusion of a community
which has practically ceased to exist, but which survives briefly by delegat-
ing to school experts thé task of transmitting thé faith. Other persans turn
to thé Church and say: "Give us witnessing communities and then we
shall be willing to accept religious éducation in thé schools".

69. Christian éducation in thé schools is faced with this crucial ques-
tion that cannot be eluded. To see our way clearly, we must return to
thé basic thesis of this report. According to this education-centred analy-
sis, we must affirm that while effective collaboration from thé milieu in
religions éducation of youth is practically indispensable, yet thé school
cannot abdicate its purpose and effort, even if thé milieu were to give
no support. In keeping with thé growth-centred approach, éducation is
not primarily a response to thé demands of parents or communities, but
is above ail a response to thé needs of an open and learning-centred
programme. To express this more directly, we can say that religious educa-
tion'is not offered because thé parents request it and support it by their
own personal witness. Its primary justification is in thé effort to give young
people an opportunity to develop ail aspects of their personality. Naturally,
thé school's efforts cannot be truly fruitful without thé positive collabo-
ration of thé milieu, but it would be an exaggeration to demand thé pre-
sence of such support before thé school would undertake any religious
activity

70. Thé type of reasoning applied to questions about language teach-
ing or éducation in under-developed districts should also prevail hère.
Thus, nobody doubts that language teaching must dépend on effective
collaboration of thé milieu. Thé school cannot succeed in raising thé level
of spoken and written language without thé combined efforts of families,
thé work milieu, thé média, advertizing, etc. However schools will certainly
not abandon their efforts to improve their teaching of French or English
under thé pretext that thelanguage is poorly used in most kitchens and
garages or that there is a current cultural trend to idealize thé Québec
speech known as "jouai". On thé contrary, most people react spontane-
ously by asking thé schools to redouble their efforts to improve thé quality
of thé ianguage. Thé same holds true with thé search for solutions to
thé problems of educating youth in thé lower income areas. To make up
for thé deficiencies of family life or thé environment, there is no hésitation
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shown in drawing up programmes that require increased investment of
personnel, materials, and educational resources. Thèse two examples
should suffice to prove that éducation should never be simply a reflection
of thé milieu, but should always be a projection of thé milieu. Thé purpose
of éducation is to remove human limitations: it should enable people to
rise higher, to develop themselves, not be inescapably hampered by
contemporary human and social constraints. Why then, should we not view
religious éducation in thé same way? In this field as in others, thé school
should not abandon its efforts simply because thé milieu is indiffèrent or
closed to religious expérience. Thé school's first and primary considération
must be thé totality of its educational project. Where it is not coordinated
with vital community efforts, thé school's teaching of religion will be more
difficult and less fruitful. But even in unfavourable conditions, it does not
lose its meaning.

71. To conclude, we may say that religious éducation belongs in thé
school primarily as an essential élément of an open and total programme.
But if it is to be helpful and contribute to self-betterment of thé students,
it must be closely associated with thé many communities outside thé
school. We could adapt a key expression of thé Faure report by saying
that it must be linked to "an educating Church". This educating Church
should not be thought of in a narrow way as referring only to traditional
parish structures, which many people think of when there is mention of
"Christian communities". We must accept thé fact that "in today's world,
each Christian does not automatically belong to one spécifie, définitive
community, but may belong to various groups of many types, some of
short duration, where it is important to assert explicit and essential ele-
ments of thé Christian religion". (26) Thus thé educating Church develops
from thé simultaneous activity of many différent educational units in many
différent settings where Christian forms of thought and action take shape
- thé family, various associations, parishes, small Christian communities,
différent types of gatherings, and, of course, thé school.
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3. objectives and évaluation
72. We must now define thé objectives of religions éducation in thé
school and consider how they can be evaluated. What should religious
éducation strive to accomplish within thé context of our education-centred
approach? Where does it lead thé student? What type of spiritual mentality
is it likely to foster? How are we to judge thé effectiveness of thé classroom
programme of religious éducation?

An Area of Development that Is Hard to Measure

73. We readily admit that thé area of development we are discussing
hère is hard to describe and to evaluate. When we deal with thé learning
of exact skills that are somewhat like automatic réflexes - arithmetic, read-
ing, spelling - it is relatively easy to set progress levels, to regulate thé
rhythm and methods of progress, to evaluate acquired knowledge. But
in thé case of activities related ta thé essence of personality - learning
to think independently, to become responsible, to find meaning in experi-
ence - then measurement standards are tentative, which makes évaluation
more difficult. But thèse learning processes, though less standardized and
measurable, are not less important. What is least measurable, as a matter
of fact, are often thé most valuable and most durable éléments in thé for-
mation of personality. (27) Worthwhile efforts are now being made to eva-
luate thé whole field of éducation. In this process, objectives must be
defined and achievement must be regularly evaluated for every subject
of study. Religious éducation is not exempted from this requirement. Pre-
liminary efforts in this direction hâve proved bénéficiai. However, certain
technocratie minds, carried away by their enthusiasm for planning, may
be tempted to overestimate what is easily measured and underestimate
what is less measurable. In this case, there is a risk that religious éducation
may be looked upon as unimportant and be relegated to an inferior catego-
ry along with literature, art, and thé human sciences. To make sure that
thé real value of thèse less measurable forms of training will be properly
recognized, thé criteria used for administrative and statistical purposes
should be weighted in relation to thé overall objectives of thé school.

1. Thé Objectives

74. To educate means to help a person to grow in every educational
field - physical, artistic, scientific, moral, or religious - thé first purpose
is always to help thé student to grow, to become more fully himself, to
develop as a free, responsible, fulfilled persan. Religious éducation con-
tributes to this process of growth in two ways: by helping thé student
to attain religious maturity and by giving him an opportunity to explore
thé world of religion. Thèse are thé two inséparable aspects of ail religious
éducation. To be authentic, it must provide constant dialogue between
subjective expérience and thé objective data of religion. Thé study of reli-
gion should simultaneously deepen both personal expérience and reli-
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gious knowledge. Christian éducation should be a dialogue between life
and thé Word, between thé discovery of life in thé light of God's word
and thé discovery of thé Word in thé light of life. Thèse two alternating
rhythms are united in one learning process. By this double rhythm, reli-
gious éducation has to be coordinated and harmonized within thé whole
school life as well as in its own two spécifie activities, religious instruction
and pastoral animation.

Thé Student's Progress towards Religlous Maturlty

75. We established previously (cf. No. 49) that religion can make a
contribution to thé educational process as a whole and that this contribu-
tion dérives from thé spécifie functions of religion. We believe, therefore,
that besides defining thé objectives of religious éducation in terms of stu-
dents' needs, we should also relate thèse objectives ta thé five functions
attributed to religion. Thus we can say that thé purpose of religious educa-
tion is thé development of thé following five sensés:

. Thé Sensé of Cohérence: Bernanos has said that "man does
not live by things, but by thé meaning of things". Thé activities of religious
éducation should give young people a désire to investigate thé meaning
of things. help them in their graduai conquest of meaning where it is un-
clear or lacking in their personal lives, in school, in society or in thé
Church. Thus, religious instruction and pastoral animation should be con-
ceived primarily as ways of attaining meaning through expérience and in
thé light of religious faith. Above ail, thèse activities should be "meaning-
fui" and they can be insofar as they speak to students "in their own lan-
guage about their own concerns" (as they say) or enable them "to straight-
en out their mixed-up lives" or "see a clearer picture of themselves and
thé world".

. Thé Sensé of Belonging: This sensé is experienced by satisfying
within a group, fundamental needs that are common to everyone: thé need
to love and be loved, thé need ta be créative, thé need to understand.
To foster this sensé, religious éducation should provide an expérience
of fraternity and solidarity, thus counteracting feelings of isolation and
anonymitythrough concrète opportunities for communication and commu-
nion. Those in charge of pastoral animation should find ways to develop
this feeling of belonging to a group, a local community, a more extended
community.

. Thé Sensé of Intégration: Religious éducation should help stu-
dents to fit into an integrated whole various new realms of knowledge
both internai and external, that are fascinating, yet may be threatening
- thé realm of personality that émerges with its impulses and aspirations;
thé scientific world with its data and questions; thé realm of human and
international relations with ail its potentialities, itsfailures, its complexities.
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. Thé Sensé of Contact with thé Sacred: Religious éducation can-
not confine itself to talking about God and religion, but should offer actual
expérience of contact with God by prayer, feasts, and liturgy. There should
beactivities that open an inner door to religion by means of interior experi-
ence, symbols, poetic expression.

. Thé Sensé of Moral Responsiveness: A religious outlook brings
not only heightened awareness, but also heightened action. Religious edu-
cation shouid teach students to perceive and to choose values that en-
hance thé quality of life.

Exploration of thé Whole Fleld of Religion

76. Religion is a vast, complex world of meaning. Just as one explores
a continent by visiting its shores and régions one by one, so one cornes
to know religion. Eventually we become familiar with its various aspects,
just as a stranger reaches a point of feeling at home in a city by his Sradual
acquaintance'with its différent districts. To indicate what a vast field of
knowïedge is comprised in religious éducation, it is useful to list hère thé
six dimensions or facets of religion. (28)

. Doctrinal Dimension: Every religion includes a body of doctrines,
a whole System of beliefs and dogmas that gives it a particular outlook
on thé world.

. Historical Dimension: An essential élément of religion is its history
- as found in factual accounts, legends, traditions, sacred books.

. Ethical Dimension: Every religion provides its members with a
code of principles and observances related to its doctrines.

. Ritual Dimension: There is no religion without a liturgy - a body
of rites, feasts, and cérémonies that foster contact with thé sacred.

. Experiential Dimension: This is thé personal, subjective, interior,
mystical side of religion. At thé source of thé religious attitude, there is
always a direct expérience of awe, a response to a présence, a lov ng
relati'onship to which thé believer responds by acceptance and dedication
in faith and prayer.

. Social Dimension: Religion has an influence on society. In varying
degrees, it leaves its mark on mentalities, affects controversies and choices
concerned with man's future destiny.

77. This is thé vast world to be explored. To cover it completely would
take an entire lifetime. Consequently, it would be unrealistic to expect thé
school programme to provide complète knowledge of thèse six aspects
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of religion. To attain such an objective will require concerted and continu-
ous efforts on thé part of ail thé agents of éducation, each having its
ôwn spécifie contribution to make. Thé family has a prépondérant influ-
ence on thé discovery of religion as Personal expérience and in its moral
conséquences. Communities such as thé parish and smaller Christian
groups hâve spécial responsibility and compétence in what concerns thé
hturgical and social aspects of faith. Thé school can give thé young people
an opportunity to expérience thèse same aspects in a wider'context than
thé family and with a différent approach than that of thé community. ~it
provides a systematic and orderly exploration of thé subject. We can rea-
sonably expect, however, that thé school's spécial rôle will be to help
thé students to understand religious attitudes and events, to teach thé
basicsof religious knowledge, to provide an introduction to sacred history
and sacred books. Thé school's major contribution should lie in this direc-
tion because of thé very nature of educational institutions. But while this
is thé dominant contribution, it is by no means exclusive. Thé school
should not deliberately ignore any of thé aspects of thé total expérience
of religion.

78- Thé two inséparable aspects of religious éducation - personal
grôwth and thé introduction to thé whole field of religion - constitute
an indispensable frame of référence whenever we must détermine or evaîu-
ate thé objectives of Christian éducation in thé school. Whether we are
concerned with religious instruction, pastoral animation, or an évaluation
oï thé Christian quality of school life, this double aspect should always
be kept in mind. On thé one hand, we hâve thé young people seekïng
their personal options; on thé other hand, there is thé who'le wortd oî
religion to be discovered. With thé help of this frame of référence and
m thé light of thé général educational aims of thé school, it will be possible
to detine and evaluate thé spécifie objectives of religious instruction and
pastoral animation.

2. Evaluation

79. Whenever thé activities of religious éducation are to be evaluated.
there arises a complex question, which, unfortunately, bas not received
much attention: how are values communicated or handed down? This is
a truly crucial question, because thé primary aim of religious éducation
is to transmit relig^ous values. But can such values really'be taught? How
can éducation in Christianity be achieved in our day? How can thé values
of thé Gospel be transmitted? It is not enough to answer: "by witness'\
because this just puts thé question one step back. How can personai
witness become contagious? We must make some attempt to clarify this
central problem.
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80. Values are ideals, goals, norms that guide conduct and allow peo-
pie to discern good from evil, to choose thé best of several good objectives.
Values affect us like magnets: they polarize thé heart, thé mind, and thé
énergies, causing either human betterment or human détérioration. No-



body can live without values. But people can live without ever clearly un-
derstanding thé values that form thé basis of their lives. Only a man who
can define thé values that animale him and choose those on which he
wïlï build his life can daim to enjoy true liberty. Hère we hâve an educa-
tionalobjective of prime importance. But how can we help young people
to attain 'this level of freedom? This question can be answered in one of
two différent ways, corresponding to two models. According to thé first
model, society is'seen as stable and values are handed down by tradition;
according to thé second model, suited to a changing society, values are
acquired by free choice.

Tradition of Values

81. In a relatively stable society, a scale of values is pre-established
and accepted by thé'population as a whole. Thus scarcely twenty years

), ~ouVsociety was ch'aracterized by a set of values that were well de-
fined, stable, ar'ranged in an orderly séquence of priorities. Values were
fixed'by four institutions: thé Church, thé family; thé school, an^the_90^;
ernment. Thèse were like four home ports, ail clearly visible, ail flying^the
same'flag, and urging everyone to adopt thé same values. There was little
room for" dissension "and few who deviated from thé norm. Values were
transmitted by a kind of osmosis, by a tradition that flowed through ail
thé channels of society

Free Choice of Values

82. In today's changing society, thé four home ports where values
were customarily anchored are no longer clearly visible. Indeed they seem
shrouded in fog'. Thé Church doubtless retains a keen_perception of val-
ues, but there Fs no longer agreement as to priorities. Consequently, ten-
sion arises between such complementary values as authority and service,
iibertyancl-unity, commitment and detachment. Thé whole world has
become a global'village; as a result, homes and schools are now affected
by~cuïturaCeth-nic, social, and religious P'uralism Goyernment^has been
secuïarized and, in thé opinion of many, "desacralized". Ail sorts of^deas
circulateandeven thé mosteccentric théories findsome supporters. There
is no longer any stable scale of values, no tixed harbor. Thé values fluctu-
ate or "fFoat" j'ust like thé international stock markets.

83. In this world of fluctuating values, thé transmission of acquired,
standardized, readymade values seems less important than thé art of eva-
luating situations and making personal choices. In thé m.idst of aflood
oTdiscordant messages, one'must learn how to develop in oneself and
for oneself thé ability'to judge what is good, what is wrong, what is better.
Travelfers without home'ports must learn to anchor their values to a lucid,
enïightened conscience. ' In such predicaments values are acquired by
f7ee'i'choice, by Personal effort. A double task follows for each individual:
thé necessity 6f clarifying one's own values, and thé necessity of choosing
values. 47



84. Thé first step needed is clarification of values. Today's society
has blurred thé perception" of values by allowing free circulation of ail val-
ues, non-values, counter-values. At thé same time, it secrètes its own val-
ues almost imperceptibly, its own concept of well-being, of human success
and happiness. In this destructurized setting, many people feel disoriented
and confused, unable to find their directions. Young people, in particular,
often admit that they feel lost. So we see how important a task it is to
help them to perceive and define what values motivate them, to find indica-
tors of values that are formed in their minds. They should realize what
embryonic or fully-formed values exist for them and already influence their
choices. "What has value for me? In such and such a situation, how do
l make my choices? What things do l consider important? What are my
real désires?" (29) This process of value-clarification and self-orientation
is indispensable ta men of today. They are like hikers lost in thé forest:
they need to stop and use a compass to establish just where they are.
Thé hait is necessary and enables them to start off again.

85. Thé second process is learning how to choose values. This ability
to choose and acquire values cannot be developed automatically or im-
posed from without. Thé acceptance of values must always be a Personal
response to expérience. This point is illustrated by what is known as trans-
actional analysis. (30) This type of analysis examines interpersonal rela-
tionships (called "transactions"). It is said that every individual is made
up of three simultaneous states: thé child, thé parent, and thé adult. We
must note, however, that transactional analysis gives thèse three words
meanings quite différent from that of ordinary language. Thé child self
refers to thé emotional éléments of thé personality - feelings, tastes, pas-
sions. Thé parent self refers to thé totality of messages and commands
that each person has received from tradition and feels obligea to transmit.
Thé adult self refers to thé ability to think and to make choices on thé
basis of personal expérience. No two persans can hâve a genuine dialogue
unless they face each other as adults while making allowance for thé child
and thé parent in their personalities. No éducation is possible except in
an "adult-to-adult" transaction. As long as an educator acts as a parent
towards thé students by addressing thé child in them, thé students react
as children and do not attain adulthood. When an effort is made to transmit
ready-made values (from thé parent-self), thé student reacts, as a child.
showing opposition, refusai or puérile acceptance. If we wish to prépare
students to choose their own values, we must help them to reach thé
state of adulthood, that is, enable them to evaluate their own expériences,
judge situations, take décisions and estimate thé conséquences. Educa-
tors are not called upon to transmit ready-made values, but to accompany
thé students on thé quest for their own values. Moral and religious educa-
tion in thé school has a task more important than displaying ail values
and saying thé last word about each. Its principal task is to teach students
how to look for values, to avail themselves of thé help and companionship
of people who can communicate a taste for independent decision-making
- parents, school mates, teachers, spriritual guides and fellow-believers".
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86. Thèse few words about value transmission suffice to show thé
Fmportance'oïthis matter in religious education-Toclay, 'ssocialmN. '.eu.dcles
noîsimply'demolish scales of "value, but questions thé whole system_o_f
value transmission. This entails serious conséquences for thé question
w'e~are discussing - thé purpose of religious éducation in thé schools
In'today's fluctuating social context, it would be useless to expect religious
instruction in thé school to produce results identical to those of twenty
years ago when thé context was completely différent. Ail expectations con-
cerning'schools should be reviewed, for thèse are inevitably marked by
t'he cuTtural ideals of our society. Those who believe that values can be
transmitted like a legacy, like thé title to property, will expect religious
éducation to produce measurable uniform results. On thé other hand^
thos'ewho hol'd that values are transmitted more through expérience and
a long process of assimilation will not evaluate results in tel'ms .of umfol'n1
générai knowledge and behaviour. They expecf différent SPecies of_fruit
that are slower to ripen, but perhaps more life-sustaining, for example,
spontaneity, authentic religious self-expression, sensitivity of TOnscience'
sensé of personal and social responsibility, an attachment to God'sword,
alïkingfortruecommunity, a détermination to seek meaning in life.

87. Religious éducation in thé school cannât guarantee that on gradu-
ation, students will be men and women with a religious spirit, faithful pa-
rishioners. Indeed we may question whether Christian schools hâve ever
managedto accomplish th'is. 'The Greeley-Rossi survey of Catholic schools
in the"United States showed that thé school strenghtened students' reli-
gious options only when thé family milieu wasalready exertirl9 influence
m "that'direction. (31) However that may be, it is normal to expect that
thé school will enable students to make a personal religious choice in
an enlightened way. Thé school cannot force meaning upon students, but
can heîp them to seek their own. It cannât impose faith upon them, but
it can show them that religious faith can foster freedom as a source of
understanding, transcendence, and commitment. Thé school is not wholly
orevenprincfpally responsible for whether or not a particular student will
believe and practise his religion in thé future. This choice, which is both
Personal andvery mysterious, is related to manyotherfactors -the fa^Ny'
the"neighbourhood, 'life expérience, and so on. But thé school should fos-
ter the'students' moral and religious growth.

88. To sum up, we list our principal conclusions and proposais con-
cerning our concept of religious éducation in thé schools.

1. Religious éducation in schools cannot properly be dealt with if
it is"considered only as a theological, sociological, or pragmatic
issue. (Numbers 8-38)

2. Religious éducation in thé school should be justified on educa-
tional grounds. It is expected to be a spécifie input to thé goals
of éducation.
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3.

4.

6.

Religions éducation is an intégral part of a libéral and open school
programme. (Number 44)

Religious éducation in thé school answers thé need ofyoung peo-
pie for meaning. It gives them thé opportunity to explore thé world
of religion, which throughout history has been an important
source of meaning and expérience for mankind. (Numbers 45-50)

Religious éducation should meet certain basic criteria. Its method
should be a pedagogy that respects self-development. As to con-
tent, it should give priority to thé Christian religious tradition,
which prevails in Québec and throughout thé Western world. As
to its context, it requires a threshold of cohérence in thé whole
of school life. Finally, it needs to be relayed and upheld by familles
and communities. (Numbers 51-71)

Thé concept of religious éducation hère proposed rejects two ex-
treme forms of religious éducation: one that would verge on indoc-
trination; another that would limit itself to information about reli-
gious facts. (Numbers 55-57)

Religious éducation in thé schools has two main objectives: to
lead students towards religious maturity and to provide opportu-
nities for thé exploration of various aspects of religion: doctrine,
history, ethics, ritual, personal expérience, social expression.
(Numbers 74-78)
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In thé field of religious_education, there are a number of commonplace
notions that are rarely cnîicized, difficulties that hâve not been overcome,
dJlemmas'that seem'inescapable. As a result, action as well as thought
are often obstructed and ail efforts are doomed to failure.

Thé viewpoint hère proposed is an invitation to escape from those argu-
mentsandparalyzing di'lemmas. Itenables usto abandon certain dead-end^
paths and'to see a'clear way ahead, to bring about a convergence of
'thé efforts of ail thé various agents concerned with religious éducation
in thé schools.

53



54

1. is any consensus possible?

89. In discussions of religious éducation in schools, such divergent
views are held by parents, teachers, students, pastors, and administrators
that it seems difficult, if not impossible to find grounds of réconciliation.
Each group looks at thé question from its own particular viewpoint and
finds it hard to transcend thé narrow limits of parental, académie, personal,
pastoral or administrative interests. Thé educational approach we are
proposing, while it does not cancel out thèse différent basic positions,
has thé advantage of offering a possibility of agreement, a kind of target
of convergence. Each défendant is invited to transcend thé tactics of sim-
ply asserting his rights, duties, and convictions, whether he be a believer.
a half-believer, or a non-believer. He should examine his rights, duties,
and convictions in thé light of what is best on educational "grounds. In
other words, thé appeal is to each persan in his rôle as educator, whether
he be father or mother, teacher, administrator or pastor. This perspective
éludes false controversy that blocks and paralyzes action. Thus a conver-
gence of attitudes can start to émerge.

90. It must be noted that we are not speaking of cut-price bargaining
agreements. In a pluralistic setting, there is always a temptation to look
for thé lowest common denominator, to bring out a stock of vague clichés,
to make a sélection of thé most acceptable éléments of thé reNgious heri-
tage, to devise ail sorts of compromises where each contributes what he
pleases. Such a policy would produce a school programme-with diluted,
colourless content, unlikely to offend anyone, but not satisfying anyone.
Thé educational approach opposes this tendency and encourages a
search for what is best and most worthwhile for each student or group
of students, allowing for their stage of growth and their âge. It proposes
convergence on a higher level, thé level of educational needs which may
not always be as exalted as theology, parents, and pastors m ig ht wish,
but which is thé highest level accessible to thé particular students at that
time. Education is not attained by câble car: each climber must reach
his own peak, step by step.

91. But is any consensus possible? It might well be doubted, if one
were to consider religious attitudes only, or educational opinions only.
Any radio program dealing with such subjects proves thé enormou's
divergence in current viewpoints. At first sight thé increase in intellectual
and ideological divergence would seem to exclude ail possible agreement.
We might even suppose that outright clashes are inévitable. But as a matter
of fact_ people do continue ta sgree on a certain number of human objec-
tives. Even in a society of divided idéologies there are still common fièlds
of activity, projects that unité people. Schools are run; communication
is provided; churches welcome believers. Beyond thé écho of innumerable
divisions, there exists a kind of practical consensus that is not intellectual,
but experienced. For instance, no one wants to see éducation in a muddle.
By tacit consent, there is agreement that schools should prépare young
people not only to earn their living, but also to become genuinely free,



responsible, idealistic, capable of commitment. In every milieu and in every
country. whatever be thé prevailing ideology, thé objective of éducation
is ta enable thé young to live on a high moral level, above that of society
in général. This "relatFve sanctity" of schools is not in itself a sign of hypoc-
risy or naïveté, but an indication of thé human désire for transcendence
an'd a better life. It certainly is not inévitable that schools will become
towers of Babel. In various milieux attempts are already being made to
identify a nucleus of common values, as a basis for educational activity.

1. Thé Réaction of Teachers

92. Thé educational approach appeals to teachers on thé very ground
of their professional concerns. It emphasizes an aspect of éducation that
no true educator can ignore, whatever may be his area of specialization
or his personal attitude to religion. Teachers of religion and pastoral anima-
tors will find this approach compatible with trends of thought now attract-
ing them. Thèse teachers and animators are increasingly insisting that
théy should be considered educators, on thé same basis as thejr col-
leagues in charge of other subjects of instruction. Said one teacher of
religion "Peopleaddress usas ifwewere evangelists, missionaries, proph-
ets,"pastors, guardians of public morality. But by choice and by profession,
we are primarily educators. " This new awareness that teachers of religion
should be respected as educators can help enhance thé prestige of reli-
gious éducation. It must be taken into considération in training and enrich-
ment courses for teachers of religion and pastoral animators. Much atten-
tion is generally given to their doctrinal and pedagogical enrichment but
thé educationa'l and social value of their activity is too often overlooked.

2. Thé Réaction of Pastors

92. Pastors will not fail to detect a significant change of mentality
in thé educational approach, which gives prédominance to educaton
goals aver evangelization. Is this acceptable? We must first recognize that
fhis approach rejects thé concept of religious éducation as a process of
indoctrination aiming to produce believers at any cost. It also rejects thé
concept of religious'education as a mère transmission of factual informa-
tion about relig'ion. There should be no objection to this, because educa-
tion in thé faith, if properly understood, is not a matter of indoctrination
or propaganda.

94. In thé second place, it is entirely clear that this approach deliber-
ately emphasizes thé spécifie rôle of thé school which should be more
than a reiay of thé educational function of family and parish. Our approach
will encourage thé school to make thé best and most useful spécifie contri-
bution to religious éducation. In turn, it also urges families and communi-
ties to do the'same, to make their own spécifie and irreplaceable contribu-
tion. This distinction is essential, if we are to avoid a state of harmful
confusion where each side expects thé other to do everything. Thé school
inevitablyrisks causing disappointment, if it is expected ta play rôles that
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transcend its compétence and resources. In any case, there is an ever
increasing trend for schools to refuse such rôles, and rightly so. On thé
other hand, it is advisable for thé family, thé parish, and thé school to
adopt différent approaches to religion. It is indispensable that children
and adolescents be able to get a new grasp on faith in a setting outside
thé family or parish, in a milieu that is différent but not alien, with educators
who approach religion from a différent angle, among comrades who share
thé quest and give witness as a group.

95. We can even add a third point and daim that our educational
approach can illuminate and enrich current thinking about éducation in
général and religious éducation in particular. Thé goal of pedagogical
sciences is to investigate thé process of man's self-knowledge and knowi-
edge of thé world. They map out thé paths of intellectual growth, self-bet-
ferment, personal fulfillment, and in a way, thé paths of man's "salvation".
If it is true that grâce does not destroy nature and rebirth in thé Spirit
in no way interfères with birth ta oneself, then thé paths towards knowledge
of faith follow thé paths of ail knowledge, though faith leads to a more
distant destination. Education in faith ought to be eminently educatlonal.
Neither pastoral effort nor evangelization need fear anything from a form
of religious éducation that strives to respect thé laws of man's development
(thé word "éducation" is from thé Latin educere: to lead forth) in knowl-
edge, of himself, of thé universe and of God.

3. Thé Réaction of Parents

96. For parents, this educational approach can be enlightening in two
ways. In thé first place, it helps them understand orientations that hâve
already been adopted implicitly by many teachers and animators in charge
of religions éducation. Parents are at times disturbed by thé content, mefh-
ods and style of religious éducation and pastoral animation. They hâve
thé impression that thèse activities are governed only by whims or a craze
for novelty. Thé new approach reminds them that a genuine educational
intent is often at thé basis of current trends. Efforts are made to introduce
methods of religious training that are relevant and valuable to young peo-
pie living in a world that is very différent from thé past in family life; soci-
ety, culture, thé school, and religion. In thé second place, our approach
can help parents understand their own spécifie rôle as educators. Thé
new orientation proposes that thé objective to be kept constantly in mind
is religious self-development of thé young. When dealing with questions
or difficulties concerning religious knowledge, practice, or attitudes, thé
answers and solutions should be judged on their educational value. What
is most likely to help young people to make progress in thé area of their
religious options? Hère again, thé pedagogy of faith and pedagogy in gen-
eral coincide. It is often said that with regard to religion, it is less important
to keep thé rules than to keep advancing. Similarly, a true pédagogue,
as indicated by thé etymology of thé word, is one who leads thé young
by keeping them on thé move and accompanying them on their quest.
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97. Thé goal of self-development also puts 91'eatel'stress on the
parents' real interest in their children's religious training^ It isnot^an^easy
{ask"to~inte-rpreï thé désires and wishes of parents in this regard TJieo
isa'real riskof'misunderstanding. Too ready an acceptance of rash socio-
iogicaFconclusionsorpessimistic views of thé current, situatio_n_may. tead
toYdisregardof certain major factors that are extremely imPortant^Three
remarks must be made hère. In thé first place, parents certainly hâve a
spontaneous désire for whatever is best for their children. Even ifl'eli9, ion,
isignored or rejected by them or considered of secondaryor mar9^rlal
interest, yet many of them still want or wish it to hâve meaning for their
sons an'd'daughters. At least, they want their children to hâve an opportu-
nity to make an enlightened personal option. Let us not label, this^atMude
asfrivolity, sentimentality, or hypocrisy: parents too hâve a rightto make
plans and they quite nat'urally want their children to be better than them;
seTves^more fulf'illed and bet'ter able to face life's challenges, to face thé
future and to face religion. There is even a touchof humour in thé remark
of a French educator:~"Almost always people behave better towards their
children than they do towards themselves". (32)

98. Our second remark is this: there are times in life when people
take sides in a way that is hard to justify on rational grounds alone. For
instance, why do thé people of Québec hâve such a strong attachment
to'the'Fr'ench languag'e? this is an option with serious cultural and eco-
n'omic conséquences" an option that is not at ail superficial, even though
too many people make little effort to speak French well. Why do some
people insi'st on living in low-income districts or in little villages wthout
prospects? It is sométimes hard to say why we CNn9. to certain thm9s-
Simllarly, it will always be difficult for parents to answer thé question: "Why
do you désire religious éducation foryour children?" When they hesitate
stammer, or offer'inadequate answers, it would be easy to conclude that
thé désire is superticial or insigniticant. But such a conclusion could show
serious misunderstanding, besides expressing contempt and arrogance.

99. Our third point concerns thé use of statistics of religious practk;e
as a criterion'of parents' and teachers' lack of interest in religious educa^-
tionfor"the''young7The drop in active Church membership is awenknown

and can be observed everywhere, though to^different de-
grées" in différent milieux and âge groups. Poils and^urveyskee. Paj3 Pea1';

"regularly to prove thé extent'and thé rate of this trend-_The/e,. îs,a
Tem'ptation'to think that thèse figures reflect people's real attitudes

taowards éducation in thé faith. But hère again there is a risk ofmisunder-
î. It must be noted that what thé surveys show is thé rate of atten-

dance'â Sunday Mass. It would be a mistake to identify this liturgical
observance'with'the practice of Christian llfe, understood broadly as a
iife''of'charity, hope, sharing, pardon of offenses and witness ofjaith._0ne
must'take care n'ot'to impart to statistics of cultural religiousphenomena
ameaning'whichVhey cannot hâve. They do not reveal the whole of_Peo-

i's'thought on religion. Parents and teachers may yery wdl show gen^-
me'interes'tin'religious éducation for youth, even if they themselves do
not regularly attend Sunday Mass. (33)
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4. Ecumenlcal Implications

100. Finally: we must stress thé ecumenical implications of this ap-
proach. In Québec religious educationtakes place in schools with clearly
defined denominational différences. Elsewhere in Canada, thé situation
varies considerably from one province to another, but historical différences
among various Christian churches hâve frequently been a major obstacle
to inclusion of religious éducation in public schools. In som'e instances
this has even led to thé exclusion of ail discussion of religion in schools.
In récent years, however, there has been a growing (rend throughout Can-
ada to encourage a type of religious éducation based on thé child's right
to learn about religion, rather than on denominational lines. When thé
différent dénominations are willing to review thé question in thé light of
total self-development, rather than from thé viewpoint of each Church's
particular doctrine, then an ecumenical convergence begins to appear.
At a récent conférence in Toronto, organized by thé Canadîan Ecum'e'nical
Institute, 150 delegates represented thé entire range of Christian churches
m Canada. As a base for their study and action, they accepted thé principle
that every child has a right to be initiated into thé values of his socio-
religious inheritance and that therefore his éducation should include in-
struction in religion, directed towards a responsible commitment. (34)
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2. thé educational viewpoint and
confessional schools

101. Traditionally, thé place of religion in éducation has been asserted
and assured by thé confessional character of thé schools. In Québec, thé
légal status of confessional schools guarantees religion as a part of thé
school curriculum and full rights to teach religion and ta provide pastoral
animation. This confessional aspect of our schools often provokes ques-
lions and controversy. What does it really signify in practice? Is it still mean-
ingful in our day? Is thé label "Catholic" or "Protestant" misleading, de-
signed merely to réassure people or does it indicate a truly distinctive
feature that should be taken seriously? Why would we dépend upon con-
fessional structures, when what is really important are individuals and their
Personal witness? We could multiply thé questions, clichés, and insinua-
tiens. But that would only lead us back to thé point where we started
this whole report - thé entire background of convictions and pre-estab-
lished judgments. As a conséquence of thé reflections presented hère,
we may now find a différent way of asking our questions about confession-
al schools. We may see thé usual answers in a différent light. From thé
viewpoint of our learning-centred approach, what becomes of thé concept
of confessional schools?

102. It is not our purpose hère to deal with thé spécifie nature of con-
fessional schools or thé many différent aspects of thé matter. Such an
immensely complex subject would require a detailed study of thé history
of éducation in Québec; an analysis of thé présent juridical status of Con-
fessional schools in thé public and private sectors; a review of thé princi-
pies guiding both Church and State school policy; finally, an examjnation
of différent options and various possible alternative solutions. (35) Our ob-
jective is more limited. We simply want to see how thé proposée) educa-
tional approach can modify thé usual way of discussing thé problems of
confessional schools. Does it give clearer understanding? We think so.
Three points can help us to re-examine thé whole matter in a lucid and
unbiased way.

1. Religlous Education: a Normal Feature of Every School

103. Thé educational approach leads to this first conclusion: every
school should include religion In ils currlculum. Negatively, this means
that thé religious fact should not be considered as a matter of marginal,
"spécial", or negligible interest. Thus, schools adopting this viewpoint nei-
ther grant privilèges to Churches nor try to substitute their own efforts
for those of thé Churches, but simply déclare thé full intent and extent
of their educational programme. On thé positive side, this means that reli-
gion is recognized as a subject of study on thé basisof général educational
principles and for thé saké of its spécifie contribution to thé overall plan
of students' development. It must be noted that this holds true for ail
schools. confessional or not. Thus respect for religion as a school subject
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cannât be considered a monopoly of thé confessional school, but should
be affirmed as a feature of ail institutions offering an open educational
programme. Consequently, this viewpoint rejects thé hypothesis of thé
neutral school, devoid of any référence to religion; a fortiori, it rejects
thé militant lay school that actively opposes religion. In any case, this latter
type of school is now generally considered narrow and anachronistic. In
several countries, especially France and thé United States, where thé ques-
tion of religion in thé school has long been highly controversial, there
is now a trend to transcend overly rigid interprétations of government in-
partiality.

2. Various Possible Degrees of Intégration of Religion

104. It has been established above (cf 59-65) that éducation requires
a minimum of cohérence among thé différent subjects of study as well
as in school life as a whole. A threshold of cohérence should be assured,
below which no genuine development is possible. Naturally, this threshold
varies greatly according to thé students' âge, scholastic level, and socio-
cultural milieux. And once this minimum is attained, we can conceive
various degrees of further intégration of religion and of differing school
policies on thé matter.

. An institution may recognize religion by giving a place in thé
school timetable to religious teaching and pastoral animation for those
students who are interested. This is thé first degree of intégration. It risks
being weak and fragile, but it opens thé way for initiative and participation
on a voluntary basis. This is thé situation that prevails in thé Québec col-
leges (CEGEPS).

. A step beyond that is thé concept of a school where religious
éducation would be obligatory for alland where a gréât variety of options
is available, so that no individual can take offense and ail religious opin-
ions would be respected. No student would be exempted from thé study
of religion, but thé religious doctrine of various dénominations (Catholic,
Protestant, Jewish) would be taught, along with thé study of cultural
aspects of religion - history, anthropology, etc. This system would hâve
thé merit of asserting that it is important for ail students ta receive religious
instruction of one type or another. It is a situation that prevails in thé
schools of certain parts of England and Germany. Hère in Québec, we
might say that thé fairly large number of schools that operate under agree-
ments between Catholic and Protestant School Boards are in a somewhat
similar situation.
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. Intégration and cohérence can be greater still. It can extend to
thé choice of one religion as thé point of référence and thé inspiration
of thé entire educational activity of thé school. This implies that in général
students and teachers and administrators ail accept and respect this orien-
tation. But such a school may recognize thé rights of a dissident minority
and provide procédures ta allow teachers and students to beexempted



from religious teaching or study. This is thé type of confessional school
which exist in Québec as defined by thé régulations of thé Catholic
Committee of thé Superior Council of Education.

. An even greater degree of cohérence can be envisaged with re-
gard to thé personnel and structures of thé institution. This would occur
m a school where a concerted efforts is made to assure a stricter religious
unanimity of staff and students, where thé entire organization, functioning,
and recruitment would be on a denominational basis. That situation can
be found in thé private sector of éducation in Québec.

Thèse are thé various possibilities available for integrating religion in
school programmes, according to différent degrees of cohérence and uni-
formity. We can state a priori that ail thèse schools can be considered
open, tolérant, respectful of religion as such. But in practice, one or thé
other type may seem préférable in view of thé various factors affecting
thé choice of religious orientation in a particular school: thé students' âge
groups, scholastic levels, cultural milieu, juridical tradition, parents' de-
sires.

105. This wider view of thé possibilities for intégration of religion has
thé advantage of breaking with thé current dualism that tends to look at
only two alternatives: thé confessional school or thé neutral school. Ac-
cording to thé wider view, we need no longer think that on thé one hand,
we hâve thé confessional school with full merits, while on thé other hand,
we hâve thé neutral school, which may bring disaster. Or thère is thé
converse argument that on thé one hand is thé non-denominational school
that can solve ail our problems, while thé confessional school is necessar-
ily régressive. Thé approach we hâve suggested allows for a wide range
of possibilities and thus enables a choice to be made in a lucid and calm
way. This is not thé case when we are confined to thé usual dualism that
makes thé unwanted alternative seem so disastrous that any choice seems
a menace and there seems to be no solution except in clinging more firmly
to one's own battlements. At that point, ail margin for compromise disap-
pears. In such a setting of black-and-white opposition, thé learning-
centred attitude offers a full range of différences in types of schools. Where
thé tendency was formerly to draw a rigid dividing line between two mutual-
ly exclusive models, now thé new orientation introduces colour and shad-
ing into thé whole picture.

106. As soon as this wider range of possible positions is admitted, thé
issue of confessional schools becomes casier to handle. In any case, thé
éléments of bigotry - religious or secular - that are found in some policies
are considerably attenuated. It becomes definitely clear that no one type
of school confessional or non-confessional, can provide a solution applica-
blé to every situation. With thé increasing diversity of situations, no single
model can'be used everywhere or lay daim to being thé unlversal idéal.
In this context, there is gréât relevance in that thé Council Decree on
Christian Education says about thé various ways Christians can be
présent in schools. It is évident that their efforts can be worthwhile in
various types of schools.
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3. Thé Students' Prlmary Rlght

107. Thé educational approach brings out another point. In seeking
answers to questions concerning confessional schools, we must not forget
that students' interests corne tirst. We know that thé interests of various
authorities are involved in this question of confessional schools - parents,
thé Church, thé State ail proclaim their rights and duties. There are many
authorities claiming power over thé school territory and this is likely to
bring about struggles. It would be disastrous if ail thèse authorities con-
cerned were to carry on their own conflicts, apart from thé young inhabi-
tants of thé school land, perhaps at their expense. It should never be
forgotten that their rights hâve priority. Thé school does not exist for thé
saké of thé State or thé Church or thé parents or thé teachers - it is
primarily for thé students., to assure their all-round éducation. What should
direct ail efforts of thé various authorities is thé search for concrète condi-
tiens most likely to foster total éducation and truly assure thé cultural,
social, human, and religious maturity of thé young. Hère again, thé educa-
tional view of confessional schools should receive priority over
considérations related to history, sociology, thé law, ideology, politics, or
theology.

108. Were it possible to establish this priority from thé start, problems
concerning thé status and meaning of thé confessional characler of
schools would be more easily solved. We must emphasize two important
factors: thé students' âge group and their school level. It is quite under-
standable that younger children need a greater degree of cohérence in
their school. They need to feel a close union of family and school life;
they need a uniform atmosphère. Nothing would be gained by removing
them from thé family setting and sending them into a kind of cultural and
religious exile. We must keep in mind that children seize life comprehensi-
vely without making adult distinctions between différent rôles, uses, and
aspects of things. Adolescents are better able to face différences of milieu,
which can hâve educational value. However, too gréât a gap between
home and school can be harmful to them. Similarly, during thé later teens
and in early adulthood, young people's graduai acquisition of liberty and
Personal autonomy should be recognized and fostered. Thus, in evaluating
thé status and définition of confessional schools, due allowance should
be made for thé fact that students hâve differing capacities at différent
levels of éducation.

«Confess/ona/» Schools: Understood as an Analogy

109. In conclusion, it can be noted that thé educational point of view
reveals that thé concept of "confessional" schools (like thé concept of
éducation in général) does not hâve a uniform meaning. In other words,
thé adjective "confessional" is not always used in thé same sensé. Thé
meaning varies and takes on différent nuances according to thé levels
of éducation discussed (elementary, secondary, post-secondary), accord-
ing to thé sectors (public or private), and according to différent socio-cul-
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tural milieux (uniformly Catholic, pluralist, cosmopolitan, etc. ). Thé theolo-
gian Raymond Laflamme, whom we already quoted at thé beginning of
fhis report, has stated that "from thé Catholic point of view, it is good
theology to envisage various types of confessional schools, because thé
very concept of "Catholic" or "Protestant" with référence to schools is
a kind of analogy. " (36) This idea is important and it encourages us ta
proceed in a flexible, rather than a rigid way, when we strive to define
how confessional schools can be adapted to particular milieus.
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110. It seems that change occurs In only two situations: elther when
a position becomes untenable or when a new outlook is acqulred. Thls
booklet has not sought to provlde practlcal solutions for thé many dlfficult
and concrète problems encountered In glvlng religions éducation In thé
Schoot. It had another purpose which was to introduce a new outlook.
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